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Introduction
This report summarises the findings from a research project conducted to explore
teacher1 and learner perceptions and experiences of non-examination assessment
(NEA) in approved GCSEs in Wales.
The research project comprised the following three strands of work:
1. Learner focus groups – subject-specific focus groups with learners to explore
their thoughts about the NEA they had recently undertaken or, in some cases,
were completing at the time.
2. Teacher focus groups – subject-specific focus groups with teachers and
lecturers discussing their perceptions and experiences of delivering and
assessing NEA in their subject.
3. An online survey for teachers – an additional way in which teachers and
lecturers could tell us about their perceptions and experiences of delivering
and assessing NEA in their subject.
All three strands of work considered all approved GCSEs that have an NEA
component. 2 This was to ensure that we developed an in-depth understanding of
what teachers and learners think is working well and what they find more challenging
about each NEA task in each qualification.
Nearly all the data collection was completed prior to the COVID-19 pandemic,
with the exception of the final two weeks of the online survey for teachers
(which ran between February and April 2020 for the second phase). The
findings in this report are a reflection of how learners and teachers felt about
the NEA components as they were intended to be delivered and assessed in the
specifications. It does not explore their perceptions or experiences of
completing these qualifications during the pandemic when alternative
assessment arrangements were in place.
This report contains a section for each individual subject which outlines the main
findings from each of the three strands of work. These are followed by a discussion
of the cross-cutting themes that arose across different subjects. Each section can be
accessed directly through links in the contents page.

Throughout this report, we use the term ‘teacher’ to refer to both teachers and lecturers. This is to
make the report easier to read.
2
Approved qualifications have met qualification-specific approval criteria to ensure they meet the
needs of learners and employers in Wales. Before qualifications can be approved, they are reviewed
against the Standard Conditions of Recognition and set approval criteria by a panel of experts.
1
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What is non-examination assessment?
Non-examination assessment (NEA) is any type of assessment that is not an exam
taken by all candidates at the same time under controlled conditions.3 NEA therefore
includes a range of assessment activities including coursework, oral assessments,
fieldwork, portfolio work and practical assessments.
Level of control in NEA
A range of controls are put in place to ensure that NEA is completed in a sufficiently
similar way across learners and centres. It is intended that these controls make the
assessments as fair and reliable as possible, without making them difficult to manage
or lack in validity.
As a result of the controls, the marks that learners receive for their NEA should be a
fair reflection of their performance and should not be substantially impacted by
unintended variation in the assessments themselves, or the conditions in which they
were completed.
Controls are put in place at three points during the assessment process:
1. Task setting – a task that is set by the awarding body has a high level of
control, whilst a task that is devised by a centre has a low level of control.
2. Task taking – a task that is completed under formal supervision at the centre
and has a prescribed time limit and word count is considered to have a higher
level of control than a task that is competed under informal supervision and
without time and word limits. In relation to task taking, the amount of
feedback that teachers can give to learners is also often prescribed.
3. Task marking – assessments that are marked externally by the awarding body
have a higher level of control than those that are marked internally by
teachers and moderated externally by the awarding body.
The controls in place at each of these points differs across subjects. They are outlined
in the ’Summary of the NEA’ section in each subject summary. References to ‘level of
control’ in the subject summaries refer to how learners or teachers felt about these
arrangements.

Joint Council for Qualifications (JCQ) (2020) Instructions for conducting non-examination assessments
(reformed GCE & GCSE specifications): 1 September 2020 to 31 August 2021. [Online]. Available from
https://www.jcq.org.uk/wp-content/uploads/2020/09/Instructions_NEA_20–21_FINAL.pdf [Accessed 8
June 2021].
3
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Purpose of the research
The main aim of this research was to explore learner and teacher perceptions and
experiences of the NEA components in approved GCSEs in Wales to help us
understand what they think is working well and what they think could be developed
in the future.
Qualifications Wales will use the information gathered, alongside other evidence, to
help inform our thinking about how qualifications for 16-year-olds could most
effectively be designed to support the new Curriculum for Wales.
It is important to note that this project was not intended to monitor the work of the
awarding body, WJEC, or individual centres, in relation to NEA.
Background
The following sub-sections provide background information to contextualise the
purpose of this research.
1. Reforms to approved GCSEs in Wales between 2015 and 2017
Following the ‘Review of Qualifications for 14 to 19-year-olds in Wales’,4 new GCSEs
were developed for use in Wales. These GCSEs were available for first teaching
between September 2015 and September 2017. As part of this process of reforming
GCSEs, some changes were made to the NEA components. For example, in the
majority of GCSEs, the number of marks that the NEA components contribute
towards the final qualification grade was decreased. Also, in some subjects, the NEA
is now completed under a higher level of control.
2. The new Curriculum for Wales
In 2015, the Welsh Government published Professor Donaldson’s ‘Successful Futures:
Independent Review of Curriculum and Assessment Arrangements in Wales’.5 As a
result of this review, Welsh Government have worked closely with teachers and other
key stakeholders to develop a new curriculum for 3–16-year-olds, which will be
implemented in September 2022. Secondary schools will have the option of
implementing the new curriculum with learners who are in Year 7 in September 2022

Evans, H (2012). Review of Qualifications for 14 to 19-year-olds in Wales: Final report and
recommendations. [Online]. Cardiff: Welsh Government. Available from:
https://gov.wales/sites/default/files/publications/2018-02/review-of-qualifications-for-14-to-19-yearolds-in-wales-final-report-and-recommendations_0.pdf [Accessed 8 June 2021].
5
Donaldson, G. (2015). Successful Futures: Independent Review of Curriculum and Assessment
Arrangements in Wales. [Online]. Cardiff: Welsh Government. Available from:
https://gov.wales/sites/default/files/publications/2018-03/successful-futures.pdf [Accessed 8 June
2021].
4
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or with this cohort of learners when they are in Year 8 in 2023. The new curriculum
framework is available on the Welsh Government website.6
Between November 2019 and February 2020, Qualifications Wales consulted on how
we should approach the work of agreeing how qualifications for 16-year-olds should
change in the future, in line with the developments to the curriculum. Following this
consultation, a set of guiding principles were agreed that should shape the future
range of qualifications. One of these guiding principles is that qualifications eligible
for public funding must relate to, and support, the aims and purposes of the new
curriculum. They will also have to be available in both English and Welsh and be part
of a coherent and inclusive offer.7
Between January and April 2021, we consulted on the future range of qualifications
that should be available as GCSEs, and which other made-for-Wales qualifications
should be available alongside them. The decisions report outlining the findings from
this consultation can be viewed on the Qualifications Wales website.
The next step will be to develop the minimum qualification requirements on which
we will consult in autumn 2022. These requirements will then be turned into criteria
that will be used by awarding bodies to design qualification specifications and
assessments in more detail.
The findings from this research into perceptions and experiences of NEA will support
the development of qualifications to support the new curriculum by helping to
inform our thinking on factors such as:
1. What the balance of exams and NEA should be in each qualification?
2. What method of assessment is appropriate for each NEA component?
3. The role of teachers in each NEA component.
Project overview
Initially, we spoke to teachers and learners through a series of subject-specific focus
groups. To help us manage this work, we completed the focus groups with teachers
in-house and commissioned AlphaPlus to facilitate, analyse and report on the focus
groups with learners.
Some of the focus groups we had planned with teachers were not viable due to a
lack of people registering to attend. Additionally, some teachers had been in contact
Welsh Government (2021). Curriculum for Wales. [Online]. Available from: Curriculum for Wales –
Hwb (gov.wales) [Accessed 16 November 2021].
7 Qualifications Wales (2020) Decisions on how we will shape the future qualifications for 16-year-olds
in Wales. [Online]. Available from https://www.qualificationswales.org/media/6019/our-decisions.pdf
[Accessed 8 June 2021].
6
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to note that they would like to participate but were unable to attend a focus group.
As a result, we also decided to develop an online survey for teachers to share their
views. We commissioned Strategic Research and Insight (SRI) to host, analyse and
report on this survey.
To help manage the data collection, analysis and reporting, we conducted the project
in two phases. Phase 1 focused on ten subjects and data was collected in spring and
summer 2019. Phase 2 focused on the remaining nine subjects and took place in
autumn 2019 and spring 2020. The subjects included in each phase can be seen in
Table 1 below.
Table 1: Subjects covered in each phase of the research.
Phase one
Art and Design
Computer Science
Drama
English Language
English Literature
Geography
Physical Education
Science (Double Award)
Welsh (first) Language
Welsh Literature

Phase two
Design and Technology
Food and Nutrition
History
Media Studies
Modern Foreign Languages8
(French, German and Spanish)
Music
Welsh Second Language

All focus groups with learners and teachers, and phase 1 of the teacher survey were
completed before the COVID-19 global pandemic occurred. Although phase 2 of the
teacher survey closed shortly after the national lockdown was announced, teachers
were still referring to the full GCSE specifications in their responses.
Each of the strands of research conducted as part of this project adhered to research
ethical guidelines and the General Data Protection Regulation (GDPR) 2018. For
example, all participants were provided with relevant information outlining the
project, focus group participants were asked to provide written consent and privacy
notices were published on our website.
Lines of enquiry
Table 2 outlines the lines of enquiry for each strand of the project. Although the lines
of enquiry were similar across the three pieces of work, to ensure we gathered
information that was as insightful as possible, they were tailored to the audience and

French, German and Spanish were combined into one Modern Foreign Languages group because
the NEA is the same task in each language and combining them made the focus groups more viable.
8

8

method of data collection. The same lines of enquiry were used for both phases of
the research.
It should be noted that in some focus groups with teachers, not all the planned lines
of enquiry were explored because the facilitators’ questions were guided by the
discussion that was taking place.
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Table 2: Lines of enquiry
Topic of enquiry
Purpose

Weighting of NEA component
What learners gain from
completing the NEA

Level of control / fairness of
assessment

Manageability of the
assessment

Teacher focus groups
Teacher survey
What do teachers think is the
X
purpose of NEA in their
subject?
Is the amount that the NEA component(s) contribute towards
the final qualification grade appropriate?
What do learners gain from
Do the NEA tasks allow
completing the NEA? Is task
learners to demonstrate the
appropriate for learners to
required skills?
demonstrate the required
skills?
How fair are the controls on
How appropriate are the
task setting, task taking and
controls at task setting, task
task marking? Is the level of
taking and task marking?
supervision teachers can give
learners whilst they are
preparing for, and completing,
the assessment appropriate?
What opportunities for
drafting and feedback are
learners given, and is this
appropriate?
Is the amount of time teachers How manageable is the NEA
and learners spend preparing
for teachers and centres when
for, and completing, the
preparing learners for the task,
assessment appropriate? How supporting them to complete

Learner focus groups
Are learners aware of the
purpose of NEA?
X
Do learners feel that NEA is
important? What do they get
out of it? How does it impact
on their learning?
Do learners think that the
assessments are fair? Do
learners receive help to
complete NEA at home? Do
learners make multiple
attempts to get grades? Is
feedback and marking
sufficient and useful?

Do learners feel that the NEA
is manageable across
subjects? How much time is
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much time do you spend
marking NEA? Is this
appropriate? Is internal
standardisation manageable?
Assessment criteria
Resources

Teacher preparedness

The future

the task, and marking and
internally standardising the
assessments? How
manageable is the NEA for
your learners?
Are the assessment criteria clear, effective, and easy to use?
What are the resourcing considerations for your centre when
delivering the NEA? (Prompt to consider equipment, facilities,
staffing, and timetabling)
What skills do teachers need
How prepared do teachers feel
to deliver and assess the NEA? to deliver and assess the NEA?
Are teachers confident in
delivering and assessing NEA?
Is training and guidance useful
and readily available?
If you could change one thing What one thing works best
about the NEA in your subject, and why? What one thing
what would it be and why? If
would you improve and why?
you could keep one thing,
what would it be and why?

spent on NEA in the classroom
or at home?

X
X

X

What do learners think works
well / not so well and why?
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Methodology
Learner focus groups
1. Data collection
Across the two phases of work, AlphaPlus facilitated eighty-five focus groups (five for
each subject) with learners who were studying for GCSEs at the time. Each focus group
comprised between six and ten learners and lasted between 30 and 45 minutes. In total,
AlphaPlus spoke to approximately 680 learners.
To arrange the focus groups, AlphaPlus contacted schools directly asking them if they
would like to take part. When deciding which schools to contact, they were mindful to
ensure a broadly representative spread of schools from each Regional Education
Consortia, as well as a mix of English-medium, Welsh-medium, and bilingual schools.
Some schools that took part hosted a focus group in more than one subject, but
different learners were involved in each session. Schools chose which learners took part
in the focus groups and were asked to ensure that a range of abilities were represented
in each group. The school chose which language the focus groups were conducted in.
The focus groups were conducted by experienced facilitators who had received focus
group training and had attended a project introduction session to ensure they fully
understood the aims and purpose of the research. We worked with AlphaPlus to
develop a semi-structured discussion schedule that was used to guide each focus
group.
2. Analysis and reporting
Each focus group was recorded and transcribed. Focus groups conducted in Welsh were
translated into English. AlphaPlus structured the analysis by subject area. They initially
categorised the information they had collected against each of the lines of enquiry.
Within each line of enquiry, they then identified a series of finer grain themes that were
arising and categorised the information accordingly.
AlphaPlus presented their findings to us for each phase. This included some discussion
of the themes that emerged for each subject, as well as consideration of cross-cutting
themes that emerged across subjects. An outline of the findings is included in this
report and the executive summaries of each phase can be found on the Qualifications
Wales website.
3. Points to note
The focus groups provided a wealth of rich data from learners. However, when reflecting
on the learner perceptions outlined in this report, it is important to keep in mind the
following points:
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a) At the time of the focus groups, some learners had not completed the final NEA
task that they were discussing. Consequently, their views may be based on a
mock assessment or the work they had done to prepare for the assessment.
Similarly, learners would not have completed their final exams. As a result, any
comparisons that they made between NEA and final exams were based on a
perception of what they thought their final exams might be like. Although it is
likely that this perception was at least partly informed by previous exam or test
experience, this was not necessarily in a high-stakes environment.
b) As the groups involved young people, teachers were allowed to attend if they or
the centre felt that it was appropriate. This occurred in a handful of cases and
could have impacted on some of the learner comments.
Teacher focus groups
1. Data collection
We invited teachers to attend a subject-specific focus group held after school hours to
discuss their perceptions and experiences of delivering and assessing NEA in their
subject.
Teachers were invited to take part in the focus groups through emails sent to
examinations officers or head teachers in all centres in Wales that offer approved GCSEs.
The focus groups were also promoted through our website, announcements on our
social media accounts, in a range of stakeholder newsletters and through some WJEC
training events.
Due to limited numbers of teachers registering for certain events, we were not able to
conduct all the focus groups that we had planned. In phase 1, we planned to host one
focus group per subject in six locations across Wales: Aberystwyth, Cardiff, Llandudno,
Newport, Swansea and Wrexham. In phase 2 this was reduced to five locations to reflect
the sign-up patterns experienced in phase 1.
On a few occasions, more than ten teachers registered to attend a specific focus group.
To enable all attendees an opportunity to participate fully, we split the attendees into
two focus groups that ran concurrently. In a few instances, only one teacher who had
registered to attend did so. On these occasions, a semi-structured interview was
conducted.
Across the two phases, we conducted 38 focus groups and four interviews, and spoke to
around 150 teachers. The number of focus groups or interviews conducted for each
subject, and the number of teachers who participated, is outlined in the relevant subject
summary in this report.
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Attendees represented a range of centre types, including maintained secondary schools,
further education (FE) colleges, pupil referral units (PRUs), prisons and independent
schools.
All focus groups were conducted by members of staff at Qualifications Wales using a
pre-agreed, semi-structured discussion guide. All focus groups were conducted through
the medium of English, with the exception of focus groups discussing GCSEs in Welsh
Language and Welsh Literature. These groups were conducted through the medium of
Welsh. A translator was provided for focus groups discussing Welsh Second Language
so participants could respond through the language of their choice.
2. Analysis and reporting
All focus groups were recorded and transcribed verbatim. Focus groups conducted in
Welsh were first transcribed into Welsh and then translated into English. These
translated transcripts were checked for accuracy by the bilingual member of staff who
conducted the focus groups in Welsh. A separate analysis was conducted for each
subject. As more focus groups were viable in some subjects than others, we adjusted
our analysis approach to reflect the volume of information collected.
a. In subjects where we conducted at least two focus groups with more than four
attendees in total, two researchers read each transcript and independently
identified possible themes and sub-themes. The researchers then met to crosscheck the findings and to agree the final themes and sub-themes. Subjectspecific findings in relation to each of the themes were explored in detail and
have been summarised in this report.
b. In subjects where only one focus group or interview had taken place, or where
four or fewer attendees had taken part in two focus groups, one researcher read
each transcript and summarised the findings for this report.
Online survey for teachers
1. Data collection
Across both phases of the project, we worked with SRI to conduct an online survey for
teachers to supplement the information we gathered through the focus groups. The
survey included 12 questions about the qualification that were based on the project
lines of enquiry. Nine of these questions were in two parts and included a closed
question where respondents were asked to select the option that best indicated their
view and an open-ended question that provided respondents with an opportunity to
explain their answer. As an example, one of the questions was:
a. How manageable do you feel the NEA is for your learners?
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Very manageable, Manageable, Neither manageable nor unmanageable,
Unmanageable, Very unmanageable, Unsure.
b. Please explain your answer.
The remaining three questions were open-ended questions that required a written
response.
To contextualise the findings, respondents were also asked to provide some additional
information, such as their teaching role, the length of time they had been teaching, their
centre type and geographical location, and the language that they teach in. The survey
was available bilingually so respondents could choose whether to respond in Welsh or
English.
Teachers who taught one of the subjects of interest were invited to take part in the
survey through emails sent to examinations officers or head teachers in all centres in
Wales that offer these GCSEs. A series of reminder emails were then sent at appropriate
intervals. The survey was also promoted through our website, announcements on our
social media accounts, in a range of stakeholder newsletters and through Hwb.9
In phase 1, the survey was live from 3 June to 19 July 2019. 413 responses were received
during this phase. In phase 2, the survey was live from 24 February to 3 April 2020. 155
responses were received during this phase. The number of respondents for each subject
is outlined in the subject-specific summary in this report.
It should be noted that phase 2 of the teacher survey was open in March 2020 when a
national lockdown was announced as a result of the COVID-19 pandemic. Promotion of
the survey stopped at this point to help reduce unnecessary burden on teachers and
centres. Consequently, fewer responses were received than had originally been
anticipated.
2. Analysis and reporting
SRI analysed all the questions in the survey. This included identifying the main themes
that arose from written responses. They reported their findings back to us and this
evidence has been used to inform the findings outlined in this report.
3. Points to note
This online survey provided a useful tool for verifying some of the information collected
in the teacher focus groups and for gathering further information in subjects where
teacher attendance at focus groups was low. It also ensured that as many teachers as
possible were able to share their views with us. However, when reflecting on the
Hwb is the digital learning platform for learning and teaching in Wales. It provides teachers and learners
with access to a range of centrally funded, bilingual tools and resources.
9
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findings, it is important to keep in mind that it was not possible to verify respondents’
understanding of what is meant by NEA. In some responses, it was apparent that
respondents were unsure which unit of work was NEA. As a result, some of their views
could be linked to other components of the qualification.
Approach to developing cross-cutting findings section
The cross-cutting findings section of this report reflects on some of the main findings
that emerged across multiple subjects, or groups of subjects. These were identified from
reviewing the summaries for phase 1 subjects and noting down which themes emerged
multiple times. Once we had analysed the data and drafted the summaries for subjects
in phase 2, we cross-checked them and agreed the main themes across both phases.
The cross-cutting findings section also touches on some centre-specific themes, such as
timetabling and facilitating catch-up sessions for learners, which emerged across some
subjects. As these are less directly associated with qualification design, they are not
discussed in individual subject summaries. We noted down these themes during the
analysis for each phase of the work and considered the frequency with which they
emerged when drafting this section of the report. Those that occurred most often are
discussed.
Points to note
As with all research projects, there are a range of strengths and limitations of the
information we have gathered. When considering the findings, it is important to keep in
mind the following points:
1. The findings presented in this report are not exhaustive; the purpose is to
provide a sense of the main findings. Colleagues at Qualifications Wales who are
working on developing proposals for future qualifications have engaged with the
detailed findings from each piece of research.
2. The research used mainly qualitative methodologies to align with the aim of
understanding learner and teacher perceptions and experiences. Whilst we have
collected a wealth of rich data, the sample of participants was self-selecting,
either by centres selecting which learners to attend focus groups or by teachers
themselves choosing whether or not to participate. As the sample is not random
or weighted it is not possible to generalise the findings to the wider population
of learners and teachers. Additionally, in some subjects, the number of teachers
who participated was low, so it is unlikely that the views of all teachers of those
subjects are represented.
3. The timing of this research meant that the specifications for some subjects were
still relatively new, and it is likely that teachers were still becoming familiar with
delivering and assessing them. It is worth noting that with any new qualification
16

specification, it is reasonable to expect that teachers may identify concerns that
are associated with its implementation, and which may alleviate as they become
more familiar with it.
4. Similarly, the findings reflect the views of learners and teachers at the time the
data was collected. It is possible that additional resources, training and guidance
have been made available in the meantime which could have impacted on some
of the views expressed. Additionally, the report cannot represent how views may
have changed as a result of the COVID-19 pandemic and does not consider
experiences of teaching and learning of NEA during this time.
5. There is generally more detail provided on teacher perceptions than learner
perceptions. This is largely because teacher perceptions were gathered via a
survey as well as focus groups, teachers were able to discuss the design of the
NEA in more detail than the learners and the focus groups were longer.
6. When comparing the views of learners and teachers, it is important to consider
the different roles and previous experiences that they have in NEA. For example,
teachers deliver and assess the NEA, often over multiple years. Some will also
have experience of teaching and assessing legacy specifications, which could
have utilised different assessment methods or levels of control. In contrast,
learners complete the NEA task(s) as part of their programme of study, and
generally do so only once. As a result, teachers could draw on their previous
experiences more than learners, which could have impacted on their views.
7. The length of the summaries is shorter for some subjects than others. This is
because:
a. The total number of teachers who engaged in this research was lower in
some subjects than others. As a result, the amount of information
available varied.
b. In some subjects, there is more than one NEA unit or task, which resulted
in learners and teachers often having more to discuss.
8. The themes differ slightly across each of the subjects. This is because the
summaries focus on the main findings, and not all lines of enquiry elicited a
significant finding in all subjects.
9. The findings are representative of the views of those teachers and learners who
participated in the research and do not necessarily represent the views of the
report authors or Qualifications Wales.
10. We have not verified the accuracy of the views shared by teachers and learners.
The purpose of this report is to accurately outline what we were told. It is
possible that some views reflect inaccuracies or partial understanding of the facts
on the part of the participants. Additionally, views about one’s experience of
delivering or completing an assessment are often subjective and can be
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influenced by a range of factors, such as teaching experience, access to resources
in a centre or cohort size.
11. The findings do not reflect a full evaluation of the design and assessment of NEA.
This would require consideration of a wider range of evidence, such as views of
the awarding body or statistical analysis of the difficulty of the assessments.
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Findings
GCSE Art and Design
This summary brings together the findings from the following three pieces of
engagement undertaken to understand teacher and learner perceptions and
experiences of non-examination assessment (NEA) in WJEC GCSE Art and Design:
1. Focus groups with teachers – nine teachers across two focus groups
2. Online survey for teachers – 29 respondents
3. Focus groups with learners – five focus groups, each consisting of between six
and ten learners
This engagement took place between spring and summer 2019. Four further focus
groups were scheduled but were unable to go ahead, either because those who signed
up did not attend the session or because too few teachers registered to attend.
The majority of teacher views collected in this engagement were from those who teach
in mainstream secondary schools. However, in this subject, some teachers specifically
noted that they teach in a pupil referral unit or alternative education setting. Where
their views differed, they have been highlighted in this summary report.
Although the views expressed through these forums are meaningful, they can only be
attributed to a small sample and are not necessarily reflective of the views of all GCSE
Art and Design teachers and learners in Wales.
Whilst all points raised throughout our engagement are being considered by
Qualifications Wales, the purpose of this document is to provide a summary of the main
themes. A detailed explanation of our approach to the project is in the introduction.
Summary of the NEA
The GCSE for art and design is assessed entirely through NEA. Learners are required to
complete two assessments: unit 1, a portfolio (worth 60% of the qualification) and unit 2,
an externally set assessment (ESA) (worth 40% of the qualification).
Unit 1: Portfolio
For their portfolio, learners produce a practical body of work based around a theme or
subject matter that is determined by the learner or provided by their centre. Learners
develop the body of work in discussion with their teacher. Teachers are encouraged to
advise the learner when selecting their theme and subject matter to ensure an
appropriate level of challenge. There is no time limit to the assessment but WJEC
recommends that centres should set an internal deadline for the portfolio to be
completed before the ESA begins in January. Marks must be submitted by the May
deadline outlined by WJEC.
19

Unit 2: Externally set assignment (ESA)
The ESA consists of two parts: a preparatory study period and a ten-hour period of
sustained focus work. Learners must select one assignment from a selection provided
annually by the awarding body, WJEC. Learners use the preparatory period to conduct
research and supporting studies to develop a personal creative response to the
assignment. The length of the preparatory period is determined by the centre and work
can be completed in the classroom and at home. Teachers are permitted to give
guidance during this stage relating to the availability of resources and ensuring that
work is completed within the specification requirements. The start and end point of the
preparatory period is determined by the centre. Learners then use the period of
sustained focus to produce a ‘resolution to their ideas’. The period of sustained focus is
conducted unaided and under supervision at the centre. The ten-hour sustained period
is scheduled by the centre and may commence after 2 January in the final year of study
for the qualification and marks must be submitted by a May deadline set by WJEC. At
the end of the sustained focus, learners must select, evaluate and present their
submissions for assessment.
In both assessments learners are required to record their ideas and observations
through written annotation as well as through visual mediums.
Both assessments are marked by teachers internally. Teachers must consult the mark
scheme and assessment tools provided by WJEC to decide which band a learner’s
work falls into for each of the four assessment objectives.
Marks are internally standardised at a centre level and an automatically
generated sample of work is selected for external moderation by WJEC.
On the day that GCSE results are issued, each centre receives a moderator report that
provides feedback on their NEA processes in each assessment. A principal moderator’s
report is also published yearly, which outlines key features of the NEA tasks in art that
year.
This qualification was available for first teaching in September 2016 and was first
awarded in summer 2018 – full details of the NEA can be read in the specification.
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Theme

Summary of key points raised

Purpose

Learner perceptions10
Learners felt that the creativity that underpins art and design (hereafter referred to as art) warrants a
different type of assessment to written exams. They suggested that because the work that contributes to
the final assessment outcome is created over a period of time, it demonstrates a truer reflection of ability
that they thought would be possible in an exam.

Weighting

Teacher perceptions
1. Nearly all teachers felt that assessing art through 100% NEA was appropriate, with some stating
that art did not lend itself well to predominantly written assessment.
2. The benefit of assessing art through NEA alone was particularly highlighted for learners from pupil
referral units or alternative education settings, and those who find extended writing assessments
difficult.

Appropriateness Teacher perceptions
of the
Many teachers discussed the level of flexibility afforded by the assessments. Reported strengths of this
assessments
approach included:
1. The wide range of themes that learners can select in the ESA and the opportunity to select their
own theme for their portfolio means that they can select a focus based on their personal interests.
2. The option to spread the ten hours of focus time for the ESA over several sessions.
3. A specification that is not too prescriptive encourages creativity.
The amount of lead-in time for the ESA was also said to be appropriate and it was suggested that the
lead-in time makes the assessment fair because learners have time to prepare their response.

Teachers were not asked about the purpose of NEA in Art and Design due to the fact that the qualification does not have a written exam component and is
100% assessed by NEA.
10
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Manageability
for teachers and
centres

Learner
manageability

Learner perceptions
Learners were positive about being assessed on work that is created over a period of time. There was a
sense that learners appreciated the freedom that the NEAs provided to be creative and steer their own
projects.
Teacher perceptions
Most teachers felt that preparing and supporting learners to complete the NEAs was manageable.
However, marking and internal standardisation were said to be slightly less manageable, and teachers
stated that it was sometimes difficult to fit it into normal working hours.
A few reported a stretch in staffing when teachers were going off timetable to oversee the ESA.
Teacher perceptions
The majority of teachers felt that the NEAs were manageable for learners. However, some felt that the
demands from other subjects, which they felt were sometimes regarded as higher priority by their centre,
made it difficult for learners to dedicate time to it.
The accessibility of the requirement to use annotations and written work in the assessment raised some
contrasting views as follows:
1. Some felt that the option to use annotation, rather than extended forms of writing, makes the
qualification accessible for all abilities.
2. Others felt that by asking learners to use annotation or other forms of written response alongside
practical responses in each assessment objective, a focus has been placed on written work. It was
suggested that this was difficult for those with lower literacy abilities and could limit the grade that
learners with higher levels of creative ability, but lower literacy levels, can achieve.
Learner perceptions
Some learners felt that art was a break from exam-centred subjects. There was a general feeling that NEA
was less stressful than exams, in part because it allowed learners to build a collection of work for
assessment over a period of time. However, most learners discussed how they had spent time working on
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their NEAs at home and reported that the art NEA could be more stressful than other subjects as it was
more time-consuming and sometimes took time away from revision for other subjects.
Level of
control11

Teacher perceptions
Many teachers felt that the level of control was about right at all three stages. Those who commented
further felt that the flexibility for learners to select their own subject matter and themes allowed for personal
interpretation.
Points raised in relation to the opportunities that teachers have to provide feedback to learners included:
1. Most were happy with the level of feedback they were permitted to provide in the lead up to the
sustained focus in the ESA.
2. Many felt that it was right that they should not provide assistance during the ten-hour sustained
focus session in the ESA.
3. Feedback on the portfolio helps learners progress to the ESA.
Learner perceptions
Some learners noted that they had redone work as a result of teacher feedback. Others felt they had no
time to act on feedback when they did get it.

Learner skills

11

Teacher perceptions
1. Nearly all teachers felt that the NEAs allow learners to demonstrate their skills to some extent.
2. There was a feeling that the option for learners to select a focus based on where their skills lie is a
strength of the course.
3. Some commented that the assessments allow learners to develop skills over a period of time and
this gives them the independence to grow.

A description of what is meant by ‘level of control’ is included in the introduction.
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4. Others felt that, in some instances, limitations on time, such as being taken out of lessons for other
subjects or the time limit for the ESA, means that some learners aren’t able to demonstrate their
skills fully.
Learner perceptions
Learners suggested that the extended period of assessment developed their timekeeping skills. Some
discussed how the NEAs helped develop other transferrable skills, such as the ability to be analytical and
to annotate work, which they could apply to other subjects.
Resources

Teacher perceptions
A key theme that arose in relation to resources and budgets was that they were said to be stretched.
Concerns raised included:
1. Some teachers reported not having enough materials for learners to use.
2. Some teachers reported using their own money to purchase resources such as paints and
photography equipment.
3. Some teachers also reported having to ask learners to pay for their own materials.
Learner perceptions
Working on the NEAs at home was discussed in some instances as necessary due to limited access to IT
facilities within art lesson time.

Assessment
criteria

Teacher perceptions
1. Many teachers felt that the assessment criteria are clear.
2. There were discussions around the fact that the assessment of art can be subjective and is open to
interpretation.
3. Some felt that the assessment criteria strike a fine balance between the flexibility needed to assess
creative pieces and the structure needed to ensure clarity.
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Some felt there was a need for greater clarity in the mark scheme. Those that felt there could be
improvements to the assessment criteria commented that:
1. There is a need for definitions of some key terms – for example, what volume of work the
quantifier ‘limited’ indicates.
2. The suggested use of annotations or other forms of written response across each of the
assessment objectives was felt by some to put a disproportionate focus on written responses.
3. There is some repetition of skills across bands which leads to uncertainty on where to award
marks.
4. There is a large jump in expectations between some bands.
Teacher
preparedness
and training

Teacher perceptions
Most felt prepared to deliver the NEAs, which many attributed to support from their department and the
awarding body. Some said they felt prepared but mentioned that budget restrictions were preventing
them from being fully prepared due to limited available materials.
When discussing training opportunities, some teachers reported having limited funding available to
attend training due to budget restrictions. Teachers said they wanted training that was specific to the
assessment objectives, as well as more opportunities to attend training online.

Aspects to keep

Teacher perceptions
Teachers were asked to identify aspects of the NEAs that they think are working well and should be
maintained in any development of the qualification.
1. The most common theme raised was that the assessments allow learners the time to explore and
develop their ideas.
2. Flexibility of the assessments was also mentioned, both in terms of the approach to teaching and
the option for learners to be able to choose a focus that caters to their strengths.
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Areas to
develop

Teacher perceptions
Teachers were also asked to identify aspects of the NEAs that they would like to see developed in any
future iteration of the qualification. The most common theme was that teachers would like more clarity
on the assessment objectives and marking criteria. Some stated that they would not change anything
about the NEAs. Other suggestions included:
1. Revise the mark scheme so that learners who have lower literacy levels are not restricted to the
lower bands in each assessment objective due to criteria that require certain literacy levels.
2. More Welsh medium resources.
In addition to areas of the NEAs that they would develop, centre-based aspects that are not part of
qualification design were raised. These included ensuring manageable class sizes and comparable
budgets across departments in different centres. Having the option of a short course GCSE in the subject
was also suggested.
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GCSE Computer Science
This summary brings together the findings from the following three pieces of
engagement undertaken to understand teacher and learner perceptions and
experiences of non-examination assessment (NEA) in WJEC GCSE Computer Science:
1. Focus groups with teachers – 23 teachers across five focus groups
2. Online survey for teachers – 58 respondents
3. Focus groups with learners – five focus groups, each consisting of between six
and ten learners
This engagement took place in spring and summer 2019. One further focus group
was scheduled but was unable to go ahead, either because those who signed up did
not attend the session or because too few teachers registered to attend.
Although the views expressed through these forums are meaningful, they can only
be attributed to a reasonably small sample and are not necessarily reflective of the
views of all GCSE Computer Science teachers and learners in Wales. Whilst all points
raised throughout our engagement are being considered by Qualifications Wales, the
purpose of this document is to provide a summary of the main themes. A detailed
explanation of our approach to the project is in the introduction.
When reflecting on this summary, it should be considered that this data was
collected before the qualification had been awarded for the first time. As a result, any
comments referring to learner performance on the NEA were based on a teacher’s
predictions of what a learner may be awarded for their task, rather than on outcomes
that had been standardised by the awarding body, WJEC. It should also be noted that
at the time of the engagement, many teachers were delivering the NEA task for the
first time. Challenges associated with implementation of a new specification and
unfamiliarity with the content and assessment model could have therefore impacted
on responses.
Summary of the NEA
In GCSE Computer Science, learners are required to complete a software
development task, which contributes 20% towards their final qualification grade.
They have 20 hours to program a solution to a problem that is set annually by WJEC.
Learners must analyse the problem, design and develop a solution, test it and give
suggestions for how the program can be further developed. Throughout the task,
learners must keep a refinement log to demonstrate that they are working in a
logical and systematic manner. They must also submit a report to evidence their work
with an advisory limit of 2,000 words.
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All work must be completed in controlled conditions under the direct supervision of
a teacher. Teachers are only able to provide support if a learner is unable to move on
to the next part of the project without help. Any support given must be recorded and
taken into consideration when marking the work.
The NEA is marked and standardised by teachers using assessment criteria that are
provided by WJEC. A representative sample of work completed in each centre is then
submitted to WJEC for moderation. On the day that GCSE results are issued, each
centre receives a moderator report that provides feedback on their NEA processes. A
principal moderator’s report is also published yearly, which outlines key features of
the NEA in computer science that year.
This qualification was available for first teaching in September 2017 and was first
awarded in summer 2019 – full details of the NEA can be read in the specification.
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Theme
Purpose

Weighting

Summary of key points raised
Teacher perceptions
Generally, teachers felt that the purpose of NEA is to enable learners to develop, apply and demonstrate
practical programming skills. It was suggested that most learners understand programming concepts better if
they have practical experience of applying them, which in turn helps build their confidence for exams and
prepares them better for industry.
Learner perceptions
Learners felt that the main purpose of NEA is to enable them to demonstrate their ‘true ability’, without it
being impacted by the pressures of an exam. They also felt that the NEA helps them to understand some of
the concepts that are assessed in the exam.
Teacher perceptions
Teachers’ views on the appropriateness of the weighting of the NEA varied.
1. Some felt the weighting is too low because it does not reflect:
a. The extensive amount of work and teaching time that is needed to both prepare learners for the
task, and for learners to then complete it.
b. The difficulty of the task.
c. The importance of programming skills in industry.
2. Some said that because fewer than half of the marks available for the NEA are based on practical
programming skills, the proportion of marks that assess these skills in the overall qualification is too
low.
3. Some felt that the weighting is appropriate but provided little insight into their reasoning.
4. Some felt that the weighting is too high because:
a. The level of difficulty means that the task is not accessible for some learners.
b. Learners have to complete the task on their own, which some felt places too much pressure on
them.
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Some teachers reflected on the approach taken in England where the NEA mark does not contribute towards
the final GCSE grade.
1. Most teachers who discussed this point did not want Wales to adopt the same approach. They felt that
a practical programming task is an essential part of a computer science qualification and were also
worried that removing it may disadvantage learners who struggle in an exam situation.
2. The few that disagreed thought that the same approach should be adopted in both jurisdictions as
they felt it is unfair that learners in England can concentrate on preparing for written exams, whilst
learners in Wales have to complete an NEA task. They were concerned that this may impact on the
comparability of outcomes across jurisdictions.
Appropriateness Teacher perceptions
of the
Generally, teachers felt that it is important for learners to complete a practical programming task. Although
assessment
some teachers said that the NEA provides a range of opportunities for learners to develop skills in different
aspects of programming, many teachers identified concerns in relation to the appropriateness of the task.
These included that:
1. The context of the problem that learners have to solve has lacked relevance to young people and has
therefore been difficult for many learners to engage in.
2. The range of programming languages that are allowed to be used is restrictive for some learners who
are more confident or experienced in languages that are not on the list.
3. The testing element is artificial and therefore does not reflect real-world testing processes.

Accessibility

Learner perceptions
Although some learners felt that having 20 hours to complete the task was good because it reflected how
programming would occur in the workplace and enabled independent learning between sessions, others felt
that it was too long and took up time when they could be preparing for exams.
Teacher perceptions
A key theme running through our engagement with teachers was that they considered the task to be too
demanding for GCSE learners, particularly some less able learners, who they said were likely to disengage
because they couldn’t access the task. They discussed that:
30

1. Most learners have very little programming experience when they start their GCSE course. To be able to
complete the NEA task, learners have to understand and apply new concepts very quickly.
2. The wording used in the questions is too complex for some learners.
3. The level of demand is greater than they felt was required to complete the equivalent task in the legacy
GCSE specification and more akin to what used to be required at A level.
4. The required mathematical knowledge surpasses what they felt is taught for GCSE maths.

Level of
control12

As a result of these concerns, some suggested that the NEA could:
1. Consist of a series of smaller tasks which build in demand.
2. Give learners a choice of tasks that are of varying levels of demand.
Teacher perceptions
Generally, teachers felt that there are too many controls in place whilst learners are completing the task. As a
result, it was suggested that the task does not reflect the type of projects that programmers undertake in
industry and is also too similar to an exam. Specific aspects that teachers discussed included:
1. Learners are not permitted to access resources, such as coding booklets or glossaries, during the
assessment, which means they have to rely on their memory. Teachers said that in industry,
programmers have access to a wide range of resources; they felt researching and applying code was an
important skill to learn.
2. Learners cannot collaborate with their peers as they would in industry. Teachers felt that, as a result,
learners were missing an opportunity to develop relevant team-working skills.
3. The amount of support that teachers can give learners is not appropriate given the level of difficulty of
the task, the age and experience of the learners and the length of the assessment.
Teachers also said that they are not allowed to discuss the task with teachers in other centres. Some said that
this is challenging, particularly when they are the only computer science teacher in their centre. They felt that

12

A description of what is meant by ‘level of control’ is provided in the introduction.
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relaxing this requirement would not only improve teacher confidence and reduce pressure on individuals, but
also help to standardise delivery and marking processes between centres.
Learner perceptions
Learners reported varying levels of support from their teachers, both when preparing for the assessment and
when completing the task. Some learners said that they would have liked more support during the task, but
others felt that the limited amount of support from teachers during the assessment had helped them improve
their research skills as they searched for solutions independently.

Manageability
for teachers and
centres

As the NEA is completed over a number of sessions, some learners said that they had completed some
additional, independent learning at home. This included carrying out research to help them solve the problem,
which they said they then memorised and applied to their project when back in the assessment environment.
Teacher perceptions
Teachers made the following observations related to how manageable they found the task.
Preparing learners for the NEA
1. Teaching learners the knowledge and skills they need to undertake the task takes up a lot of lesson
time.
2. Teachers would like the specific task for each year to be shared further in advance to help them
prepare for these lessons.
During the NEA
1. Completing the NEA takes up a lot of lesson time and impacts on the time available to deliver content
for the exams.
2. Due to the length of the project, learners progress through the task at different rates. Teachers said
that this can be difficult to manage, particularly in large classes, as they have to accommodate learners
at different phases of the NEA, and learners who have already completed the NEA, at the same time.
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3. Some learners miss lessons when the NEA is scheduled to be completed and, as a result, they can finish
at different times. Teachers said that this impacts on their lesson planning, and sometimes they have to
run additional sessions in their own time to enable learners to complete the assessment.
Marking
1. Some reported finding it time-consuming to mark the NEA due to the:
a. Size of the projects
b. The length of the assessment criteria
c. The perceived lack of clarity in the assessment criteria
d. The requirement to test each learner’s code
e. The need to record where they are awarding marks
2. Some felt that marking was negatively impacting on their work/life balance. However, others felt that
the marking process was reasonable.

Learner
experience

Although they identified a number of concerns about the manageability of the task, teachers generally felt
that the NEA should be adapted to be made more manageable, rather than removed.
Teacher perceptions
Learner skills
There was a general sense that the NEA enables learners to develop the skills that are required in the
specification. However, some questioned whether these skills are relevant to the workplace or further study.
Learner enjoyment
Generally, teachers thought that learners enjoy practical programming activities, and felt that, for many, the
opportunity to complete a practical programming task is what drives them to choose to study this subject at
GCSE. However, it was felt by some that only higher ability learners actually enjoy the NEA task, due to its
length and difficulty. There was some concern that the task is upsetting or frustrating for some learners who
struggle with it, and that these experiences are putting learners off continuing with the subject at A level.
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Learner perceptions
Learner skills
Some learners said that the NEA enabled them to develop their coding skills in a way that they thought may
not be possible by just observing it in a classroom or textbook. These learners talked about the concept of
learning through doing, rather than just seeing.
Learners also reflected that the NEA provided them with the chance to develop independent learning and
problem-solving skills.

Assessment
criteria

Learner enjoyment
Learners discussed several positive aspects of the computer science NEA, including:
1. The more relaxed environment compared with the exam hall.
2. A sense of achievement.
3. The opportunity to work in a scenario that they felt was more realistic to the world of work.
Teacher perceptions
Teachers expressed a range of views when reflecting on the assessment criteria.
1. Some felt that they are clear and detailed, and that once they were familiar with using them, they are
straightforward.
2. Some felt that they are vague and open to interpretation, and that there is a lack of distinction between
mark bands. As a result, some teachers said that they lack confidence in using the criteria and find
them difficult to explain to learners.
3. Some felt that they are verbose, which they suggested makes the marking process time consuming.
4. Some felt that it is difficult for learners to demonstrate all the required skills specified in the assessment
criteria within the word limit for the report.
5. Some felt it is unfair that learners do not get credit for work completed on a later stage of the project if
they are unable to complete one of the earlier tasks.
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Teacher
preparedness

Training and
guidance for
teachers

When discussing the format of the assessment criteria, some said that they would prefer a mark scheme that
resembles a checklist, but others said that they liked the use of mark bands because they felt they could
exercise their professional judgement more easily.
Teacher perceptions
Across our engagement with teachers, there was a sense that:
1. Teachers who are experienced in teaching computer science, or have specialist programming
knowledge, are reasonably comfortable with delivering and assessing the NEA.
2. Some computer science teachers lack experience teaching the subject or have limited specialist
programming knowledge, which means that:
a. It can be difficult for them to provide the appropriate support to learners in lessons.
b. They have to dedicate a lot of their own time to upskill to a point where they are more confident
in delivering the task.
c. They would benefit from the problem being released earlier each year so that they could
develop their own understanding of the task before delivering it to learners.
d. They would benefit from increased guidance so that they are more confident about aspects such
as which programming language to teach and what support they are permitted to give to
learners.
3. Due to the perceived lack of clarity in the assessment criteria and their unfamiliarity with assessing the
task, some teachers said that they lacked confidence in marking the NEA. As a result, a few said that
they would prefer for it to be marked externally.
Teacher perceptions
Teachers made a number of observations about the training, guidance and teaching resources that were
available to them.
1. Some felt that there was a lack of relevant, face-to-face training opportunities in Wales, and some felt
that a specific training course on the NEA would be beneficial.
2. Generally, they favoured face-to-face training over online courses, although a few expressed concerns
about cost and staff cover.
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Resources

Aspects to keep

Areas to
develop

3. Some requested more exemplar materials, including sample projects, that they could share with the
learners in advance.
4. Some requested more guidance and exemplar materials to help them understand the assessment
criteria.
5. Some felt that they lacked the resources they needed to deliver and assess the NEA, such as code
glossaries or an approved textbook.
6. Finding appropriate teaching resources was said to be particularly challenging for Welsh-medium
centres.
Teacher perceptions
Teachers appreciated that all the software required for the task is easily available and free to download.
However, they also raised a few concerns about the equipment and software required for learners to complete
the task. These included:
1. The task requires learners to use versions of the software that are outdated so it can be difficult to
download to some computers.
2. Some centres have experienced difficulties in setting up a unique user account for each learner,
particularly when IT support is provided by an external contractor.
Teacher perceptions
Teachers were asked to identify aspects of the NEA they felt are working well and should be maintained in any
future development of the qualification.
1. The most common response was that a practical programming task is essential because it enables
learners to develop skills needed for industry and helps to reinforce theoretical concepts discussed in
other units. A few elaborated on this to specify that it should continue to contribute towards the final
grade, or to reiterate that it is often the reason why learners choose to take the qualification.
2. Some also reflected that the size of the project enables learners to showcase the skills that they have
learnt over an extended period of time.
Teacher perceptions
Teachers were also asked to identify aspects of the NEA that they would like to see developed in any future
iteration of the qualification. Although most teachers said that a practical programming task is essential in this
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qualification, they felt that the current arrangements need to be changed. They gave the following
suggestions for how the NEA could be developed:
1. Reduce the demands of the written report so that learners can spend more time demonstrating their
practical programming skills.
2. Reduce the level of control when learners are completing the task so that learners can access external
resources and teachers can provide more support.
3. Include opportunities for learners to work together, possibly through peer testing.
4. Increase the weighting of the NEA component.
5. Make the NEA more engaging for learners and more reflective of real-world projects. Suggestions as to
how this could be achieved included opportunities for learners to develop web or games development
skills.
6. Reduce the complexity of the task and make sure that it is accessible for learners of all abilities. It was
suggested that the NEA could either consist of a series of graduated tasks which build in demand or
enable tiered entry.
7. Review clarity of the assessment criteria and award marks to learners who include additional
functionality in their code.
8. Provide more guidance and support for teachers, including worked examples of projects at different
levels and more face-to-face training.
9. Enable teachers to discuss the NEA with teachers in other centres and share best practice.
10. Remove the NEA as it is not suitable in its current format.
Learner perceptions
During the engagement, learners made some suggestions for how the NEA could be developed. These
included:
1. Increase the amount that the NEA contributes towards the final grade, with 35% or 40% proposed as
alternatives.
2. Review the word limit for the written report to make sure learners have scope to discuss all the work
they have completed on the project.
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GCSE Design and Technology
This summary brings together the findings from the following three pieces of
engagement undertaken to understand teacher and learner perceptions and
experiences of non-examination assessment (NEA) in WJEC GCSE Design and
Technology:
1. Focus groups with teachers – 13 teachers across three focus groups
2. Online survey for teachers – 22 respondents
3. Focus groups with learners – five focus groups, each consisting of between six
and ten learners
This engagement took place between autumn 2019 and spring 2020. Two further
focus groups were scheduled but were unable to go ahead, either because those
who signed up did not attend the session or because too few teachers registered to
attend.
Although the views expressed through these forums are meaningful, they can only
be attributed to a very small sample and are not necessarily reflective of the views of
all GCSE Design and Technology teachers and learners in Wales.
Whilst all points raised throughout our engagement are being considered by
Qualifications Wales, the purpose of this document is to provide a summary of the
main themes. A detailed explanation of our approach to the project is in the
introduction.
Summary of the NEA
In GCSE Design and Technology (referred to as DT hereafter), learners must complete
one NEA unit worth 50% of the total marks for the qualification. The NEA is usually
selected from one area:
1. Engineering design
2. Fashion and textiles
3. Product design
For the NEA, learners must demonstrate their understanding and application of skills
that have been taught throughout the course to complete a sustained ‘design and
make’ task. Learners must select one of three contextual challenges set by the
awarding body, WJEC, on which to base a product. For example, in a previous year
one of the contextual challenges asked learners to consider and interpret the word
‘space’ and use it to redefine an area at work or at home. The challenges are
published by WJEC in June of the year before the learner is due to receive their
qualification award. These challenges are reviewed every year by WJEC.
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To complete the sustained ‘design and make’ task, learners must explore and
investigate a range of problems, scenarios and situations in response to the
contextual challenges. They will then create a final design brief and specification for a
product. The final design brief and specification could change during the process of
designing and is not definitive at the early stage of the iterative process.
During the exploration and investigation stages, learners must generate and develop
their design ideas. These initial ideas could be based on analysing information they
have found from different sources, such as interviews with possible clients or users.
The starting point for a design could also be the making of a prototype model using
either simple card, blue foam, or CAD.13
The process of testing, reviewing, and evaluating generated ideas should result in the
learner developing a fully functioning prototype. This should be the learner’s
optimum solution to the identified scenario or problem from the design and
investigation stages and should address the needs and wants of the user.
Learners must record evidence of their design process by producing:
1. A developed sketchbook where they record all changes of ideas and their
research. There is no page limit, but learners are expected to include
information that addresses the requirements of the brief and the specification.
2. A design portfolio where learners present their chosen idea to a point where it
could be replicated and manufactured by a third party. This portfolio is
expected to contain 2D/3D image(s) of their product, working drawings,
details on processes for manufacture, and an evaluation of their prototype
idea.
The learner’s sketchbook, design portfolio, and their prototype(s) enable assessment
of the learner’s attainment against each of the qualification assessment criteria.
Learners must spend approximately 35 hours on the NEA in the classroom or
workshop environment. They are permitted to access resources under supervision
during this time. These resources may include information gathered outside of the 35
hours of supervised assessment time.
Teachers must monitor learners to ensure that they can confidently verify the work is
the learner’s own. Teachers can provide limited guidance to learners such as to clarify
the task or to ensure safe working. Learners must make the final prototype, ‘under
the immediate supervision of the teacher’. Any guidance given must be noted and
taken into account when assessing the work. If detailed guidance is given, this must

13

Computer Aided Design – this is a software which allows learners to create realistic digital models.
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be declared by the centre and marks should be adjusted to reflect the additional
support.
The work is marked internally by teachers with reference to five assessment criteria.
The assessor should consider the work and establish which band it meets within each
criterion. Work is then internally standardised within the centre.
Marks are submitted to WJEC in the May of the year of qualification award and a
sample of work is selected randomly for external moderation. Moderators visit each
centre in the May of the year of qualification award to review the portfolio and the
prototype for the sample of learners selected.
On the day that GCSE results are issued, each centre receives a moderator report that
provides feedback on their NEA processes in each assessment. A principal
moderator’s report is also published yearly, which outlines key features of the NEA
tasks in design and technology that year.
This qualification was available for first teaching in September 2017, with the first
award in summer 2019 – full details of the NEA requirements can be read in the
specification.
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Theme
Purpose

Summary of key points raised
Teacher perceptions
When asked about the purpose of NEA, there was a general feeling amongst teachers that DT is a
practical subject and the qualification needs to assess the practical skills that are assessed through
the NEA. Other purposes that were discussed included:
1. Skill development through hands-on experience.
2. Preparation for future progression in industry or further study.

Learner perceptions
When considering its purpose, learners felt that the NEA:
1. Allows them to develop, use and assess practical skills, rather than write about factual
knowledge as in an exam.
2. Provides a less stressful assessment compared to a written exam because they felt that the
environment is more relaxed and there is less time pressure.
Weighting
Teacher perceptions
When teachers were asked about the current weighting of the NEA, many felt that it is
inappropriate. There was a general feeling that it is too low for the following reasons:
1. Some felt it does not reflect the amount of work that learners must complete.
2. Some felt that a higher proportion of the marks should come from practical work because it
is a practical subject and it would better suit the type of learners who generally take DT.
Appropriateness Teacher perceptions
of the
Points raised in relation to the appropriateness of the assessment included:
assessment
1. Teachers were positive about the fact that the assessment gives learners the freedom to
choose what their product will be.
2. Some said they like the breadth of options that the contextual challenges offer.
3. When discussing the iterative approach to the work, some liked the problem-solving aspect.
However, others felt there was not enough focus on actually making a product due to the
remodelling and re-design elements required.
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Level of
control14

Teacher perceptions
Some teachers felt that the level of control across each of the three stages of assessment is about
right.
In relation to task taking, some teachers welcomed the fact that learners are allowed to work on
pieces of written work outside of the classroom so that they get the opportunity to work in their
preferred environment.
A few teachers discussed issues they had in relation to the level of control allowed. These included:
1. There was a general feeling that teachers would like to give more support and feedback to
learners while they are completing the NEA to give them an indication of the level they are
working at and to help them achieve their potential.
2. Teachers also discussed how they felt not being able to mark aspects of the NEA while
learners are working on it was in conflict with school requirements to periodically review
work and log marks.

Manageability
for teachers and
centres

14

Learner perceptions
Some learners suggested that they would like more opportunities for feedback from their teacher
during the NEA process.
Teacher perceptions
Whilst some felt that preparing and supporting learners for the NEA, and marking and internally
standardising the assessment is manageable, some teachers spoke about aspects of this process
they found difficult to manage.
1. The time taken to complete the NEA was said to have a knock-on effect on the amount of
time available to prepare learners for the written exam.
2. Marking was said to be time-consuming.

A description of what is meant by ‘level of control’ is included in the introduction.
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Learner
experience

Learner perceptions
Some learners felt that in large classes it can be difficult to get the clarification needed from their
teacher to progress with their work.
Teacher perceptions
Teachers felt that the NEA allows learners to acquire particular skills such as creativity, design,
prototyping and problem solving.
There were mixed views on manageability for learners.
1. Some felt that the NEA is manageable and allows learners to demonstrate the required
skills.
2. Others felt it is difficult for learners to manage, with some suggesting that the level of
demand is too high.
Some teachers discussed the level of structure provided in the NEA in comparison to previous
controlled assessment tasks (CATs). There was some suggestion that the removal of response
boxes and CAT books15 allows higher ability learners a chance to show the extent of their abilities.
However, some felt that these provided a necessary structure for other learners and there was a
suggestion that without this the level of demand had increased, particularly for lower ability
learners.
Learner perceptions
Learners were generally positive about the NEA. Some were specifically positive about the fact that
they could choose their own materials to best suit their talents.
Learners also discussed a number of perceived benefits of completing the NEA which included:

In the previous specification a CAT book was provided which consisted of a total of 15 A3 pages for learners to complete. The pages contained some
response boxes and the content was primarily designed ideas and supporting notes written by the learner.
15
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1. The freedom to be creative, something they felt would be difficult to express in a written
exam.
2. Learning through doing, rather than reading about a practical process.
3. Being able to demonstrate what they can do, rather than how much they can remember.

Resources

Assessment
criteria

Some learners felt that there was a lot of written work within the assessment and suggested that
they would like there to be more ‘hands on’ practical work.
Teacher perceptions
When considering resource requirements for the NEA, teachers raised the following points:
1. Access to IT facilities was said to be challenging due to outdated equipment or high
demand for use across subjects.
2. Some raised concerns about budget limitations, which was said to result in limited access to
the equipment and resources needed for prototypes and modelling, as well as an inability
to purchase new technologies for learners to use.
3. There was some concern that differences in what centres can afford could create
inequalities in learner experience.
Teacher perceptions
While some teachers felt that the assessment criteria are clear, others felt they lacked clarity. Those
that felt they lacked clarity said that:
1. Some descriptions were viewed as being ‘ambiguous’ and open to interpretation. Teachers
felt it was not clear what level of work descriptors such as ‘good’ and ‘broad’ represent and
there was concern that there would be different perceptions of what these represent across
centres.
2. Some elements of the assessment, such as planning, cross over into more than one of the
criteria.
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Standardisation
and moderation

Teacher
preparedness

Aspects to keep

Some teachers felt that the proportion of marks available for making a product and the marks
available for the rest of the project should be more balanced so that learners are rewarded more
for their practical skills.
Teacher perceptions
When teachers were asked for their thoughts on internal standardisation, there was a feeling that
the process helps to consolidate teacher judgements.
Those who discussed external moderation said that they liked the process of having a moderator
visit their centre and some said they enjoyed the opportunity to discuss learner work with another
professional.
Teacher perceptions
Teachers generally felt prepared to deliver and assess the NEA. This was attributed to them being
experienced teachers and/or having received good training opportunities. However, some said
they would like more training on delivering and marking the NEA.
A key theme that arose in discussions was the provision of exemplar materials, particularly at the
beginning of the new specification. Teachers suggested that more examples of work at different
grades would help them better understand the standards expected.
Teacher perceptions
Teachers were asked to identify aspects of the NEA that they think are working well and should be
maintained in any development of the qualification. Responses included:
1. Broad and open contextual challenges that are project-based, true to life and give learners
the freedom to design and make something that they are interested in.
2. The product-based aspect of the NEA meaning that learners can choose what type of
materials they specialise in.
3. The structure of the NEA and the iterative design process.
4. Giving learners the opportunity to take ownership of their work.
5. Allowing learners to be creative.
6. Giving learners a sketchbook that they can work on at home or at school.
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Areas to
develop

Teacher perceptions
Teachers were also asked to identify aspects of the NEA that they would like to see developed in
any future iteration of the qualification. They gave the following suggestions, some of which are
similar to aspects that other teachers felt should be maintained:
1. Give a higher weighting to the NEA.
2. Provide clearer contextual challenges.
3. Publish the contextual challenge list earlier so that the NEA can be completed sooner to
give learners more time to revise for the final exam.
4. Readjust expectations of what is required within the time frame.
5. Give clearer guidance on the number of pages learners are expected to produce for their
portfolio.
6. Allow the use of more structured sheets for learners to complete.
7. Allow teachers to provide additional guidance and feedback.
8. Give more clarity on the assessment criteria.
9. Assign more marks to the components of the NEA that involve making products.
10. Offer two different courses: one which is predominantly designing and making, and one
that is more theory based.
11. Make resources in Welsh and English available at the same time as each other.
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GCSE Drama
This summary brings together the findings from the following three pieces of
engagement undertaken to understand teacher and learner perceptions and
experiences of non-examination assessment (NEA) in WJEC GCSE Drama:
1. Focus groups with teachers – one interview with a teacher16
2. Online survey for teachers – 21 respondents
3. Focus groups with learners – five focus groups, each consisting of between six
and ten learners
This engagement took place in spring and summer 2019. Five further focus groups
were scheduled but were unable to go ahead, either because those who signed up
did not attend the session or because too few teachers registered to attend. As a
result, detailed responses collected through this method were very limited.
Although the views expressed through these forums are meaningful, they can only
be attributed to a very small sample. Therefore, they may not reflect the wide range
of views that could be held, and many of the points in this summary were only raised
by a few teachers. It is also important to note that fewer drama teachers took
part in this engagement in comparison to some of the other subjects included.
Whilst all points raised throughout our engagement are being considered by
Qualifications Wales, the purpose of this document is to provide a summary of the
main themes. A detailed explanation of our approach to the project is in
the introduction.
Summary of the NEA
In GCSE Drama, learners complete two NEA units: Devising Theatre and Performing
Theatre. The two NEA units together contribute 60% towards the final qualification
grade – unit 1 is worth 40%, and unit 2 is worth 20%.
Unit 1: Devising Theatre
In this unit, learners devise a piece of original theatre in response to one of four
stimuli set annually by the awarding body, WJEC. They must use either the
techniques of an influential theatre practitioner or the characteristics of a genre of
drama. Learners can choose to be assessed on either their performance or design

Fewer teachers attended than had registered so it was not possible to facilitate a focus group on
this occasion.
16
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skills. Learners choosing design skills can opt for either lighting design, sound design,
set design or costume design.
Learners work in groups which comprise:
1. Between two and five learners who have chosen to be assessed on their
performance skills.
2. Up to four additional learners, each focusing on a different design skill.
The length of a performance depends on the number of performers in a group but
ranges from 5–10 minutes for a group of two actors to 11–16 minutes for a group of
five actors. There are also minimum requirements specified that learners being
assessed on a design skill must demonstrate in the performance. For example,
learners being assessed on lighting must demonstrate five different states of lighting,
and learners being assessed on costume design must show full costumes, hair and
make-up for at least two different characters. All performances must be audiovisually recorded from the audience perspective.
There is no restriction on the amount of time learners may spend on developing,
rehearsing, and refining their work for this unit. Teachers may provide support to
learners to ensure they have a clear understanding of the requirements of the
assessment. They can also advise on the suitability of the choice of practitioner or
genre in relation to the chosen stimulus, and the suitability of acting space, technical
equipment, scheduling, and health and safety. Once learners have commenced work
on their project, feedback must be limited to general advice.
Each learner must also:
1. Produce a portfolio of supporting evidence demonstrating their research and
development of ideas.
2. Complete a written evaluation of their performance. This element must be
completed in 90 minutes and under formal supervision.
This unit is marked and standardised internally by teachers, before a sample is
submitted to WJEC for external moderation. On the day that GCSE results are issued,
each centre receives a moderator report that provides feedback on their NEA
processes. A principal moderator’s report is also published yearly, which outlines key
features of the NEA in drama that year. This unit is worth 40% of the final grade.
Unit 2: Performing Theatre
Learners participate in a performance based on two ten-minute extracts from a text
of their own choice. Learners choose to be assessed on either their performance or
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design skills. They can choose to either be assessed on the same skill as in the
Devising Theatre unit or a different skill. For this unit, they again work in groups
which comprise:
1. Between two and four learners who have chosen to be assessed on their
performance skills.
2. Up to two additional learners, each focusing on a different design skill.
The length of the performance depends on the number of performers in each group
but ranges from 5–10 minutes for a group of two actors to 9–14 minutes for a group
of four actors. There are also minimum requirements specified that learners being
assessed on a design skill must demonstrate in the performance. For example,
learners being assessed on lighting must demonstrate four different states of lighting
and learners being assessed on costume design must show full costumes, hair, and
make-up for at least one character.
There is no restriction on the amount of time learners may spend on developing,
rehearsing, and refining their work for this unit. Teachers may advise learners on how
to improve their work while they are preparing for the performance.
This unit is assessed by a visiting examiner on a date agreed with the centre between
January and May of the year in which the learner is completing the qualification. All
performances must be recorded from the audience perspective and submitted to
WJEC within two weeks of the assessment. Each learner must also complete an
account of their artistic intentions, but this is not directly assessed. This unit
contributes 20% towards the final grade.
This qualification was available for first teaching in September 2016 and was first
awarded in summer 2018 – full details of the NEA can be read in the specification.
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Theme
Purpose

Summary of key points raised
Teacher perceptions
When asked about the purpose of NEA in GCSE Drama, it was said that NEA is important because drama is a
practical subject. It was also suggested that some learners choose to study drama because they enjoy
performing and prefer to complete practical assessments rather than written exams.

Learner perceptions
When considering the purpose of NEA, the main point identified by learners was that NEA reduces the
amount of pressure that they associated with exam situations. They also felt that:
1. There is an element of increased fairness in the NEA as it allows learners with different talents and
preferences to perform well.
2. The NEA units enable them to develop and demonstrate performance, communication and social skills
that cannot be showcased in an exam.
Weighting
Teacher perceptions
Teachers’ opinions on the appropriateness of the weighting of the NEA units were mixed:
1. Some felt that the weighting should be increased to reflect the practical nature of drama and the
amount of work that is involved in preparing for and completing the tasks. There was some suggestion
that at least some of the marks currently allocated to the written exam should be reallocated to NEA.
2. Some felt that the weighting for performance skills should specifically be increased.
3. Others felt that the weighting was either about right or too high but provided little explanation of their
reasoning.
Appropriateness Teacher perceptions
of the
Some of the points raised by teachers related to the appropriateness of the NEA units.
assessments
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Level of
control17

Learner skills

1. Some teachers felt that group dynamics, such as whether learners are in a group with their friends, can
impact on the tasks. As a result, it was suggested that there should be more flexibility in the number of
learners that are in a group.
2. There was a feeling that the Performing Theatre unit could be examined earlier to give teachers and
learners more time to prepare for the written exam.
3. The requirement for learners to evaluate their work was said to be challenging for some learners.
Teacher perceptions
1. The level of control at task setting, task taking, and task marking was generally considered to be about
right. It was felt that there is a good balance between teachers being able to guide learners and
encouraging independent learning.
2. There was a suggestion that removing the current stipulations on the amount of time learners have to
deliver their performances would encourage more creativity.
Teacher perceptions
1. Nearly all felt that the NEA tasks allow learners to showcase their skills, but a few felt that if learners
had more time for planning and performing, their work could be of a better quality.
2. It was suggested that learners develop confidence in communicating, which was said to also benefit
their performance in oral assessments in other subjects.
Learner perceptions
Learners said that the NEA units helped them build a range of skills and attributes, including:
1. Confidence (both in drama and other subjects)
2. Independent thought
3. Creativity and expression

17

A description of what is meant by ‘level of control’ is provided in the introduction.
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4. Reflection and evaluation
5. Working with others and respecting their opinions
Marking and
moderation

Teacher
preparedness

Teacher perceptions
1. Most felt that the assessment criteria are clear, and a few said that they are familiar with using the
criteria because the style reflects those used in other subjects that they teach, such as English.
2. A few felt that the assessment criteria could be more specific but provided little explanation of which
aspects they would like to see developed.
3. A few requested clearer guidance on using the assessment criteria to help make the marking process
more manageable and to help them understand grade boundaries.
4. There was a suggestion that cross-standardisation could be useful as some drama departments are
very small.18
Teacher perceptions
1. All teachers felt that they were at least somewhat prepared to deliver and assess the NEA units.
2. Some specifically said that they had enough preparation time and experience, which they felt helped to
ensure effective delivery.
3. A few felt more prepared to support learners who had opted to be assessed on their performance skills
than those who were being assessed on their design skills. This was largely due to their own prior
experience.
4. Training was said to be good, but it was reported that it can be expensive and hard to get to.
5. Some felt that more worked examples or more specific training on the NEA units would aid their
confidence.

Cross-standardisation is the process by which teachers work with other schools (or clusters) to standardise learners’ work prior to the submission of marks
to the awarding body.
18
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Resources

Aspects to keep

Areas to
develop

Teacher perceptions
A few teachers felt that that more funding was required to help centres purchase costly technical equipment,
such as a sound bar or lighting, to help learners develop design and technical skills.
Teacher perceptions
Teachers were asked to identify aspects of the NEA units that they felt are working well and should be
maintained in any development of the qualification. Their responses included:
1. The opportunity for learners to develop confidence and valuable skills over time.
2. The flexibility for centres to be able to deliver and assess the NEA units to accommodate other
commitments, such as a centre’s assessment timetables.
3. The freedom for learners to respond creatively and showcase their skills, which they felt offers learners
a different experience from many other subjects.
4. The balance of written and practical elements.
5. The portfolio of supporting evidence.
6. The training for teachers.
Teacher perceptions
Teachers also identified aspects of the NEA units that they would like to see developed in any future iteration
of the qualification. They gave the following suggestions, some of which are similar to aspects other teachers
felt should be maintained:
1. More focus on the practical/performance aspect of drama.
2. Increase the weighting of the NEA units so it is more in line with other practical subjects, such as Art
and Design.
3. More clarity on the assessment criteria.
4. Introduction of a cross-standardisation process.
5. More emphasis on creativity.
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6. Change the order in which learners complete the units so that they do the Performing Theatre unit first,
and then the Devising Theatre unit. As a result, change the person who assesses each unit so that the
Performing Theatre unit is assessed by teachers, and the Devising Theatre unit is assessed by an
external examiner.
Learner perceptions
During the engagement, learners made some suggestions for how the NEA units could be developed.
1. Some said that they would have liked to have chosen who they worked with as they felt that some of
the other learners in their group had held them back.
2. Some felt that they spent too much time on the Devising Theatre unit at the expense of the Performing
Theatre unit and the exam.
3. Some felt that the overall weighting of the NEA units should be increased.
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GCSE English Language
This summary brings together the findings from the following three pieces of engagement
undertaken to understand teacher and learner perceptions and experiences of nonexamination assessment (NEA) in WJEC GCSE English Language:
1. Focus groups with teachers – 28 teachers across six focus groups
2. Online survey for teachers – 58 respondents
3. Focus groups with learners – five focus groups, each consisting of between six and
ten learners
This engagement took place in spring and summer 2019. One further focus group was
scheduled but was unable to go ahead, either because those who signed up did not attend
the session or because too few teachers registered to attend.
Although the views expressed through these forums are meaningful, they can only be
attributed to a small sample and are not necessarily reflective of the views of all GCSE
English Language teachers and learners in Wales.
The majority of teacher views collected in this engagement were from those who teach in
mainstream secondary schools. However, in this subject, a small number of teachers
specifically noted that they teach in a further education college. Where their views differed,
they have been highlighted in this summary report.
Whilst all points raised throughout our engagement are being considered by
Qualifications Wales, the purpose of this document is to provide a summary of the main
themes. A detailed explanation of our approach to the project is in the introduction.
Summary of the NEA
The NEA in GCSE English Language comprises two oral tasks: an individual researched
presentation and a group discussion. NEA is worth 20% of the total qualification with each
task contributing 10% towards the final qualification grade.
Individual researched presentation
For this task, learners are required to present information on any aspect or aspects relating
to one of the following five themes provided by the awarding body, WJEC:
1. Wales
2. Leisure
3. The World of Work
4. The World of Science/Technology
5. Citizenship
The five themes are stipulated in the specification and remain the same each year. Learners
have one week to prepare for the task. During this time, they should research a subject
55

related to their chosen theme by using the internet, reading newspapers, magazines and
reference books, listening to television programmes, or asking other people questions. At
least some of this preparatory work is often completed in a learner’s own time. The task is
completed with limited supervision from the teacher, who can only offer general advice or
guidance.
During the assessment, learners must present the information that they have researched to
their teacher and a group of other learners. When presenting, learners may use
information technology, such as Microsoft PowerPoint, as a resource to facilitate the
presentation, but they must not simply read what is on the slides. The presentation is
expected to last between five and seven minutes, which includes time to answer questions
from their fellow learners or teacher. Centres choose when learners complete this
assessment, which can be at any time during the course.
Group discussion
For this task, WJEC provide a choice of three set tasks, which are changed annually.
Learners are required to respond to written and/or visual stimuli based on current issues,
such as human rights. These stimuli should be used to initiate a discussion between the
learners in the group. The specification does not state how many learners should be in a
group, but the moderator reports suggest that three learners is often optimal.
Learners have one week to prepare for the task. During this time, they can work with other
learners in their group to research a subject linked to the stimuli. All work at this stage
must be completed under limited supervision from the teacher, who can offer guidance
and general advice.
During the discussion, each learner in the group should discuss their given subject and
express their personal opinion. The discussion is expected to last around ten minutes. The
teacher should give the group an opportunity to have a discussion fairly independently. If
any teacher intervention is used, for example to prompt a learner, this should be noted
and taken into consideration during the marking of the assessment. Each learner is
assessed individually on their contribution to the discussion. This task must be completed
during the academic year that the learner sits their written exams for this qualification.
Teachers are required to make a recording of both tasks, using either an audio or audiovisual recorder. Both tasks are marked and standardised internally, before a sample is
submitted to WJEC for external moderation. On the day that GCSE results are issued, each
centre receives a moderator report that provides feedback on their NEA processes. A
principal moderator’s report is also published yearly, which outlines key features of the
NEA in English language that year.
This qualification was available for first teaching in September 2015 and was first awarded
in summer 2017 – full details of the NEA can be read in the specification.
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Theme
Purpose

Weighting

Summary of key points raised
Teacher perceptions
Teachers felt that the purpose of NEA in English Language is:
1. To enable the development and assessment of oracy skills, which they felt are an important aspect of
literacy and are vital in the workplace.
2. For learners to develop transferable skills, including communicating with others, independent
research and how to conduct a presentation.
3. To enable learners who do not thrive in exams, or who struggle with reading and writing, to access
the qualification and secure some marks before the exam.
Learner perceptions
Learners suggested that NEA serves a similar range of purposes, including:
1. To assess communication skills, which they considered to be vital real-life skills that are not assessed
in the written exams.
2. To reduce the pressure and stress that they feel by giving them an opportunity to showcase their
ability outside of the environment of a written exam.
3. To enable them to secure some marks in advance of the written exam, which they felt was reassuring
in case they struggled with the exam.
Teacher perceptions
When considering how much the NEA tasks contribute to the final grade, there was a mixed response from
teachers.
1. Some felt that the current weighting is appropriate because:
a. It is a fair balance between the importance of oracy as a skill and the fact they felt that the
current task is quite artificial.
b. It boosts the confidence of learners who struggle in exams without overly disadvantaging
those who struggle with oracy work.
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2. Some indicated that the NEA unit should be worth more because they felt:
a. Learners should be assessed equally on their skills in oracy, reading and writing.
b. It would better reflect the amount of work and effort that learners put into it.
c. Oracy is a really important skill for employability.
3. A few suggested that it should be worth less because it is based on a snapshot of how a learner
performs in what was perceived to be a reasonably stressful situation.
Some teachers discussed the approach in England where marks for speaking and listening activities are
recorded separately and do not contribute towards the final GCSE English Language grade. When reflecting
on whether a similar approach should be adopted in Wales, views varied.
1. Some felt that having a separate qualification or certificate for speaking and listening would help
raise the status of these skills and enable learners to evidence their attainment in this element of
literacy more clearly.
2. Others were concerned that if speaking and listening activities did not contribute towards the final
qualification grade:
a. The GCSE would be devalued, and oracy would be perceived as less important than the skills
of reading and writing.
b. It would be unfair on learners, who would still have to complete the work but for limited
reward.

Appropriateness
of the
assessments

Learner perceptions
The majority of learners felt that the weighting does not reflect the amount of work that goes into the tasks.
Some learners said that the NEA tasks for other similar subjects, such as Welsh language, require a similar
amount of work but are worth more.
Teacher perceptions
Throughout the engagement, teachers discussed how appropriate they felt the NEA tasks are. The key
points raised are summarised in the following points.
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Preparation time
1. Individual presentation:
a. There was a general sense that learners would benefit from more than one week to prepare for
this task. It was noted that learners need to independently research their topic, and then write,
reflect on, and learn their script. Teachers felt that this was quite a challenging task within one
week, particularly when learners are still developing these skills.
b. However, a few cautioned against increasing the preparation time as they felt it could increase
stress for learners and lead to them disengaging.
2. Group discussion:
a. Most teachers felt that one week is either appropriate or too long for learners to prepare for
the group discussion. Those who felt that one week is too long said that some learners begin
to script and rehearse their discussion, which they felt can result in a poorer quality debate and
a lack of interaction between group members.
b. However, a few felt that one week is not long enough as there are limited lessons within this
time frame, and some learners are unable to meet as a group outside of lessons to prepare.
3. Further education colleges:
a. Teachers in further education colleges generally felt that longer than one week was needed for
both tasks because they often only see learners once a week so can only provide very limited
support during the preparation phase.
b. They said that this can be difficult because their classes generally comprise academically
weaker learners who are retaking the qualification, and who often lack the skills or confidence
to conduct independent research or write a presentation.
Task time
1. Individual presentation:
a. Although teachers generally felt that the time limit of five to seven minutes for the individual
presentation was about right, a few suggested that three to five minutes would be better. They
felt this timeframe would be easier for teachers to facilitate and would encourage learners to
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be more focused and structured in their presentation, which they considered to be an
important skill.
2. Group discussion:
a. Some felt ten minutes was about right because it enabled all learners time to participate and
was manageable for teachers.
b. However, others felt it was too long for learners who cannot focus for this length of time.
c. It was suggested that the time limit should be determined by the number of learners in a
group.
Nature of the tasks
1. Individual presentation:
a. Some felt that the task is too formal and not reflective of the type of presentations that many
people complete in day-to-day life. The suggested that tasks such as facilitating a webinar or
developing a video blog could be more relevant and engaging for learners.
2. Group discussion:
a. Teachers generally felt that this task works well.
b. However, there were some concerns that the composition of a group can unfairly impact on a
learner’s ability to perform to their potential. Examples were discussed where learners would
talk over others, disagree during the preparation stage or struggle to participate equally.
c. There was some suggestion that there should be more flexibility on the group composition as
what works best often depends on the nature of learners in the class.
3. A few felt that the NEA should include a written element, either in addition to the oracy or instead of
it.
Choice of topics
1. Individual presentation:
a. There was general agreement that the choice of topics for the individual presentation is
appropriate. A few said that the flexibility for learners to choose their own topic within the
prescribed themes is a strength of the NEA.
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2. Group discussion:
a. Teachers felt that the topics for the group discussion are often uninspiring and do not lend
themselves to good discussion. Suggestions for topics they felt would be more relevant
included social media, use of smart phones or artificial intelligence.
b. A few suggested that enabling teachers and/or learners to choose their own discussion topics
would promote learner engagement.
Validity of the tasks
1. Some felt that a learner’s ability to learn a script could help them achieve a good grade in both tasks
and suggested that, as a result, the NEA unit assesses a learner’s ability to memorise a script in
addition to those skills it intends to assess through the assessment criteria.
2. However, others felt that because memorising a script means the delivery becomes very monotone,
can feel forced and impacts on the learner’s ability to interact with the audience or their group
members, this was not an advantage. As a result, these teachers were less concerned about the
impact of memorising a script on the validity of the assessment.
Timing of the assessment
1. Teachers generally liked the flexibility to complete the individual presentation at any time in the
course and some expressed a preference for the group discussion to also be available for completion
at any point.
2. There was some concern that because not all centres complete the assessments at the same time,
those learners who have completed an assessment can discuss it with peers from centres who are yet
to complete it. They felt that this could give them an unfair advantage as they have additional time to
prepare.
3. However, it was also queried whether knowing the topic in advance would really be an advantage
because the focus of the assessment is on oracy skills, rather than the content of the presentation or
discussion.
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Recording of the assessment
1. Centres can choose whether to complete audio or video recordings. A key concern amongst teachers
was that they felt the recording medium could unfairly advantage some learners.
a. Some teachers who complete audio recordings were worried that their learners may not
receive appropriate marks for the way in which they deliver their presentation or could be
unfairly penalised if a moderator suspects they are reading from a script.
b. Conversely, some teachers who submit video recordings were concerned that centres that
submit audio recordings are enabling their learners to read from a script.
c. Some felt that the awarding body should stipulate whether the assessment should be audio or
video recorded.
2. A few suggested that the requirement to record all assessments indicated a lack of trust in teachers
to be able to accurately mark the assessments and suggested that if the assessments are recorded,
they could be marked externally.
Comparability to GCSE Welsh Language
A few teachers said that although both GCSE Welsh Language and GCSE English Language require learners
to complete the same tasks, some of the requirements and the weighting of the assessment differs. This was
felt to be confusing for some learners who study both qualifications.
Learner perceptions
In relation to the group discussion, learners were concerned that the other members of their group could
unfairly influence their grade. There was some suggestion that they would prefer to choose who is in their
group.
Learners also felt that having more freedom to choose their own topic would help them to engage with the
NEA tasks more.
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Level of control19

Teacher perceptions
Task taking
1. There was some concern that the NEA might be being conducted differently across centres, with a
few teachers speculating that some centres give learners more than a week to prepare before their
assessment or allow learners to repeat the assessment using the same topic. A few teachers linked
this to the fact that they felt the guidance can be interpreted in different ways.
2. The feedback that teachers reported giving to learners varied, but most teachers in schools felt that
the level of support and feedback they could give their learners when they were preparing for the
tasks was appropriate. However, teachers in further education colleges often expressed a desire to
give learners more feedback than they could when they were preparing for the assessments. This was
often because they only saw the learners once a week so had limited opportunities to discuss a
learner’s work with them.
Task marking
1. Some teachers expressed concerns about the NEA being marked internally.
a. Some felt that it is challenging for teachers to mark their own learners’ work without being
influenced by their desire for them to do well.
b. A few felt that the accuracy of teachers’ marking could be hindered by the fact that they have
to facilitate a lot of assessments in one day and may start to feel fatigued towards the end of
the day.
2. Some expressed a preference for it to be marked externally because they felt it would alleviate the
pressure they currently feel when assessing and would reduce their workload. However, a few were
concerned that if external marking meant learners were assessed by a visiting examiner, this could
have a negative impact on learner performance.

19

A description of what is meant by ‘level of control’ is provided in the introduction.
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Manageability for
teachers and
centres

Teacher perceptions
Concerns about the manageability of the NEA tasks for teachers and centres was a key theme that ran
throughout the engagement. Some of the key points raised included:
Facilitating the assessments
1. As nearly all learners in each cohort are entered for this qualification, teachers said that it is timeconsuming to facilitate both tasks, particularly in large centres.
2. Some teachers who ran the assessments during lesson time said that they had encountered
challenges teaching the remainder of the course within their allotted curriculum time. Conversely,
some teachers who completed it outside of lessons said that it had had a negative impact on their
other classes and their personal time.
3. Teachers also discussed challenges in finding appropriate rooms to conduct the assessments,
arranging staff cover and managing learner absence.
4. Teachers said that time constraints often prevent them giving feedback to learners on their final
assessment, which some felt was unfortunate.
Recording
1. Generally teachers felt that the process to facilitate, save, back-up and upload recordings to a secure
site was burdensome, particularly in larger centres.
Marking
1. Marking assessments was said to be very time-consuming for some teachers, particularly when they
are marking the assessment for the first time and are reasonably unfamiliar with the assessment
criteria. Some specifically said that they do not have enough time during the teaching day to
complete this marking so have to do it in their own time.
Internal standardisation
1. Although some teachers expressed concerns about the length of time it takes to complete internal
standardisation in their centre, most appreciated its importance and felt that it is an appropriate and
necessary task for teachers.
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Workload
1. Some teachers said that it is not unusual for English teachers to be facilitating and marking NEA in
both English language and English literature. They felt that the accumulation of this assessment can
be challenging and is not comparable to teachers in many other subjects. Some teachers identified
instances when they felt that the NEA tasks have had a detrimental effect on their well-being due to
workload or pressure from senior leaders.
Learner
experience

Teacher perceptions
Accessibility
1. Although teachers generally felt that the NEA tasks are manageable for learners, some said that they
can be challenging for lower ability learners, learners who have English as an additional language and
those who receive less support at home.
2. A few felt that some lower ability learners benefit from completing oral assessments because they are
able to discuss their ideas more effectively verbally than they can when they write them down.
Wellbeing
1. Teachers felt that whilst some learners really enjoying completing the tasks and benefit from the
sense of achievement they feel at the end, others feel anxious and under pressure, particularly those
who struggle with confidence. A few linked this perception of anxiety to the fact that the assessments
have to be recorded.
2. There were also concerns that if there is a requirement to video record all assessments in the future,
this could negatively affect learner outcomes and well-being because some learners would be too
anxious and would either not perform to their potential, or not attend their assessments.
Skills
1. Some teachers identified specific skills that they felt learners gain, including research, structuring
thoughts and ideas, analysing and evaluating a topic, and working with others. A few also felt that
their learners gain confidence.
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Learner perceptions
The majority of learners said that the NEA tasks gave them confidence in delivering oral presentations and
engaging in discussions. Learners also identified that the tasks helped them develop skills such as working
independently and communicating with others. There was however some acknowledgement that it may be
stressful for learners who lack confidence in oral presentations or discussions.
Assessment
criteria

Teacher perceptions
Teachers had mixed views on the clarity of the assessment criteria. Those that felt the criteria are open to
interpretation suggested that each of the assessment bands are quite similar to each other, which they felt
makes it difficult to decide which mark to give some learners. As a result, a few teachers requested clear
examples of work that reflect different standards to help them understand the expectations for each level.
Some teachers were concerned that words in the assessment criteria, such as ‘some’, ‘confident’ and
‘effective’ could be interpreted differently by different teachers. They felt that this makes the marking
process quite subjective.

Moderation

There was a general lack of agreement amongst teachers as to whether they should assess a learner’s use of
non-verbal communication skills or not.
1. Whilst some felt that it was part of the mark that they would give for the criteria that references level
of engagement with the audience, others felt that they could not account for it in the current mark
scheme.
2. Those that did not think they could account for it generally felt that they should be able to because
they considered it to be an important part of communication. However, a few expressed concerns
about how fair this would be for learners who lacked confidence and others queried how the marks
could be ratified during moderation, unless there was a requirement for video recording.
Teacher perceptions
Teachers had mixed views on the feedback provided in the moderator reports; some felt that the level of
detail was pleasing, and others requested clearer, more detailed feedback.
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A few teachers expressed a preference for a visiting moderator as they felt it would reduce the burden of
recording all assessments and provide a valuable professional development opportunity for teachers.
Some teachers expressed concerns about data security when sharing files with moderators by post.
Teacher
preparedness

Resources

Aspects to keep

Teacher perceptions
Teacher confidence
There was a general feeling that teachers are confident in delivering the NEA unit as teaching and assessing
oracy skills is a natural part of their role. Some were less confident assessing the NEA tasks, largely because
they felt the assessment criteria are ambiguous and difficult to use.
Training and guidance
Teachers generally said that they appreciated the opportunity to attend face-to-face training facilitated by
the awarding body. However, whilst some said that they had received high-quality training and resources
that had helped them prepare for the tasks, others felt that they would benefit from more training and
exemplar materials to increase their confidence.
Teacher perceptions
Some teachers discussed challenges in accessing recording devices, which was often linked to a lack of
funding. They cautioned that if there were to be a requirement for all recordings to be done using a visualaudio device, this would create additional pressures on access to recording devices and departmental
budgets.
A few felt that the current exemplar videos can be daunting for learners as they are very formal.
Teacher perceptions
Teachers were asked to identify aspects of the NEA tasks that they think are working well and should be
maintained in any development of the qualification. Their responses included:
1. The opportunity for learners to develop, and be assessed on, their oracy skills and for it to contribute
towards the final grade.
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Areas to develop

2. The opportunity for learners to conduct some research and orally present their work to an audience
using a range of sentence structures.
3. The completion of both an individual and a group task.
4. The debating element in the group discussion.
5. The broad range of topics available for learners to choose from.
6. The inclusion of questioning and challenging in the mark scheme.
7. The high quality of resource materials for the group discussion.
Teacher perceptions
Teachers were also asked to identify aspects of the NEA tasks that they would like to see developed in any
future iteration of the qualification. They gave the following suggestions, some of which are similar to
aspects other teachers felt should be maintained:
1. Increase the weighting to reflect the importance of oracy skills and the amount of work that learners
complete.
2. Review the requirement for recording all assessments – some felt that the requirement should be
removed to make the process more manageable and others felt all centres should be required to
video record to ensure fairness.
3. Review the assessment criteria to ensure it is clear, easy to use and appropriately rewards learners for
all aspects of oracy.
4. Introduce external marking, possibly by a visiting examiner.
5. Provide more exemplar materials and ensure they reflect the ability of all learners in Wales.
6. Review the guidance to ensure all centres are clear on the level of support they can give learners at
each stage of the assessment.
7. Review the topics and stimulus materials provided for each task to ensure they are relevant and
engaging for all learners.
8. Review the length of time learners have to prepare for the assessments – some felt that all learners
should receive the task on the day of their assessment, whilst others felt it should be increased,
particularly in a further education setting.
9. Set an assessment window so all learners complete the task at a similar stage in their learning.
10. Review the length of time learners are expected to speak for in the group discussion.
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11. Remove the NEA element or consider including reading and writing tasks as well.
Learner perceptions
During the engagement, learners made some suggestions for how the NEA tasks could be developed. These
included:
1. Improved consistency in the feedback that learners receive from their teachers/centres.
2. More freedom to choose their own topic.
3. Enabling learners to pick who is in their group for the discussion.
4. Reviewing the amount of time spent on the NEA unit in comparison to how much it is worth.
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GCSE English Literature
This summary brings together the findings from the following three pieces of
engagement undertaken to understand teacher and learner perceptions and
experiences of non-examination assessment (NEA) in WJEC GCSE English Literature:
1. Focus groups with teachers – 28 teachers across four focus groups and one
interview20
2. Online survey for teachers – 57 respondents
3. Focus groups with learners – five focus groups, each consisting of between six
and ten learners
This engagement took place between spring and summer 2019. One further focus
group was scheduled but was unable to go ahead because those who signed up did
not attend the session.
Although the views expressed through these forums are meaningful, they can only
be attributed to a small sample and are not necessarily reflective of the views of all
GCSE English literature teachers and learners in Wales.
Whilst all points raised throughout our engagement are being considered by
Qualifications Wales, the purpose of this document is to provide a summary of the
main themes. A detailed explanation of our approach to the project is in the
introduction.
Summary of the NEA
For the NEA in GCSE English Literature (unit 3 of the qualification) learners
are required to complete two assessments: Section A ‘Shakespeare’, and Section B:
‘Welsh writing in English’. Neither of the assessments is tiered. NEA is worth 25% of
the total qualification, and each assessment is worth 12.5%.
Section A: Shakespeare
Learners are required to study the text and an accompanying taped or live version of
a Shakespeare play in relation to a theme. The theme is provided by the exam board,
WJEC. For the assessment learners must answer a thematic question about the
play. WJEC provide generic questions when publishing the theme and centres are
permitted to adapt this question.
Section B: Welsh writing in English
Learners are required to study 15 Welsh poems from the Library of Wales’s
anthology Poetry 1900–2000: One Hundred Poets from Wales. The poems
20

Fewer teachers attended than had registered so it was not possible to facilitate a focus group on this
occasion.
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are selected by WJEC to relate to a theme. For the assessment, learners must
compare at least two of the poems in response to a question related to the theme.
As with Section A, WJEC provide some generic questions when publishing the theme
which centres can adapt if they wish.
Themes for both parts of the assessment are published by WJEC two years before
study and themes are changed annually. Learners can sit the assessment at any point
during the two years of study.
Learners are given up to seven and a half hours for each section of the assessment
to research and plan their response to the questions. This work is completed under
a limited level of control. Learners are permitted to access research materials and
work with others, and teachers can give ‘general advice’.
Learners are given up to two hours to write their answer for each section of the
assessment. The two hours may be split into smaller sessions at the discretion of the
centre. The written answer is completed under a high level of control with formal
supervision and no input from teachers. Notes are not allowed in the assessment
writing sessions; only clean copies of the text are permitted.
Each assessment is worth 12.5% of the total qualification and must be between 1,000
and 1,500 words in length.
Both assessments are marked by teachers internally. Teachers must provide
annotations in relation to their marking and a summative comment at the end
of each learner’s assessment. Teachers must consult the assessment marking criteria
and select which band is considered the ‘best fit’ for each of two assessment
objectives for Section A, and three assessment objectives for Section B.
Marks are standardised internally at the centre level and an automatically
generated sample is externally moderated by WJEC.
On the day that GCSE results are issued, each centre receives a moderator report that
provides feedback on their NEA processes in each assessment. A principal
moderator’s report is also published yearly, which outlines key features of the
NEA tasks in English literature that year.
This qualification was available for first teaching in September 2015 and was first
awarded in summer 2017 – full details of the NEA can be read in the specification.
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Theme
Purpose

Weighting

Summary of key points raised
Teacher perceptions
When asked about the purpose of NEA, teachers felt that it is to give learners the following
opportunities:
1. A chance to study a text in depth.
2. A chance to do some analysis of the texts, which is afforded to learners by giving them time
to prepare after receiving the question.
3. To allow the development of skills in comparing poetry.
4. A chance for independent study.
5. A way of ensuring that Shakespeare is studied, given that it is only optional in the other
module his work features in.
6. A chance to demonstrate skills in an environment that is less stressful than an exam hall.
Some felt that this is particularly important for lower ability learners or those who lack
confidence.
Learner perceptions
Learners felt that the purpose of NEA is to assess in a way that is less stressful than an exam.
Learners felt that this made the assessments more akin to the working world and allowed them to
achieve their full potential. Some also felt that NEA allows for a more holistic overview of ability as it
assesses multiple skills, some of which aren’t covered by exams, such as research.
Teacher perceptions
Views with regards to the weighting of the NEAs within the qualification were mixed.
1. Some felt that the weighting is appropriate or ‘about right’.
2. Some felt that the weighting is too low and disproportionate to the amount of time learners
spend completing it.
3. A few felt that there should be no NEA due to concerns such as marking being subjective
and exams being considered as fairer.
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Appropriateness
of the
assessments

Teacher and
centre
manageability

Learner perceptions
Some learners felt that the time spent on the NEAs was disproportionate to the percentage they
contributed towards the final grade.
Teacher perceptions
When discussing the appropriateness of the NEA tasks, teachers raised the following points:
1. The NEA themes were sometimes suggested to be abstract or not relatable for learners. The
theme of ‘love’ was given as an example, which many felt was a difficult concept for learners
to relate to and engage with.
2. Some felt that the poem difficulty varies across years and across poems, which some
perceived as unfair on learners.
3. Performance in the NEA tasks was suggested to be more reflective of a learner’s memory
than their skill.
Views specifically on the choice of poems in Section B were mixed. Some liked the choice available,
while others raised concerns about the focus on poems written by Welsh authors. The concerns
raised included that:
1. It limits experiences outside of the Welsh culture.
2. The choice of poems feels ‘tokenistic’ – they are included just because they are written
by Welsh authors rather than on their own merit.
3. Subjects are outdated and not relevant to today, so history needs to be taught before
the poem is accessible.
4. There is a possible impact on future progression outside of Wales if learners do not
cover the English canon or a comparable range of poetry to that which is studied in
England.
Teacher perceptions
When asked about the manageability of preparing and supporting learners to complete the NEA
tasks, teachers generally felt this was manageable. Where concerns were raised in relation to the
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Learner
manageability

manageability of the NEAs from the perspective of the teacher and/or centre, the following points
were raised:
1. There were suggestions that there is not enough time to teach the full play and poems or to
prepare learners with the skills to complete the NEAs. This led a few teachers to speculate
that some centres were only studying excerpts rather than whole plays, or two or three
poems rather than the 15 required.
2. There was a feeling that more time was needed to allow learners the chance to practise.
3. There were reports of needing to spend extra lesson time teaching the context and
background to some of the texts and poems before work on the NEA tasks themselves could
begin. For example, having to teach the context of mining in Wales for poems in Section B.
4. Teachers reported that centres have limited funds to buy ‘clean’ copies of the text.
5. Teachers have a high marking workload as most mark both literature and language, and
some felt this makes marking unmanageable. There were reports of marking and moderating
in holidays and in their own time.
6. Some said that it is difficult to manage NEA completions for learners who are absent.
7. There was some suggestion that learners should be given time off timetable to complete the
assessment.
Teacher perceptions
When asked how manageable they felt the NEA tasks were from the perspective of the learner, a
range of views were expressed.
1. There was a suggestion that the selection of poems and texts available allows centres the
flexibility to select appropriate materials for their learners.
2. Some poems included in the anthology were suggested to be difficult for some learners to
access.
3. Some felt that the tasks were not differentiated enough for lower ability learners. Relatedly,
there was some suggestion that the NEA should be tiered to enable a level of differentiation
by task such as providing different poems for higher and foundation tiers.
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Level of
control21

4. Timed conditions were said to limit learner performance for lower and higher ability learners.
Some favoured a coursework-based approach with no time restrictions to allow learners to
demonstrate their ability fully.
5. Studying an entire Shakespeare text was said to be difficult and there was a suggestion
extract-based questions could be used as an alternative.
6. It was suggested that there is not enough time to be able to practise the skill of studying
Shakespeare, which means that learners are not able to produce their best work.
Teacher perceptions
Views about the level of control were mixed. Whilst some felt it was about right across task setting
and marking, some were concerned about the level of control for task taking as they felt it could be
impacting on the fairness of the assessment.
Points raised in relation to task taking were as follows:
1. There was some speculation about inconsistency in the approach used across centres, such
as allowing learners to edit their work or make practice attempts.
2. Some felt that tighter control should be placed on task taking so that all learners take the
assessment within an assessment window.
3. Some were frustrated that the support they can give to lower ability learners is limited.
4. Some teachers felt that there isn’t enough opportunity to provide feedback that is specific to
the task for learners.
5. Some discussed feeling pressure from within their centre to get learners the best marks
because the NEAs are conducted and marked internally. As a result, there was some
suggestion that they should be externally marked.
Learner perceptions
There was speculation amongst some learners that there were inconsistencies between centres in
terms of the feedback and preparation learners had been given for the assessments from their
teacher. These learners felt that this may be a potential source of unfairness in the NEAs.

21

A description of what is meant by ‘level of control’ is included in the introduction.
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Impact on
learning

Teacher perceptions
A number of positive impacts were identified by teachers when they considered the impact that
NEA has on learning. These included:
1. Building confidence in tackling literature.
2. Teaching learners how to write at length.
3. Studying poetry and Shakespeare separately, rather than combined into one assessment,
broadening learners’ experience of literature.
4. Teaching learners to be analytical.
5. Because some assessment objectives are covered by more than one unit of the qualification,
learners could apply the learning from the NEA tasks to the final exam.
A few felt that limitations on time, and pressure on teachers to meet targets, meant that the way in
which learners were taught to complete the NEA tasks narrowed their learning experience. These
teachers did not elaborate further.

Marking and
assessment
criteria

Learner perceptions
Learners in every group felt that the NEAs would help them to prepare for their final exams through
essay practice and using feedback from teachers. This was particularly mentioned in one group with
regards to poetry, where learners felt the task was very similar to the exam.
Teacher perceptions
When asked about the assessment criteria, views were mixed.
1. Many teachers felt that the assessment criteria are clear and are straightforward to apply
once teachers become experienced in marking.
2. However, those who felt the criteria are not so clear felt that the mark scheme is subjective
and open to interpretation, particularly for teachers who are newly qualified.
3. Some teachers felt that the understanding of context should be assessed in the NEAs given
that learners need to be taught about context in order to access Shakespeare plays and
Welsh poetry.
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A lot of points raised by teachers in relation to marking focused on the effectiveness of the
banding. Points raised included:
1. The clarity of the language used within the bands was said to make it difficult to assign
learners to specific bands because there is not enough distinction between abilities.
2. There was a feeling that there are large jumps in expected ability around the middle bands.
3. The level of language analysis required from lower ability learners in assessment objective
two was said not to be reflective of what learners at that level could produce.
The requirement for teachers to annotate assessments when marking was raised. There was a
feeling that the purpose of feedback of this nature is usually to provide comments on areas for
learners to improve and therefore it was deemed unnecessary to provide when learners will not see
the comments, especially since it takes more time for teachers to provide it.
Teacher
preparedness,
training and
guidance

Teacher perceptions
Across the engagement, most teachers felt they had the correct skills and were prepared to deliver
the NEAs. Reasons given for this included working with experienced teachers and departments, and
reports of good training.
Those who felt less prepared explained that annual changes to the poems increase their workload
and decrease their confidence. There was also some suggestion that the mark scheme was ‘vague’.
To feel more prepared these teachers suggested:
1. They would like more time to prepare, e.g. earlier notice of the poems included so that they
have time to prepare schemes of work before teaching them to learners.
2. They would like more resources for those who are less familiar with the poems contained
within the anthology.
3. They would like more guidance on how to prepare lower ability learners for extended writing
tasks.
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Views were mixed about training opportunities; some felt that they had received enough training to
deliver the NEAs, whilst others felt there could be more. There was a feeling that if teachers are
trained to mark exams, then they should also be trained to mark NEAs, so it was suggested that
more specific training should be offered on this.

Aspects to keep

Cost to attend training was mentioned as a prohibitive factor by some.
Teacher perceptions
Teachers were asked to identify aspects of the NEA tasks that they think are working well and
should be maintained in any development of the qualification. Their suggestions included:
1. The detailed study of a range of literature.
2. The inclusion of Shakespeare.
3. The study of a play.
4. The range of texts included.
5. The flexibility of being able to choose a question.
6. Time to prepare allows learners to feel ready.
7. NEA is a different experience to the exam at the end of the course.

Some specifically stated that they would not want to lose the NEA aspect from English literature.
Areas to develop Teacher perceptions
Teachers were also asked to identify aspects of the NEA tasks that they would like to see developed
in any future iteration of the qualification. They gave the following suggestions, some of which are
similar to aspects that other teachers wanted to maintain:
1. A clearer mark scheme with more guidance.
2. More exemplars.
3. Fewer, more engaging poems to make it more accessible.
4. Including a wider range of poets, with some suggesting that this could include some who are
not Welsh.
5. No yearly change of poems.
6. Developing themes that are more relatable to learners.
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7. Better differentiation, with some suggesting a tiered assessment.
8. Basing the Shakespeare component on an extract.
9. Including an assessment akin to the Welsh literature unit on visual literature.
10. Increasing the level of control, with suggestions to make the assessment more like an exam
or to shorten the assessment window.
Learner perceptions
During the engagement, learners made some suggestions for how the NEAs could be developed.
The most commonly suggested area for development was that the NEAs should count more
towards the final grade. Learners also felt that there should be more parity across centres in terms
of the amount of practice that learners have and the level of feedback that teachers provide.
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GCSE Food and Nutrition
This summary brings together the findings from the following three pieces of
engagement undertaken to understand teacher and learner perceptions and
experiences of non-examination assessment (NEA) in WJEC GCSE Food and Nutrition:
1. Focus groups with teachers – six teachers across two focus groups
2. Online survey for teachers – 14 respondents
3. Focus groups with learners – five focus groups, each consisting of between six
and ten learners
This engagement took place between autumn 2019 and spring 2020. Four further
focus groups were scheduled but were unable to go ahead, either because those
who signed up did not attend the session or because too few teachers registered to
attend.
Although the views expressed through these forums are meaningful, they can only
be attributed to a very small sample and are not necessarily reflective of the views
of all GCSE Food and Nutrition teachers and learners in Wales.
Whilst all points raised throughout our engagement are being considered by
Qualifications Wales, the purpose of this document is to provide a summary of the
main themes. A detailed explanation of our approach to the project is in the
introduction.
Summary of the NEA
For GCSE Food and Nutrition, learners must complete two NEAs as part of unit 2 of
the qualification: NEA is worth 60% of the total qualification and is comprised of a
food investigation assessment (worth 20% of the qualification), and a food
preparation assessment (worth 40% of the qualification).
Food investigation assessment (NEA 1)
For the food investigation assessment (NEA 1), learners are assessed on their
knowledge, skills and understanding of the scientific principles of food preparation
and cooking. Learners have an investigation statement, such as ‘the success of
creamed sponge mixtures relies on a suitable raising agent’, and are tasked with
researching and investigating this statement through a follow-up task, such as
‘investigate the success of different raising agents when making a creamed
sponge’.22 It is recommended that learners have ten hours to complete the
assessment, including writing a 2,000–2,500 word report with photos. The task must
be completed independently by each learner under supervision from the teacher, but

22

Example from WJEC GCSE Food and Nutrition specification (teaching from 2016).
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without teacher feedback. The awarding body, WJEC, suggest that ‘it may be
beneficial’ for learners to complete the assessment in their final year of study.
Food preparation assessment (NEA 2)
For the food preparation assessment (NEA 2), learners are assessed on their
knowledge, skills and understanding in relation to the planning, preparing, cooking
and presenting of a menu of dishes. Learners have a brief, such as ‘a local restaurant
in your area is holding an international week,’23 and are tasked with researching,
developing and evaluating three dishes, with accompaniments, to meet the brief. The
three dishes do not have to be a starter, main and dessert. Learners may choose
three independent dishes. It is recommended that learners have 15 hours to
complete the assessment, which includes a mandatory three-hour session to prepare,
cook and present their menu. The three-hour practical session must not be
completed more than once by each learner. In the remaining time, learners must
produce a portfolio of evidence, including photos, graphs and/or charts to support
their dishes, which should consist of no more than 15 pages of A4. Teachers are not
permitted to give learners individual advice or feedback during the assessment.
WJEC ‘highly recommend’ that learners complete the assessment in their final year of
study.
Briefs for each assessment are released by WJEC annually in May, and marks must be
submitted by the following May. Learners must complete one task from a choice of
two for each assessment. Teachers may begin the assessment with learners when
they are satisfied that they have delivered all the required content for learners to be
able to access the tasks.
In preparation for the assessments, centres must ensure that learners have been
taught a range of skills and techniques associated with food preparation and
cooking. These are outlined in the specification and include elements such as knife
skills, using different cooking methods such as setting a mixture using heating, and
making doughs.
Both assessments are marked and standardised by teachers internally using
assessment criteria provided by WJEC. A sample is then submitted to WJEC for
external moderation.
On the day that GCSE results are issued, each centre receives a moderator report that
provides feedback on their NEA processes in each assessment. A principal
moderator’s report is also published yearly, which outlines key features of the
NEA tasks in food and nutrition that year.

23

Example from WJEC GCSE Food and Nutrition specification (teaching from 2016).
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The qualification was available for first teaching in September 2016 with the first
award in summer 2018 – full details of the NEA can be read in the specification.

82

Theme
Purpose

Summary of key points raised
Teacher perceptions
When asked about the purpose of NEA, teachers felt it was to give learners the following
opportunities:
1. To showcase and be assessed on organisation, planning and practical skills learnt during the
course.
2. To experiment and build knowledge which can be used in the exam.
3. The chance to be independent.
Learner perceptions
Learners in all focus groups felt that the NEAs provided them with the opportunity to develop and
practice skills different to the exam. Other aspects raised included the opportunity to:
1. Be assessed on practical cooking skills.
2. Develop and demonstrate knowledge over a period of time.
3. Reduce pressure on learners, sometimes attributed to longer assessment periods in
comparison to the exam.
4. Be assessed in more relaxed and familiar surroundings.

Weighting

Teacher perceptions
When teachers were asked about the current weighting of NEA in comparison to the final exam,
there was a general feeling that it should not be worth any less.
1. Some teachers said that they felt it is right that the practical element of the qualification has
a greater weighting than the examined component.
2. Some teachers suggested they would welcome a greater weighting to the NEAs:
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a. Some said that the food preparation assessment (NEA 2) particularly should be worth
more because they felt that the assessment embodies what learners expect from the
course.
b. A few felt that some aspects of the assessment contained a lot of work in comparison
to the number of marks available.
Appropriateness Teacher perceptions
of the
Some teachers made general comments about liking the course/NEAs. However, some went on to
assessments
explain that despite liking it, they felt there was too much content.

Level of
control24

A few issues were raised in relation to the appropriateness of certain aspects of the NEAs. These
included:
1. There was a feeling that there is lots to do in the time available and some teachers
suggested that the tasks could be released earlier to alleviate pressure on teachers and
learners.
2. Some said they could not see the benefit of NEA 1 and felt that it duplicates learning from
science.
3. Some felt that the briefs for NEA 1 do not make clear what is expected of learners.
Teacher perceptions
Most teachers felt that the level of control across each of the three stages of assessment is about
right.
Support and guidance from teachers
Views on guidance varied between NEA 1 and NEA 2:
1. Some suggested that teachers should be able to provide guidance for NEA 1, particularly
during the research stage.

24

A description of what is meant by ‘level of control’ is included in the introduction.
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2. In contrast, some teachers suggested that it is good that learners have a level of freedom to
explore the task for NEA 2.
Feedback
Teachers had mixed views about the level of feedback they are allowed to provide to learners.
Some felt that it is appropriate, but others felt that it is ‘a big ask’ to expect learners to complete
the assessments without any feedback.

Manageability
for teachers and
centres

Learner perceptions
Learners said that they found feedback helpful to improve their work and some felt that there was
not enough feedback provided in the current NEAs.
Teacher perceptions
Whilst some felt that preparing and supporting learners for the NEA tasks, and marking and
internally standardising the assessments is manageable, a number of points were raised by
teachers who found aspects of this process difficult to manage. These included:
1. Some teachers raised concerns about stress levels and pressure in relation to aspects of
their workload. Elements such as preparing and planning after yearly changes in task briefs
and delivering the content of the course were viewed as adding too much to the workload
by a few.
2. In general, teachers said that the volume of marking is time-consuming, and some reported
finding this difficult to manage.
3. Some said that they find it difficult to prepare learners for NEA 1 because learners are not
familiar with this style of assessment.
4. The frequency with which teachers see learners for food and nutrition lessons in the years
before starting the GCSE was also said to influence manageability.
5. Some teachers explained that more time was needed to prepare learners in instances
where they did not receive much teaching in food and nutrition in key stage 3, meaning
that time was tight to deliver the course and the NEAs.
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Learner
experience

6. Some teachers said that they found it difficult to complete the practical element of NEA 1
within timetabled lesson times. These teachers drew comparisons with the mandatory
Three-hour cooking session for NEA 2 which allows for sessions to be organised outside of
timetabled lessons. Some suggested that NEA 1 should also have a mandatory time to
complete the practical work.
Teacher perceptions
Enjoyment and engagement
1. Teachers generally felt that their learners enjoy the NEAs, particularly the practical skillsbased elements. Teachers felt that learners enjoy taking ownership over their work and
guiding it in a direction that interests them.
2. There were mixed views in relation to NEA 1. Some felt that learners enjoy the scientific
aspect and begin to see the connection between science and food, whereas others felt that
learners find it hard and are less interested in it than they are in NEA 2.
3. There was a feeling that some learners are disappointed by the proportion of cooking
involved in the course in comparison to the written work. There was the suggestion that
learners would prefer to cook more.
Volume of work
1. A few felt that the volume of work is manageable for learners, but some felt it is too much.
2. Some felt that learners struggle with the volume of written work in particular. This was
attributed to the perception that learners take the course because they think that it is more
of a practical-based subject.
Learner skill
1. Teachers felt there is a good level of opportunity for learners to demonstrate their skills,
particularly in NEA 2.
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Accessibility
1. There was a general feeling that aspects of NEA 1 are too difficult for learners, particularly
those of lower ability. Aspects such as understanding the scientific elements of the task
were raised as being particularly difficult. There was a suggestion that the perceived
difficulty of NEA 1 could be related to a decline in take-up of the subject discussed by some
teachers.
2. Some teachers said they felt that NEA 2 is in an accessible format.
3. For NEA 2, there was some confusion as to whether learners are allowed to practise their
exact final dishes in one go in class before the three-hour assessment session. (Learners are
in fact not allowed to do this.) Those that thought it was not allowed felt that this was unfair
on learners who do not have a good level of support at home because it limits their
opportunities to refine their dishes.
4. There was some concern that the cost of ingredients is a burden for some learners.
Learner perceptions
When discussing the NEAs, learners described what they felt they gained from completing them.
Points raised included:
1. They allow them to acquire practical skills and foster an understanding of the concepts and
mechanisms of cooking, e.g. how yeast works.
2. They provide an opportunity for independent learning and creativity.
3. They give learners the opportunity to learn life skills for adulthood such as how to cook for
themselves.
4. The practice of cooking helps them to learn and recall theory.
5. Some felt that written aspects of the course were too dominant and there was an
expectation from some that there would be more practical work than there was.
Resources

Teacher perceptions

When considering resources required for the NEAs, teachers raised the following points:
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Assessment
criteria

Standardisation
and moderation

1. There was concern about the level of food waste that is generated from the food
investigation in NEA 1. Teachers explained that the food that is produced during this task is
not edible, which results in significant wastage of food.
2. Some felt that more consideration needs to be given to the equipment requirements of the
tasks, especially given limited departmental budgets. Teachers reported difficulties with
having enough equipment for learners to:
a. Complete NEA 1 at the same time.
b. Practise preparation and cooking skills, such as filleting chicken, when teachers are
teaching the skills in preparation for the NEAs.
3. Some teachers were concerned that the cost of food and equipment is affecting centrebased decisions about whether to run the course.
Teacher perceptions
Teachers had mixed views on the clarity of the assessment criteria.
1. Some gave a general response that indicated that they felt they are clear, particularly for
NEA 2.
2. Others raised concerns, including that the criteria for NEA 1 are ambiguous, which they felt
means it can be difficult to know where to assign marks for particular aspects of the work.
Teacher perceptions
When teachers were asked for their thoughts on internal standardisation and external moderation,
views were generally positive. However, there was a feeling amongst some that it is hard to find
time to standardise.
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There was some discussion around the requirement to share marks with learners before they are
sent for moderation.25 Some teachers raised concerns about this approach because:
1. They were not confident in sharing marks before they had been moderated.
2. They were concerned that it can affect learner motivation.
Teacher
preparedness
and training

Teacher perceptions
Teachers generally said that they felt prepared to deliver and assess the NEAs. However, a few
points were raised by those who said they felt less prepared.
1. NEA 1 was said to be a new form of assessment for teachers to teach, so some reported
feeling less confident in delivering and assessing it. This was said to be exacerbated by the
yearly change in tasks.
2. Some teachers requested additional exemplars, particularly for NEA 1.
Teachers were positive about the training they had received. However, some were concerned
about the cost of attending.
There was a call for more coverage of the NEAs at training events.

Aspects to keep

Teacher perceptions
Teachers were asked to identify aspects of the NEA tasks that they think are working well and
should be maintained in any development of the qualification. In response, there was a strong view
to maintain the cooking aspects, with some stating that they would like to keep NEA 2 specifically.

According to Additional Standard Condition C.2 of Qualifications Wales’ Additional Standard Conditions of Recognition for GCSE/GCE qualifications, in
subjects where the assessment is marked by the centre, centres are required to provide learners with their marks before the work is sent off for moderation
(Qualifications Wales, 2019).
25
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Other aspects that teachers wanted to keep were:
1. The weighting of the practical element of the qualification.
2. The detailed breakdown of marks in the assessment criteria for NEA 2.
3. Breadth of the briefs.
4. The ability for learners to guide their work in a direction that is suited to their interests.
Areas to
develop

Teacher perceptions
Teachers were also asked to identify aspects of the NEA tasks that they would like to see
developed in any future iteration of the qualification. They gave the following suggestions:
1. Combine the two assessments and incorporate the experimentation aspect of NEA 1 into
NEA 2. It was suggested that this would reduce marking load for teachers and improve the
flow of the qualification.
2. Greater consideration of the affordability of NEA materials.
3. Greater specificity and clarity of assessment criteria for NEA 1.
4. Simplify/change NEA 1. Some made suggestions for how this could be done. These included:
a. Allow learners to work in groups of four.
b. Change the task less frequently.
c. Provide more options for the investigation.
d. Provide a specific experiment for learners to complete.
e. Make the task shorter, have learners complete it at end of Year 10 and provide set
instructions to ensure comparability across centres.
f. Make the structure clearer so that it is more accessible for lower ability learners.
Learner perceptions
During the engagement, some learners made suggestions for how the NEAs could be developed.
These included:
1. Some felt that the time limits imposed on the NEAs were too short, particularly when
cooking.
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2. There was a suggestion that there should be more distinct times during which learners
should complete NEA 1 and NEA 2 so that there is no overlap.
3. There was a suggestion that the specification should have more clarity over what needs to
be included in the write up.
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GCSE Geography
This summary brings together the findings from the following three pieces of
engagement undertaken to understand teacher and learner perceptions and
experiences of non-examination assessment (NEA) in WJEC GCSE Geography:
1. Focus groups with teachers – 19 teachers across four focus groups
2. Online survey for teachers – 68 respondents
3. Focus groups with learners – five focus groups, each consisting of between six
and ten learners
This engagement took place between spring and summer 2019. Two further focus
groups were scheduled but were unable to go ahead, either because those who signed
up did not attend the session or because too few teachers registered to attend.
Although the views expressed through these forums are meaningful, they can only be
attributed to a small sample and are not necessarily reflective of the views of all GCSE
Geography teachers and learners in Wales.
Whilst all points raised throughout our engagement are being considered by
Qualifications Wales, the purpose of this document is to provide a summary of the main
themes. A detailed explanation of our approach to the project is in the introduction.
Summary of the NEA
For the NEA in GCSE Geography, learners are required to complete two fieldwork
enquiries followed by a written report, in which they are asked questions that relate to
the two fieldwork enquiries within one report. The NEA is worth 20% of the total
qualification.
Centres can select where to conduct the fieldwork enquiries, but each must be
conducted in contrasting environments and learners should be given the opportunity
to explore both human and physical processes and the interactions between them. In
one environment, the focus should be on a fieldwork methodology that is outlined each
year by the awarding body, WJEC. In the second environment, the enquiry must be
based on a geographical concept, which is selected yearly from a conceptual framework
for fieldwork by WJEC. For example, the sample assessment materials provided by WJEC
provide ‘transects’ as the methodology and ‘inequalities’ as the geographical concept.
The fieldwork for the NEA must be conducted by 31 October in the year prior to
awarding.
Learners are required to keep a portfolio of work to accompany each of their fieldwork
enquiries, which they must use to assist them in answering questions in the written
report.
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While conducting the fieldwork and creating the accompanying portfolio, there is a low
level of control over the assessment. Learners must be supervised on their fieldtrip and
portfolios must be completed by a certain date. However, there are no time restrictions
on when the learners must complete the portfolio, other than the date by which it must
be handed in. At this point, the portfolio must be kept in a secure environment at the
learner’s centre and must not be accessed until the report writing phase of the
assessment. Group work is permitted during design and data collection.
The written report element of the assessment is written under controlled conditions.
With access to their portfolios, learners have two hours thirty minutes to answer a series
of questions that relate to the fieldwork. The assessment can be sat in one session or
can be broken down into smaller sessions. While learners complete the report, they
must work independently under direct formal supervision. Teachers are not permitted
to communicate with learners, with the exception of providing technical assistance, such
as giving information regarding time remaining. The questions for this phase of the
assessment are released on 1 November in the year prior to the award and learners
must have completed it by 31 December of the same year.
All reports are marked by WJEC. While the portfolio is produced to assist learners in the
written report, the work contained within it is not marked. Learners are permitted to
select up to five pages of supporting evidence from the portfolio to accompany
their written report. These pages may be used by the examiner to clarify statements
made by learners in the report.
This qualification was available for first teaching in September 2016 and was first
awarded in summer 2018 – full details of the NEA can be read in the specification.
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Theme
Purpose

Weighting

Summary of key points raised
Teacher perceptions
When asked about the purpose of NEA, teachers felt that it is to give learners the following opportunities:
1. To gain fieldwork experience and develop fieldwork skills that would be used in careers in geography
e.g. conducting research and engaging learners actively in the enquiry process.
2. To put theory into action through first-hand experience.
3. To consolidate understanding and foster some enjoyment of the practical aspects of the subject.
Learner perceptions
Learners noted that the NEA means there is more than one assessment point for the qualification, which they
felt was a fairer way to measure performance. Some also felt that the NEA is a way of gaining some marks
ahead of exams, or to provide a backup in case of lower performance in exams.
Teacher perceptions
1. Most felt that the weighting of the NEA is appropriate, and in many instances, teachers had no strong
feelings about it.
2. A few felt that because fieldwork is an important element of geography, the weighting should be
higher.
3. Some spoke about the weighting in relation to whether it was an appropriate representation of the
work put in and these views were mixed. Some felt the NEA is time-consuming given the weighting,
while others felt the weighting is reflective of the time spent.
Learner perceptions
Some learners felt the weighting should be increased to as much as fifty per cent of the qualification but did
not discuss the reasoning for this.
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Appropriateness Teacher perceptions
of the
Many of the points raised by teachers centred around the appropriateness of certain aspects of the NEA.
assessment
Elements discussed included:
Fieldwork
1. The inclusion of fieldwork in the GCSE course was said to be appropriate.
Two enquiries
1. There was a split opinion over the requirement to complete two fieldwork enquiries. Some felt it is
important to cover human and physical environments so that learners gain a breadth of experience;
others felt it is either unnecessary, results in too much content and/or adds to the workload of teachers
and learners.
Concepts and methodologies
1. There were some concerns with the concepts and methodologies provided by the awarding body so far
including feelings that: the scope had been too narrow, they had not been complementary of each
other, and they had been too abstract.
Portfolio
1. Questions were raised about the appropriateness of allowing learners to submit supporting pages from
their portfolio that would not be marked.
2. Most felt that the portfolio should contribute marks to the NEA.
Written report content
1. There was some concern that questions in the written report can be answered without having
completed both fieldwork enquiries, leading to speculation about centres ‘cutting corners’ by
completing one fully and the other partially.
2. The evaluation element was said to be a positive.
3. Questions were raised about why learners had been asked to reproduce graphs from their portfolio in
the written report. There was a feeling that this was not demonstrating skill but simply copying.
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Written report format
1. There was some suggestion that the report is more akin to an exam, and there was a strong feeling that
it isn’t an appropriate way to assess fieldwork.
2. It was suggested that writing up the portfolio would be more valuable for future study.
Manageability
for teachers and
centres

Teacher perceptions
When asked about the manageability of the NEA from the teacher and centre perspective, although some felt
that preparing and supporting learners was manageable, there were a number of concerns raised. The most
commonly raised issue was that annual changes to the fieldwork topics make workload difficult to manage.
Teachers reported frustration over not being able to build on previous years and having to develop new
resources each year.
Other points raised included:
1. The volume of content across the specification makes the NEA difficult to accommodate.
2. The period of time in which the NEA should be completed was judged as an unnecessary restriction
with aspects such as exams for other subjects in the November series said to impact on preparing
learners. There were suggestions that teachers should be allowed to set the NEA at a time that is best
for their learners.
3. Concerns that two fieldwork enquiries are difficult to manage in terms of time away from school to
complete the fieldwork, timetabling written assessments and time available to teach the remaining
GCSE specification.
4. The financial implication of completing two fieldwork trips was also raised as a concern, as was the
impact of having to staff visits and the annual topic changes requiring new resources and equipment.
5. Comparisons were drawn with other GCSE subjects, particularly other humanities subjects, where it was
felt that the demands from NEA were more manageable.
6. Pressures on time were said to impact on portfolio completion, with reports of centres not requiring
learners to complete both portfolios in order to make time to teach the rest of the specification.
The fact that the NEA is externally marked was said to have a positive impact on teacher workload.
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Learner
experience

Teacher perceptions
When asked how manageable they felt the NEA was from the perspective of the learner, some teachers felt
that it is unmanageable, while others felt it is manageable. Points raised included:
1. The level of challenge was said to be too high for the majority of learners, but it was felt that learners
with high ability cope well with the independence of the assessment.
2. Some felt that middle to lower ability learners can struggle to select and apply work from their
portfolio to the question.
3. Lower ability learners were said to find the structure, wording and complexity of the questions in the
written report element difficult to access.
4. Those who felt the NEA was akin to an exam felt that some form of differentiation by task should be
considered such as the introduction of tiering or a considered approach on where to place easier and
harder questions within the paper.
There was also concern that the workload resulting from two fieldwork enquiries means that learners do not
get as much out of the NEA as they could, although teachers did not expand on what specifically they would
like learners to get more of in this response.
Learner perceptions
Learners viewed the NEA in a positive light and perceived there to be a number of benefits including:
1. It offers a more relaxed way to complete the assessment than an exam hall.
2. It is less dependent on memory.
3. It gives more chance to learners who don’t perform well in exams.
4. It gives learners a chance to apply learning.
5. It enables learners to develop skills beyond those used in an exam such as research skills, which they
perceived as useful in the world of work.
6. A reported feeling of preparedness – knowing that they would be asked about the fieldtrip and having
access to their portfolio in the assessment meant some reported feeling more prepared to complete it.
7. Learning by doing makes content more memorable and easier to understand.
8. A reported feeling of independence in learning, for example when collecting data.
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Level of
control26

Teacher perceptions
Views on the level of control were mixed. While some said that the level of control was about right across all
three stages, concerns were raised about fairness and how lower levels of control at task setting and task
taking were leading to speculation about a lack of parity across centres. This was of particular concern
because many viewed the written report as similar to an exam, but without the higher levels of control that
exams prescribe. Aspects that teachers felt may vary across centres and could lead to a lack of parity included:
1. Whether the written assessment was taken in an exam hall or a classroom, with some reporting that
learners stress levels and perceptions of the importance of the assessment can vary across setting and
others noting that visual aids on classroom wall display could help learners in classroom settings.
2. Whether the assessment was taken in one sitting or over a period of time.
3. The level of support provided by teachers, given that there is no requirement for external invigilation.
4. The possibility that learners could discuss the questions with learners from other centres who were
taking the assessment at a different time to their peers. This led to a suggestion that all learners should
sit the assessment at the same time.
Concerns were also raised about the restrictions placed on the amount of guidance that teachers are allowed
give learners when they are completing the written report. Some felt that these restrictions questioned
teacher integrity with regards to the amount of assistance they may provide if they were permitted to give
some guidance.
There was some suggestion that learners should be able to access their portfolio before the report session in
order to prepare.
Learner perceptions
Learners suggested they would like more feedback before final exams, with some suggesting that this would
help them to feel more confident when going into their final exam.

26

A description of what is meant by ‘level of control’ is included in the introduction.

98

Assessment
criteria

Teacher
preparedness,
feedback and
guidance

Teacher perceptions
A key theme that arose when discussing the assessment criteria was clarity. Some teachers felt that the criteria
are clear, but others felt they were unclear for the following reasons:
1. Some felt that it is unclear what is expected of learners in terms of aspects such as expected content
and volume of work.
2. Because the NEA is externally marked, some felt that it is unclear how marks are allocated in the
written report.
3. Some attributed the lack of clarity to the yearly changes to conceptual frameworks, which they felt had
an impact on how detailed the criteria can be.
Teacher perceptions
Most said they feel prepared to deliver the NEA to some extent, however some made suggestions for how
they could feel more prepared. These included:
1. More assistance from the awarding body with deciding an enquiry title.
2. More time to prepare learners.
3. More time to prepare after topic changes or retaining topics for more than one year to help teachers
understand what is expected from the written report.
There was a general feeling amongst teachers that guidance around the assessment lacks clarity on aspects
such as:
1. The submission of supporting pages and their use in assessment marking.
2. When learners are allowed to have sight of the questions for the written report.
Teachers also felt that there is a lack of consistency in the guidance that is given through different platforms
such as awarding body webpages, subject officer feedback and written documents.
Some said they found it difficult to feel prepared due to the limited feedback they receive on how to improve.
There was a feeling that more timely feedback would be welcomed to help identify where learners may need
to improve before their final exam, and more personalised feedback would help inform future teaching
approaches to the NEA.
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Training

Aspects to keep

Areas to
develop

Teacher perceptions
1. There was a feeling amongst some that the training offered by the awarding body should offer more
focused sessions on the NEA and how to approach it.
2. Teachers were keen to attend but many discussed cost as being a prohibitive factor. When the option
of online training courses offered by the awarding body was raised, there was a feeling that this was
not the same as face-to-face training in terms of the feedback and networking opportunities these can
provide.
Teacher perceptions
Teachers were asked to identify aspects of the NEA that they think are working well and should be maintained
in any development of the qualification. A strong response to this was that the fieldwork element of the NEA
was the most important part to retain in any future development. Other responses included:
1. The opportunity for learners to develop skills relating to fieldwork.
2. External marking of assessments.
3. Having two fieldwork elements.
4. The exam-style assessment of the written report.
Teacher perceptions
Teachers were also asked to identify aspects of the NEA that they would like to see developed in any future
iteration of the qualification. Some of the aspects identified for change were the same as those that other
teachers felt should be maintained. The suggestions given were as follows:
1. Remove exam style questions in the written report aspect of the assessment and go back to writing up
the enquiry. Some suggested that this should be under timed conditions, others wanted a return to
producing a portfolio that is handed in and marked.
2. A smaller window of time in which to complete the NEA to reduce chances for inconsistent approaches
across centres.
3. More fieldwork examples and sample assessment questions.
4. Broader range of conceptual frameworks and flexibility around themes.
5. Reduce requirement to one piece of fieldwork or allow the option to select only one to complete the
portfolio on.
6. No annual changes to topics.
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7. Make wording of questions more accessible.
8. Provide clearer guidance on what should be contained in the portfolio.
9. Provide feedback at a centre level on work produced.
10. Allow the portfolio to be marked.
Learner perceptions
Learners were positive about the NEA with few areas for improvements suggested. Some centre-specific
aspects such as a longer fieldwork collection period and a shorter gap between data collection and sitting the
assessment were raised as potential areas for improvement.
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GCSE History
This summary brings together the findings from the following three pieces of
engagement undertaken to understand teacher and learner perceptions and
experiences of non-examination assessment (NEA) in WJEC GCSE History:
1. Focus groups with teachers – four teachers across two focus groups
2. Online survey for teachers – 38 respondents
3. Focus groups with learners – five focus groups, each consisting of between six
and ten learners
This engagement took place in autumn 2019 and spring 2020. Three further focus
groups were scheduled but were unable to go ahead, either because those who
signed up did not attend the session or because too few teachers registered to
attend. As a result, detailed responses collected through this method were limited.
Although the views expressed through these forums are meaningful, they can only
be attributed to a small sample. Therefore, they may not reflect the wide range of
views that could be held, and many of the points in this summary were only raised by
a few teachers.
Whilst all points raised throughout our engagement are being considered by
Qualifications Wales, the purpose of this document is to provide a summary of the
main themes. A detailed explanation of our approach to the project is in
the introduction.
Summary of the NEA
The NEA unit in GCSE History, ‘Working as a Historian’, has a focus on both source
evaluation within the creation of a historical narrative, and the formation of different
historical interpretations of history. NEA is worth 20% of the total qualification.
Learners study one of three broad topic areas, which are set by the awarding body,
WJEC. These are:
1. Political, social and economic developments in the nineteenth century or the
twentieth century.
2. The effects of war on Wales and England in the nineteenth century or the
twentieth century.
3. The role and significance of major figures in history.
Centres can choose which specific topic to teach within one of these broad areas, but
it must not replicate or overlap with the content of any of the centre’s chosen topics
for the examined components. As an example, they might choose to teach about the
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Chartist movement in Wales for the first topic area or an historical figure, such as
Owain Glyndŵr, for the third topic area.
For the assessment, learners must complete two tasks, both of which relate to the
specific topic that they have studied. In brief, the two tasks are:
•

Part A: source evaluation within the creation of a historical narrative.
This task requires learners to answer a set question focused on the evaluation of
sources. As an example, they could be asked how useful and reliable a selection
of sources is in demonstrating a historical fact or statement. This task is worth 14
marks.

•

Part B: the formation of different historical interpretations of history.
This task focuses on historical interpretations. Learners are provided with a
statement relating to a particular interpretation of an historical event and have to
respond to a question which invites discussion of different views on the issue. As
an example, they could be asked how valid they think the statement is. This task
is worth 26 marks.

Learners can complete the tasks at any time during the duration of their study.
WJEC provide centres with an extensive list of NEA exemplar tasks. Centres can
either:
1. Select and use tasks from this list.
2. Adapt tasks from the list to suit their own circumstances, for example to focus
on an issue of particular local or regional significance.
3. Devise their own tasks, which must be approved by WJEC before learners
begin working on them.
Centres must change their tasks every three years.
To support the NEA, learners are provided with a resource pack that contains
between 20 and 25 sources. WJEC provide a starter pack of sources for tasks that are
on their list. Centres are encouraged to add to this pack to make sure it is relevant to
their specific task. For centre-devised tasks, centres need to provide the full resource
pack.
Research and preparation stage
To prepare learners for the task, teachers should spend eight to ten weeks teaching
the approved content for the chosen topic area and developing learners’ skills in
aspects such as evaluating source materials and comparing different interpretations
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of historical events. Learners can be given the tasks and resource pack during this
time.
At this stage, teachers can review a learner’s research and preparatory work and
provide general advice and feedback, but they must not provide specific advice on
draft assessments or parts of assessments.
Completing the assessment
For both tasks, learners should choose sources from their resource pack to refer to in
their response to the set question. For Part A, they should analyse and evaluate four
different sources, and for Part B, they should refer to six sources.
Learners must complete the NEA tasks under formal supervision, usually during
lesson time. Learners can use the materials they have gathered and worked on
during the research and preparation stage to help them. Teachers can communicate
with learners to clarify issues but must not provide feedback or suggestions on how
to complete the tasks.
Learners have up to five hours to complete the tasks; two hours is recommended for
Part A, and three hours for Part B. This time can be spread across sessions. Learners
can choose to complete their work in handwritten form or using appropriate ICT. It is
recommended that the NEA is around 2,500 words in total: approximately 1,000
words for Part A, and 1,500 words for Part B.
Marking, standardisation and moderation
The NEA is marked and standardised by teachers using assessment criteria and a
marking checklist provided by WJEC. The marking checklist summarises key features
of the assessment criteria and provides a framework for teachers to record their
judgements as they are reviewing a learner’s work.
Marks must be submitted to WJEC by the first Friday in May of the year learners are
completing their qualification. A representative sample of work completed in each
centre is then submitted to WJEC for moderation. On the day that GCSE results are
issued, each centre receives a moderator report that provides feedback on their NEA
processes. A principal moderator’s report is also published yearly, which outlines key
features of the NEA in history that year.
This qualification was available for first teaching in September 2017 and was first
awarded in summer 2019 – full details of the NEA can be read in the specification.
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Theme
Purpose

Weighting

Summary of key points raised
Teacher perceptions
When asked what they felt the purpose of the NEA tasks are in GCSE History, teachers provided a range of
responses. These included:
1. To test skills that cannot easily be assessed in an exam.
2. To enable learners to study a topic in more depth and show some independence.
3. To provide an opportunity for learners to work in a way that is more reflective of how a historian
works, e.g. by completing independent research to understand the context at the time a source was
developed.
4. To give those who struggle in exams an opportunity to demonstrate their knowledge and skills in a
less pressurised environment.
Learner perceptions
Learners felt that the NEA unit serves a range of purposes, including to enable them to:
1. Work on a project over a sustained period of time.
2. Receive more support and guidance from teachers than is possible in an exam.
3. Demonstrate skills that they did not think could be assessed in an exam, such as planning.
4. To secure some marks in advance, which they felt would take the pressure off the final exams,
particularly for those who do not thrive in an exam situation.
Teacher perceptions
When asked to consider the weighting of the NEA unit, teachers had mixed views.
1. Some felt that the weighting is appropriate because it:
a. Fairly reflects the amount of work and effort that learners put into the assessment.
b. Signals the importance of NEA.
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Appropriateness
of the
assessments

Accessibility

2. Some felt that the weighting should be higher because the tasks are quite challenging and require
learners to complete a lot of work. As a result, a few suggested that a weighting of 25% would be more
appropriate.
Teacher perceptions
When considering aspects that relate to the appropriateness of the assessments, there was a sense that
teachers felt that the tasks themselves are generally suitable.
A few teachers specifically said that there is a good range of topics available to choose from. They said that
they are able find something that engages both themselves and their learners, and teachers liked that they
are given the option to relate the task to current affairs or local issues to ensure relevance.
Learner perceptions
Overall, learners were positive about their experiences of NEA in GCSE History. However, a few said that some
of the topics and sources felt repetitive.
Teacher perceptions
There was a general sense that teachers felt the NEA tasks and sources are accessible for the majority of
learners. It was also mentioned that most learners can complete the task in the time allowed.
Some teachers reflected on how accessible they felt the NEA tasks are for less able learners.
1. Some said that less able learners can struggle with the length of the tasks and find the sources difficult
to understand. It was suggested that this makes the tasks quite daunting for them and they can find it
hard to engage.
2. A few said that for some less able learners, the NEA can be the element that enables them to pass the
qualification because:
a. Teachers can encourage them and provide support such as writing frameworks.
b. They find it less stressful than an exam situation.
c. They have more choice over their work so they can choose sources they understand and are
more comfortable with.
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Level of
control27

Teacher perceptions
Most teachers indicated that they felt that the level of control across the assessments was about right.
However, a few teachers expressed concerns, especially in relation to task taking.
1. A few teachers said that they would prefer for the assessments to be completed in conditions that were
more reflective of an exam situation. This was because they felt:
a. That some learners would take it more seriously and find it easier to focus on the tasks.
b. Assessments would feel less disjointed to learners if they completed each task in one go. It was
suggested that this could improve learner performance.
c. It would help ensure consistency in how the NEAs are facilitated across centres.
2. Many teachers seemed happy with the amount of feedback and support they can give to learners, but a
few felt that some of the guidance in this area is vague and open to interpretation. As a result, they
speculated that there might be some variation in how the NEAs are administered across centres.

Manageability
for teachers
and centres

Learner perceptions
Learners in all focus groups said that they had received guidance during the planning stages of their NEA,
which many said they had found helpful.
Teacher perceptions
Although many teachers indicated that they find the NEA unit largely manageable for them and their centre,
some described aspects that they find difficult to manage.
Preparing for and facilitating the assessment
1. A few expressed concerns about the amount of content they have to teach and felt that the quality of
their learners’ work is sometimes affected because time is too tight.
2. A few felt that having to change topic every three years can be time-consuming as they have to develop
new teaching plans and resources.

27

A description of what is meant by ‘level of control’ is provided in the introduction.
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3. Some said that facilitating assessments for learners who are absent or need additional time is difficult.

Learner
experience

Marking and internal standardisation
1. Some reiterated that marking and internal standardisation are time-consuming, particularly if there is a
large cohort. A few felt that it is manageable because they are very experienced so can mark fairly
quickly and confidently.
Teacher perceptions
Learner skills
1. Many teachers felt that the NEA tasks allow most learners to demonstrate the required skills. Some of
the skills they identified as being particularly valuable included independent research and source
evaluation.
2. A few teachers said that not only are the skills learners develop valuable for further study in history and
a career as a historian, but they are also useful in other subjects that require extended writing and
research.
3. A few teachers said that although some of the skills that learners develop for the NEAs, such as source
analysis, are the same as some of the skills that they need to demonstrate in the exams, this is a benefit
because it helps learners to prepare for their exams.
Learner enjoyment
A few teachers specifically said that it is important that the NEA unit is retained for continued appeal and
enjoyment of the subject.
Learner perceptions
1. Learners valued the opportunity to select their own sources and work independently on their NEAs.
They felt that this experience would help them to complete other similar projects in their future studies.
2. Some learners identified skills that they had developed in their history NEAs, such as evaluation,
appraisal of sources and time management, that they felt were useful in other subjects, including the
Skills Challenge Certificate.
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Assessment
criteria

External
moderation

Teacher
preparedness

3. Learners in all focus groups said that they felt less pressure when completing the NEAs than they do in
exams. Some felt that the experience of completing their NEAs prepared them well for the written
exams, which had in turn made them feel less stressed about the exams.
4. Some learners said that they valued the opportunity to develop a more detailed understanding of a
topic than they felt would be possible for an exam.
Teacher perceptions
Teachers’ views on the usefulness and clarity of the assessment criteria differed:
1. Some felt that the assessment criteria are vague and open to interpretation. As a result, they said that
some teachers find it difficult to distinguish between the expectations within different bands of marks.
2. Conversely, other teachers felt that the assessment criteria are clear and useful. A few said that they find
the marking checklist particularly useful.
Teacher perceptions
A few teachers said that the feedback from moderators is often fairly generalised, so it is hard to determine
what changes they need to make in the following year. As a result, there was some concern that centres might
consistently do something wrong and not be able to improve.
Teacher perceptions
Teacher confidence
1. A number of teachers said that they felt confident in delivering and assessing the NEA tasks because:
a. They can select topics that they have knowledge of.
b. The nature of the tasks has not changed for many years, so they are familiar with the
expectations.
c. They have a wealth of experience in teaching, marking and moderating the subject.
d. The guidance for teachers is clear.
2. A few teachers said that they would feel more prepared to deliver the NEA unit if they could teach the
same topic for more than three years.
3. A few teachers lacked some confidence in assessing the NEA tasks due to their concerns about lack of
clarity in the assessment criteria. They requested further guidance on using the assessment criteria and
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what the expectations are for each band of marks. They also felt that additional exemplar materials that
show responses across the range of marks would be helpful.

Resources

Aspects to
keep

Training
When considering training opportunities, teachers said that:
1. More training is needed that focuses on the NEA unit, particularly Part B.
2. The cost of attending training can mean that not all teachers are able to attend.
Teacher perceptions
When considering resource considerations, a few teachers said that:
1. Learners often have to handwrite their assessments as it is hard to find access to computers for a whole
class.
2. It can be difficult to get digital Welsh-medium resources and Welsh-medium books covering skills such
as source evaluation and interpretation.
Teacher perceptions
Teachers were asked to identify aspects of the NEA unit that they think are working well and should be
maintained in any development of the qualification. Some took this opportunity to advocate for the retention
of the NEA component or to reiterate their perception that NEA is less stressful for learners than an exam.
Others identified specific aspects of the NEA unit that they felt are particular strengths, including:
1. Learners gain valuable knowledge and skills, including how to analyse, interpret and evaluate sources of
information, and how to work on historical enquiries in depth. These skills were also said to be useful in
the exam and further study.
2. The assessment criteria and guidance are clearly defined.
3. There are a good variety of topics and teachers can choose ones that are engaging for learners or
devise their own briefs.
4. Centres have flexibility over when to conduct the NEA unit.
5. There is a good range of resources, which are easily accessible.
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Areas to
develop

Teacher perceptions
Teachers were also asked to identify aspects of the NEA unit that they would like to see developed in any
future iteration of the qualification. They gave the following suggestions, some of which are the same as
aspects other teachers felt should be maintained:
1. Review marking and internal standardisation procedures, so they are more manageable for teachers.
There was a suggestion that this could include the NEAs being marked externally.
2. Provide a wider range of tasks for learners to choose from.
3. Allow learners to receive feedback on a draft and then refine their work.
4. Review the source materials to ensure they are wide-ranging and appropriate for the learners.
5. Provide clearer, more detailed assessment criteria and more worked examples or guidance to help
teachers understand expectations.
6. Either increase the amount that the NEA unit contributes to the overall grade or reduce amount of work
involved. It was suggested that workload could be decreased by either reviewing Part B to make it
shorter or by reducing the number of sources that learners have to discuss.
7. Increase the length of time learners have to write the assessments.
8. Allow centres to teach the same NEA topic for more than three years.
9. Require learners to complete the assessment outside of normal lessons in an exam hall or change the
NEA into an open book exam.
10. Remove the NEA component.
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GCSE Media Studies
This summary brings together the findings from the following three pieces of
engagement undertaken to understand teacher and learner perceptions and
experiences of non-examination assessment (NEA) in WJEC GCSE Media Studies:
1. Focus groups with teachers – one interview with a teacher28
2. Online survey for teachers – eight respondents
3. Focus groups with learners – five focus groups, each consisting of between six
and ten learners.
This engagement took place in autumn 2019 and spring 2020. Four further focus
groups were scheduled but were unable to go ahead, either because those who
signed up did not attend the session or because too few teachers registered to
attend. As a result, detailed responses collected through this method were limited.
Although the views expressed through these forums are meaningful, they can only
be attributed to a very small sample. Therefore, they may not reflect the wide range
of views that could be held, and many of the points in this summary were only raised
by a few teachers. It is also important to note that fewer media studies teachers
took part in this engagement in comparison to some of the other subjects
included.
Whilst all points raised throughout our engagement are being considered by
Qualifications Wales, the purpose of this document is to provide a summary of the
main themes. A detailed explanation of our approach to the project is in
the introduction.
Summary of the NEA
The NEA component in GCSE Media Studies requires learners to produce a piece of
media for an intended audience that demonstrates their knowledge and
understanding of key concepts, such as media language and representation. The NEA
contributes 40% towards the final qualification grade.
To set the task, the awarding body, WJEC, publish a production brief for each of the
following media forms:
1.
2.
3.
4.

Television
Magazines
Film
Music

Fewer teachers attended than had registered so it was not possible to facilitate a focus group on
this occasion.
28
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5. Advertising
Learners can choose which production brief to follow. Each brief will consist of a
choice of genre and medium (audio-visual, print or online), and will state the
intended audience and required length of the output. An example of a brief for an
online output related to Magazine is for learners to create the homepage and two
other linked pages for a new online magazine, in any genre that is aimed at
teenagers.
An audio-visual production can be completed individually or in pairs, but print or
online productions must be completed individually. The briefs are reviewed annually
by WJEC, and centres will be informed of any changes two academic years before the
changes come into effect.
There is no restriction on the amount of time learners can spend on developing and
creating their piece of media, but WJEC recommend between 24 and 28 hours. The
NEA can be completed and assessed at any time during the course.
In addition to the production itself, learners must work individually to:
1. Undertake research into the way media language is used to establish genre
conventions, representations, and target audiences. To do this, learners must
analyse and write about two products that are comparable with their chosen
production, considering the genre of the products, the representation issues
raised by the products, and how media language is used to target a specific
audience. This should be completed in 250–500 words.
2. Use their research to create a plan for their production. This could be either as
a storyboard for audio-visual options or a draft design of their output for print
or online options. The storyboard could outline a draft script and consider
how the output would be filmed, such as what shot types would be used and
why. The draft design could include things such as the layout and composition
of the page, and the use of colour or font styles.
3. Analyse and evaluate their production in relation to the two products they
researched. Their reflective analysis must be presented in word-processed
form and can include illustrations. It should be between 500 and 750 words.
Teachers may provide guidance and support to learners to ensure they understand
the production brief and the assessment criteria. They may also advise on an
appropriate brief or media form to choose. Once learners have started work, teacher
feedback must be limited to general advice and guidance on what needs to be
improved. They must not provide specific advice on how to make these
improvements. They must monitor a learner’s progress of their production in order
to authenticate the work as the learner’s own.
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Work is internally assessed and standardised by teachers using the assessment
criteria provided by WJEC. A sample of work is then externally moderated by WJEC.
On the day that GCSE results are issued, each centre receives a moderator report that
provides feedback on their NEA processes. A principal moderator’s report is also
published yearly, which outlines key features of the NEA in media studies that year.
This qualification was available for first teaching in September 2017 and was first
awarded in summer 2019 – full details of the NEA can be read in the specification.
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Theme
Purpose

Weighting

Appropriateness
of the
assessment
Level of control29

29

Summary of key points raised
Learner perceptions
Learners felt that the purpose of NEA was to give them an opportunity to complete a project:
1. In a way that resembles how work is undertaken in industry.
2. In an environment that is less pressurised than an exam.
They specifically said that completing a large practical project, working at their own pace, and reflecting on
and learning from their work are valuable experiences that could not be gained from just completing an
exam.
Teacher perceptions
All teachers felt that it is appropriate that the NEA contributes 40% towards the final qualification grade. Very
few explained their reasons for this view. However, there was a general sense that they felt the weighting
represents a good balance between practical assessment and written exams, which was said to be suitable for
this subject.
Teacher perceptions
There was a general sense that teachers felt the task is suitable for most GCSE learners. However, a few said
that the target audience specified in the production briefs is sometimes groups aged 18–25. They felt that it
can be difficult for learners to relate to this audience because they are generally aged 15 or 16.
Teacher perceptions
Teachers generally felt that the level of control for task setting, task taking, and task marking was about right.
However, there was an indication that some teachers would like the opportunity to provide more support
whilst learners are completing the task, especially if learners are struggling.

A description of what is meant by ‘level of control’ is provided in the introduction.
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Manageability
for teachers and
centres
Learner
experience

Learner perceptions
When considering the amount of feedback that they had received from their teachers, learners had mixed
views:
1. Some said that they would have appreciated more feedback. These learners partly attributed the
perceived lack of feedback to a lack of examples of good work from the previous cohort.
2. Others acknowledged that it was an independent piece of work and felt that the limited feedback
encouraged them to reflect on their own work and solve any problems on their own.
Teacher perceptions
Most teachers indicated that they felt the NEA process is manageable for them and their centre but did not
tend to explain their response.
Teacher perceptions
Learner skills
1. Most teachers felt that the NEA task enables learners to demonstrate the required skills.
2. Learners were said to gain valuable skills in using computer software packages, such as Photoshop.
Learner manageability
Whilst some felt that the NEA is manageable for learners, others felt that it is unmanageable. A few said that
some learners lack ICT skills so struggle with the task, especially because they are expected to work
reasonably independently.
Learner perceptions
Learner skills
Learners felt that completing the NEA had provided them with practical skills that would be valuable for a
career in media.
Learner enjoyment
Learners were generally very positive about the NEA and said that they enjoyed:
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Assessment
criteria

Teacher
preparedness

Resources

Aspects to keep

1. Completing a practical task that enabled them to be creative. They felt that they were able to learn
more from this type of learning than they would from memorising things for an exam.
2. The iterative nature of the NEA that enabled them to reflect on their work and learn from their own
mistakes as their projects developed.
3. The opportunity to work independently and take ownership for their project.
Teacher perceptions
Teachers views on the clarity of the assessment criteria were mixed:
1. Some felt that the criteria are clear and self-explanatory.
2. Others felt that the wording is vague and subjective. As a result, they said that they were unsure what
differentiated excellent and satisfactory work.
Teacher perceptions
Some teachers said that they felt prepared to deliver and assess the NEA, whilst others said that they felt
somewhat unprepared. Those who felt unprepared requested:
1. More exemplar materials, particularly prior to the implementation of the specification.
2. Training in software packages, such as Photoshop.
3. More training and support from the awarding body to help them understand the assessment criteria.
Teacher perceptions
Difficulties in accessing good quality IT facilities in some centres were said to:
1. Limit which production medium learners could choose.
2. Negatively impact on the ability of learners to complete the task to their potential.
Learner perceptions
Some learners said that they had to complete work at home or purchase their own equipment because they
did not have access to the necessary resources in their centre.
Teacher perceptions
Teachers were asked to identify aspects of the NEA that they think are working well and should be
maintained in any development of the qualification.
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In response, there was a general sense that the NEA is a positive aspect of the specification, and that it should
be retained. Some teachers felt that it is working well because it:
1. Enables learners to be creative and rewards those who practice and put in the effort.
2. Is less stressful than an exam.
3. Gives teachers flexibility to choose the type of assessment that suits their learners or the facilities that
they have available to them.
A few teachers identified specific aspects of the NEA that they felt are working well. Their suggestions
included:
1. The actual production at the end of the NEA because learners really enjoy it and can be creative.
2. The reflective analysis because it provides a good opportunity for learners to reflect on their work.
Areas to develop Teacher perceptions
Teachers also identified aspects of the NEA that they would like to see developed in any future iteration of
the qualification. They gave the following suggestions, some of which are similar to aspects other teachers
felt should be maintained:
1. Provide more exemplar materials and training.
2. Increase how much the NEA contributes towards the final grade.
3. Make the task less prescriptive.
4. Make better use of research materials.
5. Remove the planning and reflective analysis phases.
6. Review the age range of the target audience on the production briefs so that learners can better relate
to them.
Learner perceptions
During the engagement, learners gave some suggestions for how the NEA could be developed. These
included:
1. Improve availability of equipment in centres.
2. Provide more worked examples to help teachers give more valuable feedback and guidance.
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GCSE Modern Foreign Languages (MFL)
This summary brings together the findings from the following three pieces of
engagement undertaken to understand teacher and learner perceptions and
experiences of non-examination assessment (NEA) in WJEC GCSE Modern Foreign
Language qualifications in French, German and Spanish:
1. Focus groups with teachers – ten teachers across two focus groups and one
interview30
2. Online survey for teachers – 24 respondents
3. Focus groups with learners – five focus groups, each consisting of between
six and ten learners
As the NEA tasks and requirements are the same in GCSE French, German and
Spanish, and some teachers deliver more than one of these qualifications, we
combined the discussions about these three subjects. Across the engagement, all the
languages were represented.
This engagement took place in autumn 2019 and spring 2020. Two further focus
groups were scheduled but were unable to go ahead, either because those who
signed up did not attend the session or because too few teachers registered to
attend.
Although the views expressed through these forums are meaningful, they can only
be attributed to a small sample and are not necessarily reflective of the views of all
GCSE Modern Foreign Language teachers and learners in Wales.
Whilst all points raised throughout our engagement are being considered by
Qualifications Wales, the purpose of this document is to provide a summary of the
main themes. A detailed explanation of our approach to the project is in the
introduction.
Summary of the NEA
In GCSE French, German and Spanish, learners complete an oral assessment, which is
worth 25% of the overall qualification. In this NEA, learners are required to orally
communicate in the language they are studying by participating in three tasks: a role
play, a photocard discussion, and a two-part conversation. Each of these tasks must
be completed in this order, and within one assessment sitting. Learners are entered
for either the Foundation tier or the Higher tier.

This session was initially intended to be a focus group, but fewer teachers attended than had
registered.
30
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The subject content for the whole qualification in MFL subjects (both the NEA and
the examined components) is organised under three broad themes, each of which
has a series of sub-themes. The broad themes and sub-themes are:
1. Identity and culture – youth culture, lifestyle, and customs and traditions.
2. Wales and the world – home and locality, the wider world, and global
sustainability.
3. Current and future study and employment – current study and enterprise,
employability and future plans.
Within each sub-theme there are also between two and four topic areas. For
example, within the sub-theme of youth culture, the topic areas are self and
relationships, and technology and social media.
Each year, the awarding body, WJEC, release a number of sets of the NEA tasks. At
the time of conducting the focus groups, it was standard for nine sets to be released
but a change to the specification states that, from 2021, this will be reduced to six
sets. Each set contains a different combination of the themes for each task. As an
example, one of the sets could be:
Task
Role play
Photo card
Conversation
(part one)

Conversation
(part two)

Theme
Identity and
culture
Wales and the
world
Current and
future study and
employment
Identity and
culture

Sub-theme
Youth culture
Home and
locality
Current study
OR Enterprise,
employability
and future plans
Lifestyle OR
Customs and
traditions

Topic area
Technology and
social media
Travel and
transport
School/college
life OR
Employment
Health and
fitness OR Food
and drink

All learners will cover each of the three broad themes across the tasks, but these will
be in a different combination and focus on different sub-themes and topic areas,
depending on the set. The sets are randomly allocated to learners by WJEC in
advance of the assessment. Learners must not know which set they have been
allocated until they sit the assessment.
Preparation: Immediately before their assessment, each learner is given 12 minutes
supervised preparation time. During this time, they are given their pre-allocated set
of tasks, including any stimulus materials, as well as the two seen questions for the
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photocard discussion task. This preparation is overseen by a supervisor, who must
ensure that learners do not have access to additional materials to support them.
Learners can use this time to make some notes on a single side of A4 paper, which
they can refer to during the assessment. These notes must not contain full or
continuous sentences and must be handed in at the end of the assessment.
Task outlines:
Role play: Learners are provided with a scenario by WJEC, which relates to the theme
that they have been allocated for this task. The scenario contains a list of five
interactions, which learners must complete. In summary, these interactions require
learners to:
1. Respond appropriately to questions or statements, as detailed in the role
play scenario that learners are given during their preparation time.
2. Formulate a question.
3. Respond to an unexpected question.
As an example, the setting for a role play relating to the topic of ‘travel and transport’
could be ‘whilst on holiday in France, you go to the train station to buy a ticket’. To
complete this task, learners would be told that they should interact with their teacher
to say that they want to go to Lyon, say how many tickets they want, answer an
unseen question asked by their teacher, ask how much the ticket costs, and say they
travelled by bus. Teachers are provided with prompts to support learners to provide
this information.
This task should last for approximately two minutes and is worth 15 marks in both
tiers.
Photocard discussion: The learner is given a photo stimulus and two seen questions
to respond to during the discussion. These are set by WJEC, relate to the theme that
has been allocated to the learner for this task and are shared with the learner during
their preparation time. An additional two unseen questions, relating to the theme,
are set by WJEC and asked by the teacher during the assessment. The teacher leads
the questions for the discussion, but the learner has the opportunity to narrate
events, speak spontaneously, exchange opinions, and make creative use of the
language.
This task should last for approximately two minutes for the Foundation tier and three
minutes for the Higher tier. It is worth 15 marks in both tiers.
Conversation: The conversation is divided into two parts:
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1. Part 1 covers the broad theme not already covered by the role play and the
photo card. Learners must choose one topic from a choice of two upon
which to structure their discussion.
2. Part 2 gives learners a choice of two topics based on one of the other two
broad themes not covered in Part 1 of the conversation. Learners must
choose one of the two topics provided.
In this task, learners participate in a conversation with their teacher, where they have
the opportunity to produce extended sequences of speech, demonstrate their
knowledge of the subject content and provide evidence of their linguistic ability.
They should:
1. Provide facts and information relating to the topic.
2. Give and/or justify their ideas and/or opinions.
3. Narrate events or give an account of something that happened related to the
topic.
4. Talk about their future plans or ideas relating to the topic.
This task should last between three and five minutes for the Foundation tier and five
and seven minutes for the Higher tier. Each part of the conversation should be given
equal time. It is worth 30 marks in both tiers.
The assessment is completed on a one-to-one basis with a teacher and must be
audio-recorded. The timings outlined for each task above are a guide, but the total
assessment must not exceed seven to nine minutes for the Foundation tier, or ten to
twelve minutes for the Higher tier. Any speaking evidence that exceeds these timings
will not be marked. The assessments must be completed within a set five-week
period between April and May each year.
Teachers must submit the audio-recordings to WJEC as this assessment is marked by
external examiners. Recordings must be uploaded within 48 hours of the
assessments being completed.
These qualifications were available for first teaching in September 2016 and were first
awarded in summer 2018 – full details of the NEA can be read in the specification for
each qualification: French, German or Spanish.
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Theme
Purpose

Weighting

Summary of key points raised
Teacher perceptions
When asked what they felt the purpose of the NEA unit is in GCSE MFL qualifications, many teachers said
that it is to prepare learners to use the language they are studying in real life. Communicating verbally was
considered to be the language skill that learners would most likely use in the future and, as such, teachers
felt that it is vital that learners can have a meaningful conversation with others.
Learner perceptions
1. Most learners felt that the purpose of the NEA is to enable the assessment of speaking and listening
skills, which they said cannot be assessed through a written exam.
2. They also felt that NEA reduces assessment-related pressure by enabling them to:
a. Complete an assessment in an environment that they perceived to be less pressurised than a
written exam.
b. ‘Secure’ some marks prior to the final written exams.
Teacher perceptions
When considering how much the NEA unit contributes towards the final grade, teachers expressed mixed
views as to whether 25% is appropriate.
1. Some felt that the weighting is about right because all four skill areas (reading, writing, speaking and
listening) are equally weighted within the qualification. It was felt that this:
a. Gives a fair picture of a learner’s overall linguistic ability.
b. Does not demotivate learners for future assessments if they think that they have not
performed well.
2. Others felt that the weighting should be slightly increased because:
a. It is not currently proportionate to the amount of time that learners have to spend preparing
for the assessment.
b. It would better reflect the importance of being able to communicate verbally.
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Appropriateness
of the assessment

3. A few cautioned against increasing the weighting too far because they felt this would place too much
pressure on one assessment. A weighting of around 30% was considered to be optimal by these
teachers.
Teacher perceptions
When considering how appropriate the assessment is for GCSE learners, teacher comments related to the
aspects of the assessment that are explored in the sub-themes below.
Role play
1. The role play was generally viewed positively by teachers, with many saying that they felt it is more
meaningful than the other NEA tasks. They specifically said that the transactional nature of the task
means it is the most realistic reflection of real-life interactions.
Photocard discussion
1. Teachers generally viewed the photocard discussion less positively than the other two tasks, with
some feeling that the concept of asking learners to discuss a photocard is artificial and lacks
relevance to the type of conversations they are likely to have in real-life.
2. Many felt that the photocard discussion is very difficult for learners. They gave a number of reasons
for this, including:
a. The topics depicted on the photocards can lack relevance for learners which means they can
struggle to engage in discussions about them.
b. Some photocards lack detail which makes it challenging for learners to link it to a specific topic
to describe them.
c. Expecting learners to understand and respond to two unseen questions is a challenge,
especially because each question is in a different tense.
d. The recommended time limit for the task is too long because some learners struggle to
develop longer answers to the unseen questions.
3. As a result of their concerns, a number of teachers suggested that the photocard discussion should
be omitted from the NEA.
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Conversation
1. When considering the conversation task, many of the points raised by teachers focused on the topics
that the conversation is based on:
a. A few felt that when the topics are relevant and accessible to learners, the task is a good one.
b. Many others felt that some topics, such as social issues or the environment, are difficult for
learners to discuss. It was said that this could be because the topics are not the type of things
learners generally discuss or because they lack the cultural knowledge to fully engage in the
discussion.
2. Some teachers also commented on the format of the task.
a. A few felt that it is an appropriate task because it reflects the type of interaction somebody
might have if they travel to a country that speaks the language they are studying.
b. A few others felt that the task is not as natural or spontaneous as a real-life conversation
because what a learner says is impacted by what skills and knowledge they need to
demonstrate to get marks.
3. A few teachers suggested that one conversation task (rather than two) would be preferable because
learners could have a more in-depth discussion on that topic.
Memory
1. Some teachers felt that the NEA tasks are appropriate because they encourage learners to develop
natural conversation skills and respond spontaneously to questions, rather than rote learn a script.
This approach was said to prepare learners well for further study, the workplace, and real-life
conversations.
2. However, others felt that the NEA was a test of memory, rather than linguistic ability. These teachers
felt that learners’ outcomes could be impacted by how well they can memorise ‘chunks of text’.
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Random allocation of topics to learners:
1. Some teachers were concerned that randomly allocating topics to learners could be unfair. They
discussed that because learners find some topics more difficult than others, their performance can be
dependent on the topic that they are allocated.
2. However, a few others were positive about the random allocation of topics. These teachers felt that it
helps ensure fairness because there is no benefit in learners who have already completed their
assessment sharing the topic with others.
When learners complete the assessment
The awarding body stipulates that the NEA must be conducted within a specified five-week period in April
and May. Some teachers discussed challenges that this has presented, including:
1. The five-week window normally includes the two-week Easter holidays and has some overlap with
either the start of written exams or school revision weeks. This means that the number of days when
centres can actually schedule these assessments is limited.
2. The assessment period often coincides with when similar assessments for other language-based
subjects are scheduled. This can mean that some learners have a number of oral assessments to
complete in close succession. They felt that this can result in some learners not performing to their
potential.
Teachers also discussed the appropriateness of learners completing the NEA at the end of Year 11.
1. Some teachers felt that it is appropriate and expressed concerns that learners would not be prepared
if they were to be conducted earlier in the course of study.
2. Others felt that it might be better to schedule the NEA in Year 10 but narrow the scope of the
assessment to account for the fact that linguistic competency would be lower. They felt that this
would enable them more time to better prepare learners for written exams in Year 11.
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Learner perceptions
Many of the comments raised by learners in relation to the appropriateness of the assessment reflect those
discussed by teachers. These included:
1. A view that oral language skills are more relevant in the real world than written skills.
2. Not being able to choose the topic for their NEA is somewhat unfair, partly because some topics
facilitate more discussion and demonstration of their skills than others.

Accessibility

Learners also had mixed views on whether the NEA encouraged them to use the language naturally.
1. Some felt that the NEA encourages more natural use of the language than the other examined
components of the qualification, which they said they valued.
2. Others felt that their performance in some of the tasks is impacted by how well they can remember
questions and how to respond.
3. It was also suggested that a group task could stimulate more natural discussion than a one-on-one
assessment.
Teacher perceptions
Some teachers considered whether they felt the NEA is accessible for learners of all abilities and
backgrounds.
1. Some were concerned that a learner’s ability to understand and engage in a discussion about some
of the topics could depend on their previous life experiences, such as if they have been on holiday
abroad. As a result, a few teachers suggested that the tasks should encourage learners to talk about
themselves, such as their studies or plans for the future.
2. A few felt that the NEA is challenging, particularly for less able learners. They said that some of these
learners find the concept of an oral assessment daunting or struggle to complete three tasks within
the same assessment. They felt that as a result, some learners cannot fully demonstrate the skills that
they do have or become demotivated.
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Level of control32

Manageability for
teachers and
centres

3. Some specifically discussed the fact that they can enter learners for different tiers for each unit of the
qualification.31 They were very positive about this because they felt it enabled them to tailor the
qualification to each individual to ensure they can demonstrate their full potential in each aspect of
the qualification.
Teacher perceptions
Task taking
1. Some teachers said that they did not know that the oral component of the qualification was an NEA.
A few felt this was because the conditions under which the assessment takes place (for example, in
timed conditions with no help from teachers) are akin to exam conditions so they considered it to be
an oral exam.
2. A few others said that the controls are appropriate because they help to ensure some consistency
both within and across centres.
Task marking
1. Teachers were generally happy that the NEA is marked externally by the awarding body, partly
because they felt it would be a challenge to mark and standardise the assessments alongside the rest
of their workload.
Teacher perceptions
Preparing learners for the assessment
1. A number of teachers said that they find it a challenge to cover all of the topics and to prepare
learners for the three different tasks within their timetabled lessons. As a result, some said that the
number of topics should be reduced. They suggested that topics such as social issues, holidays and
tourism, French speaking countries, skills and personal qualities, and festivals and celebrations could

The specification states that “in most cases, we [WJEC] would expect candidates to be assessed within the same tier. Exceptionally, it may be appropriate to
enter some candidates for a combination of higher and foundation tier units.” (P.18)
32
A description of what is meant by ‘level of control’ is provided in the introduction.
31
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be omitted, either because they lack relevance to some learners or because they are narrow in scope
and can be covered in discussion of other topics.
Logistics of the assessment day
1. A number of teachers said that they have struggled to organise suitable preparation and assessment
rooms within their centre, with some describing the process as a ‘logistical nightmare’. They discussed
that, in some centres, it is difficult to find a quiet room where learners can prepare for the assessment
that is near to a room that is suitable for recording the assessment in. This was said to be particularly
challenging in centres where there is a large cohort and multiple teachers are recording at the same
time.
2. Some teachers also said that it can be difficult and costly to source invigilators and cover teachers.
Facilitating the assessments
1. A number of teachers felt that facilitating the assessments is challenging. They gave a range of
reasons for this, including:
a. They have to constantly keep an eye on the time to ensure that they are guiding learners
through each of the tasks at the right pace. They said that this can make it difficult to engage
in the discussion and ask appropriate questions.
b. Different sets of tasks are allocated to different learners. Teachers need to make sure each
learner has the correct set and make sure that they are asking questions on the correct theme.
c. In a large cohort, a number of assessments have to be completed each day.
2. As a result of the challenges, some teachers described the assessment day as ‘stressful’ or tiring.
Submitting recordings to the awarding body
1. A few teachers described the process of submitting the recordings to the awarding body for marking
as time-consuming and not very user-friendly.
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Learner
experience

2. A few teachers expressed concerns about needing to submit the recordings within 48 hours of the
assessments being completed because it means they are often doing it at the end of a long day when
they felt they could make a mistake.
Teacher perceptions
Learner manageability
1. The number of topics that are required to be taught for the NEA were said to make it difficult for
learners to prepare for the assessment. It was also felt to place a high degree of pressure on them.
2. A few teachers felt that requiring learners to complete three tasks within one reasonably short
assessment is challenging.
3. Some said that the 12 minutes preparation time is too short because learners have to prepare for
three different tasks that could cover topics from two years’ worth of learning. They felt this was very
challenging for learners and suggested that it can affect the confidence of some. However, others felt
that the 12 minutes preparation time is sufficient.
Learner perceptions
Learner skills
1. Many learners felt that the NEA had had a beneficial impact on their language skills, for example by
increasing their vocabulary.
2. A number of learners suggested that the NEA had helped them build their confidence in speaking
assessments, both in MFL and in other subjects, such as English or Welsh.
3. A few learners said that completing the NEA helped improve their confidence for their written MFL
exam.
Learner manageability
1. Some learners said that it can be difficult to prepare for the NEA within the 12-minute preparation
time. They suggested that they need to do a lot of work in advance, such as learning sentence
starters, to ensure they can appropriately prepare for the task within this time.
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Assessment
criteria

Teacher
preparedness

2. Some learners said that not knowing which of the many topics would come up on their NEA meant
that there was a substantial revision burden, which a few described as being ‘stressful’.
Teacher perceptions
1. Teachers had mixed views about the clarity of the assessment criteria. Whilst some felt that they were
clear, others said that some of the phrases used in the assessment criteria, such as ‘sometimes
successful’ and ‘some correct intonation’, are vague. They requested more guidance and exemplar
materials to help them understand what is meant by these phrases.
2. A few teachers felt that the assessment criteria should focus more on whether a learner has
communicated their point effectively, rather than on aspects such as pronunciation and grammatical
accuracy.
3. A few teachers felt that it would be beneficial for the awarding body to provide a learner-friendly
version of the assessment criteria to help learners understand what they need to demonstrate to
achieve a certain mark.
Teacher perceptions
Teacher preparedness
Most teachers felt at least somewhat prepared to deliver the NEA. This was often linked to their teaching
experience, training they had received or support from colleagues.
A few provided suggestions for additional support that they felt would help improve their confidence. This
included:
1. More time dedicated to the NEA in the training sessions.
2. More exemplar materials with commentary from an examiner about why a certain mark was awarded.
3. More centre-specific feedback from the examiners to help them develop their teaching practices.
Training
When considering training for teachers, a common concern was that not all teachers are able to attend the
annual training events facilitated by the awarding body, largely due to cost of attendance and staff cover.
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Aspects to keep

Teacher perceptions
Teachers were asked to identify aspects of the NEA that they think are working well and should be
maintained in any development of the qualification.
The most common response to this question was that the role play and conversation tasks should be
maintained because they enable learners to demonstrate their linguistic abilities and are reasonably
reflective of real-life interactions.

Areas to develop

Other suggestions included:
1. External marking.
2. The option for learners to select a topic from a choice of two for the conversation task.
3. The ability to enter learners for different tiers for different components of the qualification.
4. The fact that it is a one-on-one assessment, rather than a group task.
5. The spontaneous nature of the assessments, which challenge higher ability learners and do not rely
on memory.
6. The equal weighting across each of the four components of the qualification.
7. The opportunity to choose when to complete the NEA within the five-week period.
8. The fact that the assessment is facilitated by a teacher.
9. The requirement for learners to ask questions during the assessment.
Teacher perceptions
Teachers were also asked to identify aspects of the NEA that they would like to see developed in any future
iteration of the qualification.
The two main suggestions were to:
1. Remove or adapt the photocard discussion task because it does not reflect a natural discussion or
require learners to demonstrate a real-life skill. Some also felt that having just two tasks (the role play
and conversation) would make the assessment more manageable for learners.
2. Reduce the number of topics that learners have to learn in preparation for the assessment.
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The following suggestions were also given, some of which are the same as aspects other teachers felt should
be maintained:
1. Provide learners with a selection of topics that they can choose from on the day of the assessment.
2. Revise the topics to make sure they are age-appropriate and relevant to what learners would likely
discuss when in other countries.
3. Either reduce the number of conversations to one or allocate learners one ‘concrete’ topic, such as
the self, school, or holidays, and one more ‘abstract’ topic, such as social issues or the environment,
to enable them to demonstrate a wide range of skills.
4. Allow for more flexibility in the timings for each task.
5. Set a specific date for all assessments to take place.
6. Provide more training and resources to help teachers understand the expectations for each band of
marks.
7. Ensure that there are more freely available resources for teachers to easily access.
8. Provide each centre with personalised feedback on how well learners have done in the NEA and what
could be improved.
9. Introduce a written NEA which is internally marked and standardised.
10. Review the level of control so it is perceived as NEA, rather than an exam.
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GCSE Music
This summary brings together the findings from the following three pieces of
engagement undertaken to understand teacher and learner perceptions and
experiences of non-examination assessment (NEA) in WJEC GCSE Music:
1. Focus groups with teachers – four teachers in one focus group
2. Online survey for teachers – 25 respondents
3. Focus groups with learners – five focus groups, each consisting of
between six and ten learners.
This engagement took place in autumn 2019 and spring 2020. Four further focus
groups were scheduled but were unable to go ahead, either because those who
signed up did not attend the session or because too few teachers registered to
attend. As a result, detailed responses collected through this method were limited.
Although the views expressed through these forums are meaningful, they can only
be attributed to a very small sample. Therefore, they may not reflect the wide range
of views that could be held, and many of the points in this summary were only raised
by a few teachers. It is also important to note that fewer music teachers took
part in this engagement in comparison to some of the other subjects included.
Whilst all points raised throughout our engagement are being considered by
Qualifications Wales, the purpose of this document is to provide a summary of the
main themes. A detailed explanation of our approach to the project is in
the introduction.
Summary of the NEA
Learners are required to complete two NEA units in GCSE Music: one focuses on
performing and the other on composing. NEA is worth 70% of the total qualification
and each unit contributes 35% towards the final qualification grade.
Unit 1: Performing
Learners must perform at least two pieces of music in front of their teacher that last
for 4–6 minutes in total. One piece must be an ensemble performance which lasts for
at least one minute. The other piece can be either a solo or ensemble piece. One of
the pieces must be linked to one of four areas of study: musical forms and devices,
music for ensemble, film music, or popular music. Learners are not restricted to one
instrument or voice but there is no advantage in performing on more than one
instrument consecutively.

134

For the ensemble piece, learners must perform in a group of between two and eight
performers (the other members of the ensemble do not need to be taking the exam).
They must perform a significant individual part which is not played by another
performer within the ensemble, and the piece must not be conducted. Solo
performances can be either accompanied or unaccompanied.
Learners may complete their performances at any time during the academic year in
which they are completing the qualification and do not have to perform all pieces on
the same day. The performances must be audio-recorded with the teacher present,
and a copy of the music must be provided.
Learners must also complete a programme note for one of the pieces of music they
have performed. The programme note must link to one of the four areas of study
outlined above and should be between 500 and 1,000 words. In this task, learners
should provide:
1. The name of the composer.
2. An explanation of the link between the piece of music and their area of study.
3. An explanation of how three or four of the most prominent musical elements
are used in the piece.
4. An evaluation of the technical performance demands of the piece of music.
Learners are not expected to evaluate their own performance of the piece. They are
assessed on the quality of their written communication and use of appropriate
musical terminology.
There is no time limit on how long learners can spend preparing for their
performances or completing their programme note. Teachers may provide guidance
to ensure learners understand the requirements, but feedback on work must be
limited to general advice.
The two performances contribute 30% towards the final qualification grade and the
programme note contributes a further 5%. This unit is marked and standardised
internally by teachers and moderated by the awarding body, WJEC. For moderation,
teachers submit recordings of performances, a score or lead sheet of the music, the
programme note and an authentication statement.
Unit 2: Composing
Learners must compose two pieces of music that last for 3–6 minutes in total. One
composition is a free composition for which learners set their own brief, the second
composition must be in response to one of four briefs set by WJEC. The briefs are
released in the first week of September during the academic year in which the learner
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is completing the qualification. Learners must keep a composition log whilst they are
working on their compositions, but this is not assessed.
Learners must also complete an evaluation of the piece composed in response to the
WJEC brief. The evaluation should consider how well the piece responds to the brief,
how musical elements are used and the effectiveness of the final outcome. It should
not evaluate the process of composing the piece. The evaluation must be between
500 and 1,000 words and learners should use appropriate musical terminology.
There are no restrictions on how much time learners can spend on their
compositions and evaluation. Teachers may provide guidance and support to ensure
that learners have a clear understanding of the requirements and before learners
start work, teachers can advise on the suitability of their approach to the chosen
brief. Once composition work is underway, feedback must be limited to general
advice. Teachers must see the composition in progress three times in order to
authenticate the learner’s work as their own. The final compositions must be audiorecorded. There is no need for a live performance if a digital version is available.
The two compositions contribute 30% towards the final qualification grade and the
evaluation contributes a further 5%. This unit is marked and standardised internally
by teachers and moderated by WJEC. For moderation, teachers must submit:
1. Recordings of both the compositions.
2. Score or detailed description of the music plus a lead sheet outlining the
melody, chords, structure and compositional devices.
3. Written evaluation.
4. Composition log.
5. Authentication statement.
On the day that GCSE results are issued, each centre receives a moderator report that
provides feedback on their NEA processes in both units. A principal moderator’s
report is also published yearly, which outlines key features of the NEA units in music
that year.
This qualification was available for first teaching in September 2016 and was first
awarded in summer 2018 – full details of the NEA can be read in in the specification.
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Theme
Purpose

Weighting

Summary of key points raised
Teacher perceptions
When asked about the purpose of NEA in GCSE music, teachers said that these units:
1. Enable the assessment of performing and composing, which are a key part of being a musician and
which cannot be assessed as a snapshot in an exam.
2. Give learners a chance to develop as musicians and gain skills and confidence over time.
Learner perceptions
Learners felt that the purpose of NEA in this subject was to:
1. Enable them to demonstrate skills that cannot be captured in a written exam.
2. Demonstrate how they have developed practical skills over a period of time.
3. Demonstrate their musical ability without being hindered by the pressure that they feel in written exams.
Teacher perceptions
When asked to consider how much the NEA units contribute to the overall qualification, teachers had mixed
views as to whether the current weightings are appropriate.
1. Most felt that the amount that the NEA units contribute to the final grade is appropriate. A few said that
the weighting means that the qualification rightly favours practical and performance elements and
suggested that NEA is a more appropriate method of assessment than written exams for this subject.
2. A few expressed a preference for a higher weighting for the NEA units within the qualification. They
suggested that some of the marks currently allocated to the exam could be used to either assess
rehearsal or performance processes, or to have a unit on the music industry, or producing and
marketing music, which could be assessed through NEA.
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Appropriateness
of the
assessments

Accessibility

Teacher perceptions
A few teachers raised points that related to their perception of how appropriate the assessments are.
1. A few said that the specification lacks diversity, which they felt means that it can be difficult for some
learners to access and engage in the qualification. They said that the content is too focused on
traditional Welsh and Western music, which disadvantages those from other cultural backgrounds or
those who have alternative skills and interests, such as rock music.
2. A few felt that the NEA assessments are not reflective of ‘real-life’. It was suggested that the
qualification would better prepare learners for further study and a career in the music industry if it
included the opportunity to explore topics such as organising and promoting music events.
3. A few said that there is too much focus on NEA in Year 11. They expressed a preference for the
composition briefs to be released earlier and for learners to be able to complete more NEA in Year 10.
Teacher perceptions
1. A few teachers raised concerns about the level of difficulty experienced by learners who do not receive
private tuition. They said that the amount of support they are able to give learners within lessons is
limited due to time constraints and that, as a result, learners who do not receive additional support
from a private tutor can find the qualification challenging and be at a disadvantage.
2. A few teachers felt that the composition work and written tasks are difficult for some learners to
understand and complete, particularly those of a lower ability. They said that learners often have less
experience with composing and need more support with this element, which they do not always have
time for.
Learner perceptions
Many learners in the focus groups said that they practised their NEA with private music tutors or at home.
Although some felt that this was a good thing because it took the pressure off completing everything within
lesson time and they could get advice from their tutors, there was also some concern that learners who did
not have a private tutor, or the ability to practice an instrument at home, could be at a disadvantage.
138

Level of
control33

Manageability
for teachers and
centres

Teacher perceptions
Most teachers felt that the level of control was about right across all stages of the assessments. However,
some said that they would like more opportunities to provide feedback to learners. They felt that because
professional musicians refine and develop their work based on feedback from others, this opportunity should
also be a feature of the GCSE.
Teacher perceptions:
Preparing learners for the NEA and facilitating the assessments
Although the majority of teachers said that they find the process of preparing learners for the NEAs and
supporting them whilst they are completing the tasks manageable, a few discussed some of the challenges
they have encountered. These included that:
1. It can be a rush to record and upload assessments at the end of the academic year when learners have
demands on their time from other subjects. As a result, it was suggested that teachers should be able
to upload recordings throughout the academic year.
2. The addition of the programme note and written evaluation in this specification has increased teacher
workload and placed additional demands on their time to prepare learners for the NEA and to mark
the tasks.
Marking and internal standardisation
1. Although a number of teachers felt that the process of marking and internal standardisation is
manageable, a few said that it is a lot to manage, particularly if they have a large cohort. They said that
much of the process is completed in their own time and impacts on their work/life balance in the
weeks leading up the submission deadline.
2. It was also discussed that it takes teachers a lot of time to upload all the required documentation for
moderation, which was said to be increased in some centres by a lack of high-quality computers.

33

A description of what is meant by ‘level of control’ is provided in the introduction.
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Learner
experience

Assessment
criteria

Teacher perceptions
1. Teachers generally felt that the NEA tasks enable learners to demonstrate the required skills. A few said
that they liked the fact that the NEA tasks assess a wide range of practical skills and enable learners to
develop skills over time.
2. A few teachers felt that some aspects of the NEA units, such as the programme note and composition
analysis, can be more reflective of a learner’s organisation skills or their perseverance than their
musical ability. They felt that these skills are assessed through other qualifications and do not need to
be part of the NEA units in music.
Learner perceptions
1. Some learners said that the NEA tasks helped to build their confidence when performing, not only in
music, but also in other subjects, such as Drama. However, other learners said that they found the
performance tasks challenging because they were nervous about performing in front of other people.
2. Learners said that they liked the freedom to choose what type of music they would like to perform and
compose as they could choose something that suited their skills and personality.
3. Learners tended to like that the NEA tasks enabled them to develop skills over a period of time. They
felt this was more manageable than learning something for an exam.
4. A few learners reflected that the composition helped them to gain a better understanding of music
because they had to understand the structure of musical pieces to complete the task. They felt this, in
turn, helped them understand their performance pieces.
Teacher perceptions
Teachers views on the usefulness and clarity of the assessment criteria differed.
1. A number felt that they are clear and easy to use.
2. Some said that they are vague and open to interpretation, especially for the composition unit. As a
result, a few expressed concerns about how consistently teachers assess the NEA across centres.
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Teacher
preparedness

Resources

Aspects to
keep

Teacher perceptions
Teacher confidence
1. Most teachers indicated that they felt at least somewhat prepared to deliver and assess the NEA units.
This was said to be largely due to their prior teaching experience or the training events provided by the
awarding body.
2. A few felt that their confidence to assess the NEAs is impacted by the assessment criteria being open to
interpretation. As a result, they requested additional exemplar materials across a range of abilities to
help them understand the expectations at different levels, particularly for the composition unit.
Training
1. Some teachers said that the training events offered by the awarding body were ‘excellent’ and had
prepared them well to deliver the NEAs. A few also said that these events provide a good opportunity to
share best practice with other teachers.
2. A few teachers said that they would like more regular training on the NEAs, especially on the
composition aspect.
3. A few teachers expressed concerns about the cost of training offered by the awarding body, which they
said can prohibit some teachers from attending.
Teacher perceptions
When considering resources, teachers raised the following points:
1. Some commented on a lack of good quality equipment, which they often attributed to a lack of funding.
2. Learner success was seen by some to be contingent upon access to appropriate software, and IT and
recording equipment. As a result, there were concerns that some learners may be unfairly
disadvantaged if their centre is not able to provide the same resources as another centre.
Teacher perceptions
Teachers were asked to identify aspects of the NEA units that they think are working well and should be
maintained in any development of the qualification. Their suggestions included:
1. The flexibility to choose to record the performance in front of an audience or just with the teacher.
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2. The flexibility for learners to shape the tasks according to their interests and skills, to be creative and to
submit compositions in a variety of formats and notations.
3. The opportunity for learners to work independently.
4. The equal weighting of the performance and composition tasks. (However, in response to this
suggestion others felt that some flexibility for learners to choose to specialise in one or other would be
a benefit and better prepare them for A level.)

Areas to
develop

A few teachers took the opportunity to express what they felt were the benefits of the NEA units. They said
that:
1. Learners develop and demonstrate skills that are valuable in a music career.
2. Learners who are not academic, do not perform well in exams or do not have private music tuition are
able to succeed in the qualification.
Teacher perceptions
Teachers were also asked to identify aspects of the NEA units that they would like to see developed in any
future iteration of the qualification. They gave the following suggestions, some of which are similar to aspects
other teachers felt should be maintained:
1. Increase the weighting of the NEA units (at the expense of the weighting on the written exam).
2. Make the specification more current, relevant and diverse so that it engages learners from all
backgrounds and of all abilities.
3. Provide an opportunity for learners to develop more real-life skills that would help in a career in the
music industry (for example, organising and promoting music events or releases).
4. Reduce the administrative burden and pressure on teachers. It was suggested that this could be achieved
by removing the requirement for a score sheet or annotated screenshots for the composition (if
completed using composition software), reducing the number of tasks learners complete or streamlining
the process for uploading work for moderation.
5. Remove the written tasks so learners can focus on practical music skills.
6. Review the composition task as it is very challenging for some learners to complete two full
compositions.
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7. Improve guidance on marking or consider external marking to improve consistency.
8. Enable teachers to provide more constructive feedback to learners.
9. Remove the requirement for an ensemble performance.
10. Review the minimum four-minute time limit for the performance pieces.
Learner perceptions
Learners were broadly happy with the NEAs. However, some learners felt that the composition tasks can be
challenging. They said this was partly because they needed to complete the task in school because they did
not have access to the required composition software on their computers at home. As a result, some
suggested that:
1. Learners should be given access to the appropriate software at home so they can work on it more easily
in their own time.
2. The number of compositions that they have to complete should be reduced to one.
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GCSE Physical Education (PE)
This summary brings together the findings from the following three pieces of
engagement undertaken to understand teacher and learner perceptions and
experiences of non-examination assessment (NEA) in WJEC GCSE Physical Education
(PE):
1. Focus groups with teachers – seven teachers across three focus groups
2. Online survey for teachers – 29 respondents
3. Focus groups with learners – five focus groups, each consisting of between six
and ten learners
This engagement took place in spring and summer 2019. Three further focus groups
were scheduled but were unable to go ahead, either because those who signed up
did not attend the session or because too few teachers registered to attend.
Although the views expressed through these forums are meaningful, they can only be
attributed to a small sample and are not necessarily reflective of the views of all
GCSE PE teachers and learners in Wales.
Whilst all points raised throughout our engagement are being considered by
Qualifications Wales, the purpose of this document is to provide a summary of the
main themes. A detailed explanation of our approach to the project is in the
introduction.
Summary of the NEA
In GCSE PE, NEA is worth 50% of the total qualification. Learners must complete three
different practical activities, incorporating at least one team and one individual
option. Learners select their activities from a list prescribed by the awarding body,
WJEC, in the specification. Learners must demonstrate a range of practical
performance skills, including skills and techniques appropriate to the activity, decision
making, problem solving and teamwork.
Learners must also design a Personal Fitness Programme (PFP) which will help them
improve their fitness and performance in one of their chosen practical activities. This
programme should run for at least eight weeks. The PFP should draw on appropriate
theory and enable learners to demonstrate skills in collecting, analysing, and
presenting data. Learners are required to submit written evidence of the programme.
When learners are completing their PFP, teachers may make general observations
about the learner’s work but must not indicate how improvements can be made.
Learners can access notes they have made during the programme, but must not
access resources through other means, such as the internet.
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The PFP accounts for 8% of the marks in this component. The remaining 42% of
marks are equally allocated to each of the three practical activities.
Performance in each of the practical activities is assessed internally by the teacher
using assessment grids provided by WJEC. If a learner is unable to undertake their
activity at the centre, they must provide their teacher with a video recording.
External moderation is undertaken by a visiting moderator. They observe learner
performance in all the activities that can be completed on the school or college site,
and review video recordings of those that cannot take place on site. Each centre must
complete an audio-visual recording of all the performances seen on moderation day
and submit it to WJEC within one week of the moderation visit. This is to allow for the
completion of relevant enquiries about results and appeals.
The PFP is also marked internally by the teacher, and a representative sample is
provided to the visiting moderator for moderation.
On the day that GCSE results are issued, each centre receives a moderator report that
provides feedback on their NEA processes. A principal moderator’s report is also
published yearly, which outlines key features of the NEA in PE that year.
This qualification was available for first teaching in September 2016 and was first
awarded in summer 2018 – full details of the NEA can be read in the specification.
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Theme
Purpose

Weighting

Summary of key points raised
Teacher perceptions
When asked to consider the purpose of NEA, teachers said that:
1. NEA is a fundamental feature of GCSE PE because it is a practical subject so learners must be able to
develop and demonstrate practical skills in a range of physical activities.
2. NEA helps learners to reinforce their understanding of the theoretical elements of the course by applying
this knowledge to a practical situation.
Learner perceptions
Learners felt that NEA serves a range of purposes, including to:
1. Assess practical sporting ability.
2. Give learners an opportunity to show how they perform over time, rather than in one exam.
3. Be fair to individuals who do not perform well in exams.
4. Demonstrate understanding of theoretical concepts by applying knowledge in a practical situation.
Teacher perceptions
When asked to consider the appropriateness of the weighting of the NEA unit, a key theme that arose across our
engagement was that teachers felt that the amount of work that learners have to complete for the PFP is
disproportionate when compared to how much the task contributes to the final grade. In addition:
1. Some felt the weighting for the NEA is reasonable, but they gave little insight into their rationale.
2. Some cautioned against reducing the weighting of the NEA in the future as they felt this would devalue
the subject and deter learners from choosing to study GCSE PE.
3. Some suggested that the NEA should be worth more to better reflect the practical nature of the subject.
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Appropriateness
of the practical
activities

Teacher perceptions
Teachers were generally positive about the practical element of the NEA component. When discussing the
practical activities, the following key themes emerged:
Number of activities
1. Whilst some said that it can be difficult for learners to identify three activities to complete, a few others
felt that asking for three activities is a positive requirement because it encourages learners to try
something new and have different experiences.
Range of activities
1. The prescribed list of activities was generally felt to be appropriate and offer learners a good range of
options to choose from.
2. Concerns were raised that some of the activities require a lower level of skill and technique to be
demonstrated than others.
Coaching and leadership
1. There was disappointment that the NEA no longer includes a coaching and leadership element. Although
teachers acknowledged that it created work for them and had been difficult to monitor, they felt that this
element had previously supported learners to develop valuable skills that helped prepare them for future
employment.
Video recording
1. Due to the range of activities undertaken, teachers said that they often rely on parents or external
coaches to record the learner completing the activity outside of school. Factors such as poor video
quality and a lack of understanding about what is required to be captured on the video were felt to have
impacted on results.
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Appropriateness
of the Personal
Fitness
Programme
(PFP)

Manageability
for teachers and
centres

Learner perceptions
Learners generally appreciated having the freedom to choose activities that they were interested in or that they
participated in outside of school. Some learners felt that those who cannot complete their chosen activity at
school may have an unfair advantage because they submit video evidence of their performance for assessment.
They speculated that these learners could have multiple attempts at the assessment and choose to submit their
best one, whilst activities that take place in school are judged according to a single performance on the
moderation day.
Teacher perceptions
Some teachers said that the PFP enables learners to apply their theoretical knowledge in a practical situation,
which they felt helps some learners to understand these concepts in preparation for the written exams.
However, a number of teachers expressed some concerns about this aspect of the NEA. These concerns
included that:
1. The task seems to require learners to demonstrate their literacy skills, more than their PE skills.
2. Less able learners struggle to access the task due to the written requirements.
Learner perceptions
Some learners expressed dissatisfaction with the length of time they had to spend on the PFP and said that they
did not find it a rewarding activity.
Teacher perceptions
Teacher views on the manageability of the NEA unit for teachers and centres varied, but those who felt it is
manageable did not tend to elaborate. Those who expressed concerns about the manageability said that:
1. Some learners do not have the required literacy or digital literacy skills to complete the PFP, so teachers
have to spend a considerable amount of time supporting learners to develop these skills.34
2. The time available for teachers to support learners to develop their practical skills is limited due to the
demands of the exam units.

Although it is not a requirement of the specification for learners to complete their PFP using a computer, this seemed to be the preferred method for
centres who participated in our engagement.
34
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Learner skills
and enjoyment

3. Video recording every practical assessment is overly burdensome and has increased teacher workload. It
was suggested that video recordings should only be required for off-site activities.
4. Marking and internal standardisation can be time-consuming, particularly where there is a large cohort.
5. The format and structure of the forms for recording and submitting learners’ marks makes this process
time-consuming, particularly if marks are changed as a result of internal standardisation.
Teacher perceptions
Learner skills
1. Some teachers identified a range of transferable skills that they felt learners develop, including creativity,
leadership and communication. There was a feeling that these skills help prepare learners for further
study or employment.
2. A few teachers were concerned that learners with skills in activities that are not on the prescribed list
could be prevented from demonstrating their full potential in PE.
Learner enjoyment
1. Some teachers thought that most of their learners seem to prefer the NEA to the exam components.
They suggested that this could be because the NEA allows learners to focus on activities that they are
interested in.
2. However, teachers also felt that some learners disengage with the PFP because they do not enjoy it.

Feedback for
learners

Learner perceptions
Learners often said that they enjoyed the NEA, particularly the practical aspect, which some said was their
motivation for choosing the subject. Some felt that the NEA had helped them improve their sporting ability and
confidence.
Teacher perceptions
Teachers generally felt that there are appropriate opportunities to provide feedback to learners. They discussed
a range of ways in which feedback is given, including as continuous feedback in practical lessons and through
practice moderation days. They also said that some centres encourage peer and self-assessment.
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Assessment
criteria

Moderation

Learner perceptions
Learners discussed receiving feedback from teachers on both a class and individual level. Some said that this
feedback gave them confidence, but others said that they found feedback demotivating.
Teacher perceptions
Teachers’ views on the clarity of the assessment criteria varied.
1. Some felt that they are vague and open to interpretation. These teachers said that they find it difficult to
understand what is required for a learner to achieve a certain mark and how the expectations differ in
each band of marks.
2. Some felt that although a lack of prescription in the criteria offers some flexibility and prevents teachers
‘teaching to the syllabus’, it is allowing for too much inconsistency in marking across centres.
3. Some felt they are clear and appropriate and that, over time, teachers develop a good sense of what
performance at each level looks like.
Teacher perceptions
Some concerns about the moderation process were expressed during our engagement with teachers, including:
1. Uncertainty about the ability of a moderator to accurately determine how consistently a learner performs
in each activity (as referenced in the assessment criteria) because they only see a snapshot on the
moderation day.
2. The considerable amount of time it takes to prepare for and facilitate the moderation day.
3. Perceived inconsistency in what different moderators expect to see from a learner to justify awarding a
certain mark.
Some teachers felt that the feedback provided in the moderator report is less specific and has less value than
the verbal feedback that used to be provided by moderators on the moderation day in previous specifications.
It was suggested that discussing learners’ performances with moderators would help:
1. Support the professional development of teachers by improving their knowledge and understanding of
the assessment process for future years.
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2. Ensure fairer outcomes for learners because teachers could provide an insight into how consistently a
learner performs at the level demonstrated during the moderation day.
Although not a requirement of the specification, a few teachers reported undertaking cross-standardisation
with other schools.35 In discussions about cross-standardisation, there was a general sense that teachers felt
that this process could be beneficial in building teachers’ confidence in their assessment of learners and
improving consistency in marking across centres. However, it was suggested that completing crossstandardisation in addition to the current moderation process might be difficult to manage.

Training and
guidance for
teachers

Teacher skills
and confidence

Learner perceptions
Some learners compared their feelings about the moderation day to the pressures of an exam as they felt their
grade would be determined based on a snapshot of how they performed on that day.
Teacher perceptions
When considering the training and guidance that is available for teachers, the following points were discussed:
1. Some felt that further training and guidance is required on the PFP to help clarify what is expected of
learners in this task. It was suggested that this guidance should include clear, worked examples that
cover a range of abilities.
2. Some said that they had experienced challenges in attending training sessions due to costs of
attendance and staff cover in their centre.
3. Some said that the availability of guidance and resources was limited when the specification was first
introduced, which they felt led to uncertainty about what they should be teaching.
Teacher perceptions
1. Teachers generally said that they feel confident in teaching the practical activities because the lessons
are very similar to how they teach PE to other year groups.

Cross-standardisation is the process by which teachers work with other schools (or clusters) to standardise learners’ work prior to the submission of marks
to the awarding body.
35
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2. A few teachers felt their centre did not have teachers with the required skills to deliver some activities,
such as mountain walking, and they said that it can be costly to get the right external expertise to be
able to offer these activities.
3. A few felt that more consistent feedback from moderators, more guidance or worked examples on the
PFP and clarity around the assessment criteria would help improve their confidence.
Resources
Teacher perceptions
When considering the availability of resources for delivering and assessing the NEA, comments tended to focus
on equipment and facilities.
1. Teachers often said that they have most of the equipment that is needed to deliver the NEA. However,
there was some concern that some learners may be disadvantaged because their centre does not have
the same range and quality of facilities as others.
2. Some teachers discussed challenges they have faced in accessing IT equipment for learners to complete
the PFP or video recorders to record the learners’ performances for assessment.
Aspects to keep Teacher perceptions
Teachers were asked to identify aspects of the NEA that they think are working well and should be maintained
in any development of the qualification. Their responses included:
1. The focus on developing their skills in one position in a team sport.
2. The range of activities available for learners to choose from.
3. A weighting of at least 50% for the practical element of the qualification.
4. Requiring learners to complete three activities, including both a team and individual activity.
5. The moderation day.
Areas to develop Teacher perceptions
Teachers were also asked to identify aspects of the NEA that they would like to see developed in any future
iteration of the qualification. They gave the following suggestions, some of which are the same as aspects other
teachers felt should be maintained:
1. Re-introduce the coaching and leadership element.
2. Review the level of skill and effort required to achieve the same mark in each activity to ensure they are
comparable.
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3.
4.
5.
6.
7.
8.

Reduce the number of required activities to two.
Allow learners to undertake activities that are not on the prescribed list.
Review the requirement for all learners to complete both a team and individual activity.
Review the workload, weighting and validity of the PFP, or consider removing this element of the NEA.
Review the approach to moderation and consider including opportunities for moderators to talk with
learners and for cross-standardisation.
Develop clearer assessment criteria.

Combining some of these ideas, it was suggested that the NEA could comprise of one team activity, one
individual activity, and a coaching and leadership element.
Learner perceptions
During the engagement, learners made some suggestions for how the NEA could be developed. These
included:
1. Focus more time on the practical activities.
2. Review the PFP so that the length of time required to complete it is proportionate to the percentage of
marks it is worth.

153

GCSE Science (Double Award)
This summary brings together the findings from the following three pieces of
engagement undertaken to understand teacher and learner perceptions and
experiences of non-examination assessment (NEA) in WJEC GCSE Science (Double
Award):
1. Focus groups with teachers – seven teachers across three focus groups and
one interview36
2. Online survey for teachers – 70 respondents
3. Focus groups with learners – five focus groups, each consisting of between six
and ten learners.
This engagement took place between spring and summer 2019. Two further focus
groups were scheduled but were unable to go ahead, either because those who
signed up did not attend the session or because too few teachers registered to
attend.
Although the views expressed through these forums are meaningful, they can only
be attributed to a small sample and are not necessarily reflective of the views of all
GCSE Science teachers and learners in Wales.
Whilst all points raised throughout our engagement are being considered by
Qualifications Wales, the purpose of this document is to provide a summary of the
main themes. A detailed explanation of our approach to the project is in the
introduction.
Summary of the NEA
For the NEA in GCSE Science (Double Award), learners are expected to undertake two
practical tasks, each of which is accompanied by a written assessment, divided into
two sections. The NEA is worth 10% of the final qualification. The awarding body,
WJEC, provide a list of three possible tasks each year. Centres must select two from
the list for their learners to complete. In September, WJEC provide an equipment list
for all practicals. On the first day of the assessment window the method for each of
the tasks is released. The assessment takes place between January and February and
it is recommended that learners should sit it in the final year of study.
Section A
In this section learners are required to conduct a practical task and obtain results
from a given experimental method. Learners must answer a small number of
Fewer teachers attended than had registered so it was not possible to facilitate a focus group on
this occasion.
36
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questions worth six marks, that relate to their results. This section is conducted under
a ‘limited’ level of control, i.e. learners are permitted to work in groups no larger than
three to obtain their results, but they must provide their own answers for the
questions. Teacher assistance may only be given in the result of an equipment failure.
Section A must be completed in one 60-minute session.
Section B
Section B relates to analysing and evaluating results and is worth 24 marks. Learners
are required to analyse and evaluate the results they obtained in Section A through a
series of questions, which must be completed in one 60-minute session. This
section is conducted under a high level of control. Learners must work to answer
questions individually under formal supervision and teachers are not permitted to
give any assistance.
Unlike all other units within the qualification, this assessment is not tiered.
All assessments are marked by WJEC.
This qualification was available for first teaching in September 2016 and was first
awarded in summer 2018 – full details of the NEA can be read in the specification.
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Theme
Purpose

Summary of key points raised
Teacher perceptions
When asked about the purpose of NEA, teachers felt that science is a practical subject and should
therefore have an assessment that assesses practical laboratory skills. Some argued that the NEA in
its current form is not meeting this purpose because it does not focus on assessing actual practical
skills.

Learner perceptions
Learners suggested the NEA has a number of purposes including:
1. To assess practical skills.
2. To provide an opportunity to demonstrate learning in a way other than an exam.
3. To provide an opportunity to increase their grade (due to a perception from some that it
was easier than the exam, and from others that it was less stressful than exams and
therefore led to improved performance).
Weighting
Teacher perceptions
The views on weighting were mixed.
1. Some felt that the weighting is appropriate. One reason given for this was that some felt
that learners would not gain anything additional from increasing the weighting.
2. Others felt that the amount of time and effort it takes to prepare for, and complete the NEA
is disproportionate to the marks it is worth.
Appropriateness Teacher perceptions
of the
Teachers were keen for practical skills to be assessed but many teachers expressed concerns in
assessment
relation to the appropriateness of the current tasks and assessment. These included:
Written assessment
1. Some felt that the way in which the NEA is currently assessed is not appropriate since very
few of the marks are actually attributed to the practical work.
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2. There was a call for more marks to be available for the practical skills.
NEA vs exam
1. Because the skills the NEA assesses are not practical in nature, some teachers felt these skills
could be assessed by the exam.
2. Others felt that the NEA is not assessing any additional skills to the exam.
Assessment window
1. Some were concerned that the length of the assessment window allows for variation in
approaches across centres, which some felt makes the assessment unfair.
2. There were also concerns that the time of year that learners should complete the
assessment interferes with exam preparation.
3. Having a deadline to complete the NEA so that the focus could move to the final exams
was viewed positively by some.
Tasks
1. Some felt that the three tasks provided yearly were not always comparable in terms of
difficulty.

Manageability
for teachers and
centres

Learner perceptions
Learners found the practical experiment element of the assessment enjoyable, with some reflecting
it was different from sitting and writing.
Teacher perceptions
Teachers made the following observations with regards to the manageability of the NEA for
teachers and their centre:
1. Some felt that the NEA requires too much preparation to get learners ready to complete it,
which they said takes time away from teaching the rest of the specification.
2. There were also reported difficulties with timetabling the assessment. Issues raised included:
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Learner
experience

a. The assessment length does not always fit within lesson time. Teachers reported
having to take large groups of learners off timetable, which they felt disrupts the
lessons of GCSE learners, learners in other years and teachers in both science and
other subjects.
b. Planning and logistics were raised as particularly difficult for larger centres where
laboratory space is needed for large numbers of learners.
3. Technician time was said to be stretched when preparing equipment and supplies for the
tasks, and when supporting teachers in the practical element of the assessment.
4. Some reported difficulties finding space and time to run catch up sessions for absentees.
5. Managing paperwork for multiple tasks was said to be difficult for exams officers.
6. NEA was said to add to teacher stress in terms of having to get the entire year group
through the assessment and the logistical arrangements that this entails.
Teacher perceptions
Views on the accessibility and manageability of the NEA from the perspective of the learner were
mixed. Positive comments made in relation to the experience of learners included:
1. They can complete the task in the required time.
2. It can be motivational for them to have completed a proportion of the qualification
before going into final exams.
3. A practical element can engage learners who may be disengaged, may speak English as
an additional language or are of lower ability.
Concerns raised in relation to the learner experience centred around the levels of literacy required
to complete the questions. Points raised included:
1. The level of vocabulary used throughout the paper was said to be inaccessible for middle
and lower ability learners.
2. A lack of tiering was said to result in difficult questions towards the end of the assessment
for those who were not of higher ability.
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3. The length of individual questions was said to make it difficult for some learners to access
what is being asked of them.
There was some suggestion that a defining feature of NEA should be that it is accessible for lower
ability learners. There was also some suggestion that the NEA should be tiered.
There was a feeling that completing the NEA tasks takes time away from learning. The preparatory
work that teachers need to do with learners to get them ready for the assessment was said to take
a significant amount of time when learners are approaching their final exams.
Learner perceptions
Learners felt that the NEA helped them to develop group working skills. Some felt that working
through the practical component of the assessment helped them to develop knowledge that could
be applied to their exams. Some said that they would like their marks for the NEA earlier in the
year to avoid extended worry about how well they had performed.
Level of
control37

37

Teacher perceptions
1. Most teachers felt that the level of control was about right at task setting.
2. There was some concern around the potential for variable approaches to conducting the
assessment due to lower control at task taking. As a result, there were some calls for a
higher level of control to ensure consistency, with some suggesting Section B was akin to an
exam and could therefore be assessed in exam conditions.
3. Some felt the level of control was too high at task taking in terms of the limited assistance
that can be given to lower ability learners in areas such as reading the questions to them.
4. Many felt that the external marking of the assessment is a positive.

A description of what is meant by ‘level of control’ is included in the introduction.
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GCSE Welsh Language
This summary brings together the findings from the following three pieces of engagement
undertaken to understand teacher and learner perceptions and experiences of nonexamination assessment (NEA) in WJEC GCSE Welsh Language:
1. Focus groups with teachers – two teachers in one focus group
2. Online survey for teachers – 12 respondents
3. Focus groups with learners – five focus groups, each consisting of between six and
ten learners
This engagement took place in spring and summer 2019. Five further focus groups were
scheduled but were unable to go ahead, either because those who signed up did not
attend the session or because too few teachers registered to attend. As a result, detailed
responses collected through this method were limited.
Although the views expressed through these forums are meaningful, they can only be
attributed to a very small sample. Therefore, they may not reflect the wide range of views
that could be held, and many of the points in this summary were only raised by a few
teachers. It is also important to note that fewer Welsh language teachers took part in
this engagement in comparison to some of the other subjects included.
Whilst all points raised throughout our engagement are being considered by
Qualifications Wales, the purpose of this document is to provide a summary of the main
themes. A detailed explanation of our approach to the project is in the introduction.
Summary of the NEA
In GCSE Welsh Language, learners complete two tasks: an individual researched
presentation, and a group discussion. NEA is worth 30% of the total qualification, and each
task contributes 15% towards the final qualification grade.
Individual researched presentation
For this task, learners are required to present information on any aspect or aspects relating
to one of the following five themes provided by the awarding body, WJEC:
1.
2.
3.
4.
5.

Wales
Leisure
The World of Work
The World of Science/Technology
Citizenship
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The five themes are stipulated in the specification and remain the same each year. Learners
have one week to prepare for the task. During this time, they should research a subject
related to their chosen theme by using the internet, reading newspapers, magazines and
reference books, listening to television programmes, or asking other people questions. At
least some of this preparatory work is often completed in a learner’s own time. The task is
completed with limited supervision from the teacher, who can only offer general advice or
guidance.
During the assessment, learners must present the information that they have researched to
their teacher and a group of other learners. When presenting, learners may use
information technology, such as Microsoft PowerPoint, as a resource to facilitate the
presentation, but they must not simply read what is on the slides. The presentation is
expected to last between five and seven minutes, which includes time to answer questions
from their fellow learners or teacher. Centres choose when learners complete this
assessment, which can be at any time during the course.
Group discussion
For this task, WJEC provide a choice of three set tasks, which are changed annually. These
tasks are released every September and must be used during the academic year that the
candidate sits their written examination for the qualification if they sit this in the summer.
If a learner is entered into the November examination series, they must use a task from the
previous academic year. Learners are required to respond to written and/or visual stimuli
based on current issues, such as human rights. These stimuli should be used to initiate a
discussion between the learners in the group. The specification does not state how many
learners should be in a group, but the steer from the principal moderator has been that
groups of three are optimal if no special considerations are needed.
Learners have one week to prepare for the task. During this time, they can work with other
learners in their group to research a subject linked to the stimuli. All work at this stage
must be completed under limited supervision from the teacher, who can offer guidance
and general advice.
During the discussion, each learner in the group should discuss their given subject and
express their personal opinion. The discussion is expected to last around ten minutes. The
teacher should give the group an opportunity to have a discussion fairly independently. If
any teacher intervention is used, for example to prompt a learner, this should be noted
and taken into consideration during the marking of the assessment. Each learner is
assessed individually on their contribution to the discussion.
Teachers are required to make a recording of both tasks, using either an audio or audiovisual recorder. Both tasks are marked and standardised internally, before a sample is
submitted to WJEC for external moderation. On the day that GCSE results are issued, each
162

centre receives a moderator report that provides feedback on their NEA processes. A
Principal Moderator’s report is also published yearly, which outlines key features of the
NEA in Welsh language that year.
This qualification was available for first teaching in September 2015 and was first awarded
in summer 2017 – full details of the NEA requirements can be read in the specification.
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Theme
Purpose

Summary of key points raised
Teacher perceptions
When asked what they thought the purpose of NEA is, teachers said that it is to give learners an opportunity
to develop and refine their oracy skills.

Learner perceptions
The most commonly reported purpose of NEA was that it helps learners develop communication skills, which
some felt are important for everyday life. Other purposes that were suggested included:
1. To complete an assessment in an environment that is less pressurised than a written exam.
2. To help boost a learner’s overall grade if they don’t perform well in exams.
Weighting
Teacher perceptions
When asked to consider the weighting of the NEA unit, most felt that the amount it contributes towards the
final qualification grade is appropriate because it reflects the importance of oracy in a language qualification.
Appropriateness Teacher perceptions
of the
1. Teachers felt that the focus of the NEA tasks are appropriate and viewed oracy as a very important
assessments
aspect of language qualifications.
2. Some teachers said that that the individual and group tasks offer good variety which enable learners to
display a range of language skills in different contexts.
3. Teachers were generally positive about the choice of topics that are afforded to learners, noting that it
enables learners to discuss topics that interest them.
4. There was some concern that the nature of the individual presentation task, combined with the oneweek preparation window, means that some learners memorise their presentation and then recite it
during the assessment. It was felt that this does not help learners develop the ability to converse or
respond to questions, which were considered to be important skills.
5. Some teachers expressed a preference for all assessments to be audio-visually recorded. They felt this
would prevent learners from being able to read a script and would help ensure consistency in approach
across centres.
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6. Teachers generally felt that the group discussion task works well because learners have to converse and
respond to each other.
7. Teachers said that although both GCSE Welsh Language and GCSE English Language require learners
to complete the same oral assessments, some of the details differ. For example, teachers felt that more
analytical discussion is required in the individual presentation for the English language qualification
than the Welsh language one. It was reported that some learners try to replicate their English
presentation in Welsh and, as a result, do not score as highly. It was suggested that these differences
can be confusing for learners.

Level of
control38

38

Learner perceptions
1. Learners discussed often spending a considerable amount of time preparing outside of school, and
some said that they found it quite stressful to prepare for the tasks within a week.
2. Learners studying both GCSE English Language and GCSE Welsh Language said that they have
experienced some confusion because the assessment tasks are the same for both qualifications, but
some of the requirements differ. For example, they said that in one of the English language tasks they
had been asked to express an opinion, but in Welsh language they had been specifically told not to.
Teacher perceptions
1. Learners prepare for their NEA tasks under limited supervision from the teacher. However, there was
speculation that there may be teachers who provide more support and guidance than others. Some
teachers felt that, as a result, learners could get a good mark in the task because their speech has been
well-prepared with help from their teacher, rather than because they are able to communicate
confidently in Welsh.
2. There were mixed views about the length of time that learners have to prepare for each of the tasks:
a. There was some speculation that there may be centres that give their learners more than one
week to prepare for the NEA tasks. As a result, some teachers suggested that learners should be
given the task on the day of their assessment to ensure all learners have the same length of time
to prepare. It was also felt this would prevent tasks becoming scripted.

A description of what is meant by ‘level of control’ is provided in the introduction.
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Manageability
for teachers and
centres

Learner skills

b. However, other teachers suggested that there are some learners who may benefit from more
time to prepare for each of the tasks, particularly those who are less able or who struggle to
work independently.
Teacher perceptions
When asked to consider the manageability of the NEA tasks for them and their centre, teachers expressed
mixed views.
1. Some felt that all aspects of the tasks are manageable because teachers are highly skilled, the guidance
and assessment criteria are clear and their centre structures and organises the tasks well.
2. However, other teachers highlighted aspects of the NEA that they felt presented some challenges.
a. Teachers said that making the necessary logistical arrangements for the assessments can be
difficult to manage. Aspects such as finding staff to cover them whilst they are facilitating the
assessments, as well as finding and booking appropriate rooms which are not affected by external
noise, were said to be challenging.
b. It was said to be time-consuming to assess all learners on both NEA tasks.
c. In centres where teachers are taken off-timetable for a day to facilitate the assessments, the impact
of disruption to their other classes was discussed. Teachers also discussed the impact on learners
who have to miss other lessons to complete these assessments.
d. Teachers said that it can be difficult to facilitate assessments for learners who are absent for either
the preparation period, or the assessment itself.
e. Marking and internally standardising both tasks was also said to be time consuming for teachers.
Learner perceptions
1. Learners felt that the NEA develops their language skills and helps them prepare for the written exams
in Welsh Language and for oral assessments in other subjects.
2. They felt that the individual presentation helps them develop skills in analysis because they research
their own topic, and independent working because they complete the task with little adult supervision.
3. When talking about the group discussion, they felt it helps them develop a range of skills, including
critical thinking, expressing an opinion, and working with others.
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Assessment
criteria

Teacher
preparedness
and training

Resources

Aspects to keep

Teacher perceptions
When asked to consider the assessment criteria, teachers expressed mixed views:
1. Whilst some said that they find the criteria clear and easy to use, others said that they are quite vague
and that, as a result, they are not sure what the expectations are at different bands.
2. The analytical aspect of the individual presentation was said to be causing some uncertainty for some
teachers. They said that they were unclear on how learners can fulfil the criteria for this aspect of the
individual presentation without giving an opinion, which they said they were discouraged from doing in
training.
3. Teachers also said that they feel they have to interpret what is meant by terms such as ‘mature’ and
‘confident’. They considered these to be subjective terms and felt that a teacher’s interpretation of
them could be influenced by the type of learners a centre has. They were concerned that this could
lead to some inconsistency in marking between centres.
Teacher perceptions
1. It was felt that most teachers are sufficiently skilled and experienced to deliver and assess the NEA
tasks confidently.
2. Teachers said that the worked examples discussed at training events are particularly useful and help
them to understand the reasoning behind a certain mark. Some teachers said that they would
appreciate a wider range of examples being available.
3. There was some concern that it can be difficult to attend training due to the cost.
Teacher perceptions
1. Teachers said that storing recordings of the oral assessments on their school network can be
problematic because the files are large and take up a lot of space.
2. The logistical challenges of submitting the recordings to the awarding body via a courier were also
discussed. It was suggested that this could be done electronically using a platform such as Hwb
instead.
Teacher perceptions
Teachers were asked to identify aspects of the NEA tasks that they think are working well and should be
maintained in any development of the qualification. Their responses included:
1. The 30% weighting.
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Areas to
develop

2. The range of topics for the individual presentation because learners of all abilities can choose
something that is relevant and engaging to them, and that enables them to showcase their skills.
3. Teachers and learners have sufficient time to prepare for the task.
4. The NEA tasks provide learners with a good opportunity to develop oracy skills.
5. Teachers have time to discuss learners’ work with other teachers and internally standardise the
assessments.
Teacher perceptions
Teachers were also asked to identify aspects of the NEA tasks that they would like to see developed in any
future iteration of the qualification. They gave the following suggestions, some of which are the same as
aspects other teachers felt should be maintained:
1. Review the individual presentation task to include more of a conversation element.
2. Increase the length of time that learners have to prepare for the task.
3. Require all assessments to be recorded audio-visually to ensure consistency across centres.
4. Review guidance to ensure it is clear on what support learners can receive from teachers.
5. Provide clearer wording on task brief.
6. Disallow the use of Microsoft PowerPoint.
7. Review the appropriateness of an overlap in topics between the GCSE Welsh and English Language
qualifications.
8. Consider introducing a written task where learners have to express an opinion as this would better
prepare learners for A level. (However, others did not think that this would be a good idea.)
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GCSE Welsh Literature
This summary brings together the findings from the following three pieces of
engagement undertaken to understand teacher and learner perceptions and
experiences of non-examination assessment (NEA) in WJEC GCSE Welsh Literature:
1. Focus groups with teachers – two teachers in one focus group
2. Online survey for teachers – 11 respondents
3. Focus groups with learners – five focus groups, each consisting of between six
and ten learners
This engagement took place between spring and summer 2019. Five further focus
groups were scheduled but were unable to go ahead, either because those who
signed up did not attend the session or because too few teachers registered to
attend. As a result, detailed responses collected through this method were limited.
Although the views expressed through these forums are meaningful, they can only
be attributed to a very small sample. Therefore, they may not reflect the wide range
of views that could be held, and many of the points in this summary were only raised
by a few teachers and are not necessarily reflective of the views of all GCSE Welsh
Literature teachers in Wales. It is also important to note that fewer Welsh
literature teachers took part in this engagement in comparison to some of the
other subjects included.
Whilst all points raised throughout our engagement are being considered by
Qualifications Wales, the purpose of this document is to provide a summary of the
main themes. A detailed explanation of our approach to the project is in
the introduction.
Summary of the NEA
In GCSE Welsh Literature, learners complete three NEA tasks; one oral and two
written. NEA is worth 50% of the total qualification.
Unit 3: Oral examination39
Learners study a film and accompanying text. WJEC set a task to be completed by
learners in small groups (ideally groups of three) on one of two specific days before
or after Easter. Learners are asked questions by their teacher that will enable them to
discuss how elements such as themes, plot development, characterisation and
dialogue in a printed text are presented through the corresponding film. Learners
have 25 minutes to prepare for the assessment and each discussion should take
Although not referred to as such in the specification, by virtue of the nature of an oral assessment,
this exam is also considered to be relevant to this work on NEA. However, it is not always clear
whether teachers and learners were referring to this element of the qualification in their responses.
39
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around 20 minutes. All assessments must be recorded. The task contributes 25%
towards the final qualification grade and is internally marked and standardised by
teachers, before a sample is externally moderated by WJEC.
Unit 4, Task 1: Short stories
In the first task, learners study two short stories from the volumes 20 Stori Fer Cyfrol
1 and 20 Stori Fer Cyfrol 2 on a specific theme, which is set by the awarding body,
WJEC. This theme changes every two years. Centres devise a written task based on
this theme which requires learners to show an appreciation of the texts. Teachers
provide learners with this task two weeks before they are expected to complete the
assessment. During this time, learners work under limited supervision from teachers
to prepare for the assessment. Teachers can provide general advice to learners.
Learners have 2.5 hours to complete the assessment, which must be conducted
under formal supervision. During this time, learners are permitted to have access to a
copy of the text as long as it is free from annotations, a dictionary/thesaurus, and
bulleted short notes on one side of A4 paper. The task should be between 500 and
1,500 words in length. The assessment is internally marked and standardised by
teachers, before a sample is externally moderated by WJEC. Any guidance given to a
learner should be noted on their individual mark sheet when the sample is submitted
for moderation. This part of the NEA contributes 15% to the final qualification grade.
Unit 4, Task 2: Drama
Learners study a printed play or production seen in a theatre, on television or DVD.
Centres devise a written task that requires learners to interpret the text creatively.
Teachers provide learners with this task two weeks before they are expected to
complete the assessment. During this time, learners work under limited supervision
from teachers to prepare for the assessment. At this time, teachers can only give
general advice to learners. Learners have up to three hours to complete the task
under informal supervision at the centre. Teachers are permitted to review learners’
work during this time and provide feedback on the overall level of the work. Learners
can then review and redraft their work. The task should be between 500 and 1,500
words in length. The task contributes 10% towards the final qualification grade and is
internally marked and standardised by teachers, before a sample is externally
moderated by WJEC.
On the day that GCSE results are issued, each centre receives a moderator report that
provides feedback on their NEA processes in each assessment. A principal
moderator’s report is also published yearly, which outlines key features of the NEA
tasks in Welsh literature that year.
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The qualification was available for first teaching in September 2015 and was first
awarded in summer 2017 – full details of the NEA can be read in the specification.
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Theme
Purpose

Summary of key points raised
Teacher perceptions
When asked what they thought the purpose of NEA is, teachers gave the following responses:
1. It gives an opportunity to assess learners outside of an exam situation, as not all learners thrive in exams.
2. It assesses skills that can’t be assessed in an exam situation.
3. There was a suggestion that NEA should give learners a chance to draft and redraft work so that they can
refine and develop the response to the assessment. However, there was a suggestion that in the current
version of the NEA, this principle isn't implemented.

Learner perceptions
When asked what they thought the purpose of NEA in Welsh literature is, learners gave the following responses:
1. It is less stressful than exams.
2. It provides a sense of security to have already completed part of the qualification before sitting their final
exams.
3. The oral assessment helps boost their confidence when communicating with people, which they felt would
be helpful for the future.
Weighting
Teacher perceptions
When asked about the appropriateness of the NEA weighting, a range of views were given by teachers with some
suggesting that the weighting was appropriate and others raising the following points:
1. There was some suggestion that the weighting of the oral component should be increased while the
number of additional NEA tasks should be reduced to one.
2. There was a concern that the weighting for the drama task is not appropriate. The reason given was that the
time required to prepare learners for the task is too high when compared to how much it contributes to the
final grade.
Appropriateness Teacher perceptions
of the
There was some discussion about whether the NEAs assess skills that cannot be assessed through an exam. It was
assessments
suggested that the skill of comparing literature is assessed in the exam as well as the NEAs and therefore the
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appropriateness of the comparing stories task as an NEA was questioned. There was a feeling that this was making
the work repetitive for learners and it was suggested that there should be more variety in the NEA tasks to avoid
learners losing interest in the subject.

Manageability
for teachers and
centres

Learner perceptions
Learner views on the amount of time that they had spent on the NEA tasks were mixed with some feeling they had
spent too much time and others feeling that they had not spent enough. There was a suggestion that for the
written tasks, too much time had been spent on preparing for the assessment but that there was not enough time
allowed in the assessment itself.
Teacher perceptions
1. Preparing learners for the NEAs and supporting them whilst they completed the tasks was generally
reported as manageable.
2. There was some discussion about spreading the assessments in literature and language across the two years
that learners study for the qualifications to make the assessment load more manageable for learners. It was
suggested that it would be difficult to fit in each assessment, along with the requirements on learners for
other subjects, if all assessments were completed at the end of Year 11.
3. Opinions about the manageability of marking and internally standardising the assessments were mixed.
Points raised were as follows:
a. There were teachers who felt that the marking is manageable with some explaining that not allowing
learners to redraft makes it so.
b. Some felt it is challenging to mark the NEAs given that there are three assessments to mark and
standardise.
c. Some stated that the marking and internal standardisation need to be completed within a relatively
short timeframe and therefore reported having to mark in their own time due to limited time within
the school day.
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Learner
experience

Teacher perceptions
Teachers made the following points in relation to learner experience:
1. Most felt that the NEA tasks are manageable for learners. There was a concern that some less able learners
struggle with the amount and level of reading required, particularly for the short stories task.
2. Teachers generally felt that the NEA tasks allow learners to demonstrate a range of important skills,
including essay writing, analysing themes, understanding language, and discussing plot structures.
3. Teachers reported that learners tend to enjoy completing the tasks and particularly welcome the variety of
texts.
Learner perceptions
Learners raised the following points in relation to their experience of completing the NEAs:
1. Some felt that the NEAs reduce the pressure on their final exams because they have already secured some
marks.
2. Learners discussed that they developed valuable analytical and time management skills, which they felt
would help them succeed in the exam but were also skills that could be applied to other subjects.
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Level of
control40

Teacher perceptions
There were mixed views about the level of control within the assessments, with some suggesting that it was about
right at each stage and others noting the following points:
1. When considering the appropriateness of learners completing the assessments under controlled conditions,
some teachers felt that this level of control is too high, whilst others felt it is too low. This led to speculation
about unfair practice and different approaches to administering the NEAs across centres, such as whether
the assessment is completed in an exam hall or a classroom or whether a learner redrafts their assessment.
There were concerns that there is pressure on schools to achieve certain grades and it was suggested that
some teachers may feel pressure from their centre to get learners to redraft as a result. There was
speculation that this happens in some centres and there was a feeling that this impacts on fairness.
2. There was a feeling amongst some that all learners should complete the written NEAs under the same
conditions, with some suggesting that the assessments should be completed as exams to ensure fairness.
3. Teachers felt that enabling learners to complete the written NEAs at any point during their study for the
qualification works well because learners can dedicate appropriate time to the tasks. There was also the
suggested benefit of learners not having to miss other lessons to complete these NEAs as is the case in
other subjects where the NEA must be completed during an allotted time.
4. The time allowed for learners to prepare for the tasks was said to be appropriate.

Resources

Teacher perceptions
1. Some teachers raised concerns with regards to resources. It was suggested that some centres prefer
learners to complete the tasks on a computer and some reported that it can be hard to get access to IT
suites.
2. There was also a suggestion that the requirement for learners to use clean copies of the text for assessment
was costly.

40

A description of what is meant by ‘level of control’ is provided in the introduction.
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Assessment
criteria

Teacher
preparedness
and training

Aspects to keep

Teacher perceptions
1. Teachers mostly felt that the assessment criteria are clear.
2. There was some uncertainty about what is meant by terms within it such as ‘mature’ and ‘insightful’. There
was a suggestion that worked examples from the awarding body would help to clarify these.
3. There was a feeling that the assessment criteria require learners to do quite a lot in the time limit which
some teachers felt can be challenging.
Learner perceptions
A few learners felt that assessment criteria can be confusing insofar as, although the tasks are similar for GCSE
English Literature, there are some differences in what the assessment criteria requires them to demonstrate.
Discussion of the style characteristics was given as an example of this because it is required in Welsh literature
assessments but not in English literature.
Teacher perceptions
1. Most teachers indicated that they felt prepared to deliver and assess the NEAs. They noted that the skills
needed were already skills that Welsh teachers had, and they reported that they had received suitable
training and exemplar materials to support them.
2. A few requested more training opportunities to increase their confidence in assessing the NEAs but said
that it can be difficult to attend due to time and funding limitations.
3. There was a request for more exemplar materials to support teachers when assessing the NEAs.
Teacher perceptions
Teachers were asked to identify aspects of the NEA tasks that they think are working well and should be
maintained in any development of the qualification. Their responses included:
1. The NEA tasks are important because they enable more practical learners, and those who find exams
difficult, to demonstrate their ability.
2. Learners get the opportunity to develop and demonstrate a range of valuable skills.
3. The current arrangements afford sufficient time for learners to prepare for the assessment in lessons, with
appropriate support from their teachers.
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Areas to
develop

4. There is a range of interesting and stimulating texts to choose from, meaning teachers can select literature
that will engage and suit their learners.
Teacher perceptions
Teachers also identified aspects of the NEA tasks that they would like to see developed in any future iteration of
the qualification. They gave the following suggestions, some of which are similar to aspects that other teachers
wanted to maintain:
1. Allow more time for teachers to internally standardise marks.
2. Allow more freedom to choose the short stories that learners study (although it was not noted whether this
requested freedom was for teachers or learners to choose).
3. Review the short stories to include some that are more appealing to learners.
4. Reduce the number of NEA tasks to reduce pressure on teachers.
5. Reduce the amount of reading required to make it more manageable.
6. Change the short stories task so that there is a reduction in the repetition of assessing comparison skills.
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GCSE Welsh Second Language
This summary brings together the findings from the following three pieces of
engagement undertaken to understand teacher and learner perceptions and
experiences of non-examination assessment (NEA) in WJEC GCSE Welsh Second
Language:
1. Focus groups with teachers – ten teachers across three focus groups
2. Online survey for teachers – 24 respondents
3. Focus groups with learners – five focus groups, each consisting of between
six and ten learners
This engagement took place in autumn 2019 and spring 2020. Two further focus
groups were scheduled but were unable to go ahead, either because those who
signed up did not attend the session or because too few teachers registered to
attend.
Although the views expressed through these forums are meaningful, they can only
be attributed to a small sample and are not necessarily reflective of the views of all
GCSE Welsh Second Language teachers and learners in Wales.
Whilst all points raised throughout our engagement are being considered by
Qualifications Wales, the purpose of this document is to provide a summary of the
main themes. A detailed explanation of our approach to the project is in the
introduction.
Summary of the NEA
In GCSE Welsh Second Language, there are two speaking and listening assessments.
NEA is worth 50% of the total qualification, and each assessment is worth 25% of the
overall qualification. The assessments are both based on one of three broad themes:
employment, Wales and the world, or youth. These themes provide the context for
learning for all components of the qualification.
Preparing for the assessments:
Unit 1: Oracy response to a visual stimulus
This assessment firstly requires learners to watch and listen to a two-minute video.
They must then discuss what they have seen, either with a partner or in a group of
three. The discussion takes place in front of a teacher.
Learners have ten minutes to prepare for this assessment. During this time, they must
watch the video twice and work with their partner or group to agree how they are
going to approach the discussion. This preparation time must be fully supervised.
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Learners are provided with a sheet that they can use to make notes whilst watching
the video. They can then use this as a reference point during the assessment. This
sheet is not assessed but must be retained by teachers and submitted to the
awarding body, WJEC, for those selected to be in the moderation sample.
Unit 2: Communicating with other people
This assessment firstly requires learners to engage with a set of stimulus materials,
such as graphs, pictures, or short reading texts. They must then discuss the materials,
either with a partner or in a group of three. The discussion takes place in front of a
teacher.
Each group has ten minutes to prepare for this assessment. For this task, learners are
given a choice of three sets of stimulus materials. During the preparation time, they
must work with the other learner(s) in their group to agree which set of materials to
discuss. Whilst they are preparing for the assessments, learners can make notes,
which they can refer to during the assessment. Unlike in unit one, these notes do not
need to be submitted to WJEC for moderation purposes. The preparation time must
be fully supervised.
Completing the assessments:
For learners working in pairs, the discussion for each task should last for six to eight
minutes. For learners working in groups of three, the discussion for each task should
last for eight to ten minutes.
Learners are expected to demonstrate that they can participate in a discussion by:
1. Responding to a stimulus.
2. Communicating and interacting spontaneously with others.
3. Listening and responding to contributions from others.
4. Expressing opinions on various topics and justifying those views.

Learners should be allowed to conduct the discussion independently, although the
occasional interruption can be made by the teacher to help move the discussion
forward and to help ensure each candidate is able to demonstrate their skills. All
assessments must be audio-recorded.
The assessment materials and questions are provided to centres each year by WJEC.
All centres are required to complete the assessments in the summer term, on days
specified by WJEC. This is usually a period of three days within a week for unit one
and three days over the following week for unit two. Each day is divided into two
sessions (morning and afternoon), with different stimulus materials provided for each
session. Any learners due to complete their assessment during a session must be
supervised in a ‘holding room’ from the time that session commences until it is their
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turn to be assessed. Learners must not have access to mobile phones during this
time. Learners may be entered for one of the units in Year 10.
Both assessments are marked internally by teachers. Teachers should use the
assessment criteria provided by WJEC to mark the assessments.
1. For unit one, there are a total of 50 marks available; up to 30 marks are
awarded for listening and up to 20 marks for speaking.
2. For unit two, there are a total of 50 marks available; up to 10 marks are
awarded for listening and up to 40 marks for speaking.
Once teachers have marked the assessment, they must be standardised within the
centre before a sample is sent to WJEC for moderation. On the day that GCSE results
are issued, each centre receives a moderator report that provides feedback on their
NEA processes. A Principal Moderator’s report is also published yearly, which outlines
key features of the NEA in Welsh Second Language that year.
This qualification was available for first teaching in September 2017 and was first
awarded in summer 2019 – full details of the NEA can be read in the specification.
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Theme
Purpose

Weighting

Summary of key points raised
Teacher perceptions
When asked what they felt the purpose of the NEA tasks are in GCSE Welsh Second Language, teachers
provided a range of responses. These included:
1. To recognise the importance of oracy skills when learning a language
2. To enable learners to demonstrate their communication skills.
3. To give learners an opportunity to complete an assessment, and secure some marks, before their
written exams. Teachers felt that this can be particularly positive for learners who do better than they
anticipate on the NEA.
Learner perceptions
Learners suggested that the NEAs serve a similar range of purposes. These included:
1. To assess listening and speaking skills, which they did not feel would be possible within written
exams. They felt that it is important to assess these skills because they thought they would be most
likely to communicate orally in the ‘real-world’.
2. To help them prepare for the exam components. They said that this was partly because they have
already revised the topic areas, which are also assessed in the exams.
3. To reduce the levels of stress that they associated with assessments. They said that this was partly
because the assessment is completed in a familiar environment, with the other learners in their group
and their teacher present.
Teacher perceptions
When considering how much the NEA units contribute to the final grade, most teachers felt that the 50%
weighting is appropriate. A few provided their reasoning for this view, stating that:
1. It reflects the importance of oracy skills and helps to support the Welsh Government’s target of one
million Welsh speakers by 2050.41

Teachers were referring to Welsh Government’s Welsh-language strategy ‘Cymraeg 2050: A million Welsh speakers’. For more information, the strategy is
available on the Welsh Government website: Cymraeg 2050: A million Welsh speakers (senedd.wales)
41
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Appropriateness
of the
assessments

2. It helps ease the pressure that many learners feel when completing their written exams.
Teacher perceptions
Preparation time
Teachers expressed mixed views as to whether ten minutes preparation time is sufficient for learners to
understand the stimulus materials and prepare for the tasks.
1. Some felt that ten minutes is too short, particularly for unit one.
a. They said that once learners have watched the video twice, they do not have much time to
make notes and talk about their approach to the discussion with the other learners in their
group.
b. Some suggested that learners should be able to watch the video twice, and then have ten
minutes to prepare. However, a few others were concerned that this could cause some
manageability issues on the assessment day.
2. Others felt that ten minutes is sufficient for both units because it helps ensure that the discussion is
spontaneous and is more reflective of day-to-day conversations, which are often not prepared for.
3. A few teachers discussed how learners are given a week to prepare for oral assessments in GCSE
Welsh Language and GCSE English Language, but only ten minutes in this qualification.
a. They perceived this as being unfair and felt that it made the other qualifications comparably
easier.
b. They also said that the differences can confuse some learners.
c. They felt that the limited preparation time given in Welsh Second Language was more
appropriate because learners are unable to learn a script and felt that the other qualifications
should strive to align with this.
Tasks
1. There was a general sense that most teachers were broadly happy with the assessment tasks
themselves, with some referring to them as being ‘sound’. However, a few felt that the tasks do not
reflect real-life discussions.

182

Themes
1. Some teachers said that the three broad themes that the assessments are based on offer good
flexibility for learners to cover a wide range of topics.
2. Some said that the themes enable learners of all abilities to discuss issues that are generally of
relevance and interest to them, and which showcase their skills.
3. In contrast, a few teachers said that some of the topics that had appeared in the video for unit one,
such as being in hospital, were difficult for many learners to discuss or relate to.

Accessibility

Learner perceptions
1. Many learners expressed a concern that their performance in the NEAs could be impacted by how
well the topic or stimulus materials that they are assessed on suits them.
2. A few learners said that the stimulus materials are not always realistic, which they felt can distract
them during the assessment.
3. Some learners were concerned that the requirement to work in a pair or group could unfairly impact
on learner performance:
a. Some said that they were concerned that some learners’ marks could be negatively impacted
if, for example, other learners in their group do not work as hard as them.
b. Others felt that some learners’ marks could be positively impacted because other learners in
their group could do additional work to help them.
Teacher perceptions
Some teachers discussed how accessible they felt the NEA tasks are for less able learners. These teachers
expressed differing views.
1. Some felt that less able learners often struggle with the NEA tasks. They suggested this was because:
a. They struggle to understand some of the terminology required for some of the discussions.
b. Some of them find it difficult to engage with and understand the stimulus materials and
prepare for the discussion within ten minutes.
2. A few felt that the preparation time is about right for those who struggle to understand the stimulus
materials because they were concerned that they may start to worry if they had longer.
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Level of control42

3. Some felt that the NEAs, particularly unit two, help less able learners achieve in the qualification
because:
a. They can get support from other learners.
b. The use of visual materials, such as pictures and graphs, rather than written texts, helps them
to understand the task.
Teacher perceptions
Task taking
1. There was a general sense that teachers felt the controls that are in place when learners are
completing the assessments, such as supervised preparation time and only being able to use notes
made during the preparation time, are appropriate.
2. A few suggested that the process of the assessments means that they are perceived by many as an
exam. They tended to view this positively because they felt it means that it is seen to have the same
importance as a written exam and helps ensure it is approached consistently across centres.
Task marking
Teachers had mixed views about who should mark the assessments.
1. A few said that they liked the fact that the assessments are marked by teachers. One of the reasons
given for this was that it means they are completely involved in the process, which they felt is good
for their professional development.
2. Some said that they would prefer the assessments to be marked externally because:
a. Marks would not be impacted by a teacher’s prior knowledge of the learner or a desire for
them to do well.
b. It would be consistent with other similar subjects, such as Modern Foreign Languages.
c. The assessment criteria were said to lack specificity, so some teachers were concerned about
the accuracy of marking.

42

A description of what is meant by ‘level of control’ is provided in the introduction.
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Manageability for
teachers and
centres

Learner perceptions
Some learners said that they had received qualitative feedback on their performance in the NEAs from their
teacher. They said that they found this useful because it gave them ideas for how they could improve in the
future.
Teacher perceptions
A prominent area of discussion was about how manageable teachers felt the assessments are for them and
their centre. Teachers raised a number of concerns in this regard.
When learners complete the assessments
A number of teachers felt that the specified days when learners have to complete the assessments are not at
an ideal time of year. They gave a range of reasons for this view, including that:
1. They have very limited time to prepare learners for their written exams once the NEA is completed.
2. Teachers in other subjects can worry about releasing their learners to complete the assessments
because they are busy preparing for exams.
3. In instances when the assessments fall straight after the Easter school holidays, some learners have
not been exposed to the Welsh language for a few weeks, which can negatively affect their
performance.
4. The fact that unit one and unit two are completed over consecutive weeks means that:
a. Time for marking and internal standardisation is tight.
b. Teachers are out of the classroom for most of their lessons within a two-week period at a time
when they need to be preparing learners for exams.
c. It can be stressful for teachers to facilitate so many assessments in short succession.
Preparing learners for the assessments
1. A few teachers explained that because some learners find the process of watching a video,
completing a grid with notes about what they have seen and organising a conversation difficult, they
had to dedicate a lot of lesson time to preparing learners for unit one. They said that this impacted
on the length of time they had to prepare learners for other units of the qualification.
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The assessment days
1. A number of teachers said that they had experienced challenges in securing the use of appropriate
rooms within their centre for the assessment days.
2. Some teachers said that moving learners between the holding room, preparation room and
assessment room at the right time was challenging, particularly in centres where these rooms are
spread across the school site.
3. Some also said that needing to move learners between rooms meant that ensuring learners are not
discussing the assessments with learners who are not in their group was an additional challenge.
4. A key concern surrounded the fact that teachers are only allowed to access the assessment materials
30 minutes before the first assessment in a session begins.
a. This was said to be particularly challenging for unit one because they have to watch the two
videos available for that session, decide which one to use, make notes about the videos and
download and print the appropriate materials for the learners, whilst also managing questions
from learners, registering learners for the assessment, and contacting those who are absent.
b. Some suggested that teachers should be able to download and view the materials at least 24
hours in advance.
5. Some teachers said that they find it difficult to facilitate the assessments for all learners within the
three specified days. This was said to be particularly challenging in centres which have a large cohort
or a small number of teachers, or where learners are resitting the unit one assessment in Year 11.
6. A few teachers said that it can be difficult to recruit invigilators or source Welsh-speaking cover
teachers to take their classes whilst they are facilitating the assessments. They suspected this might
be partly because all centres complete the assessments on the same specified days.
Marking and internal standardisation
1. Many teachers expressed concerns about the length of time required to mark the assessments.
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a. Some said that because they need to focus on facilitating the assessments, rather than
marking whilst they are taking place, they have to listen to the recordings afterwards. They said
that this is time-consuming and often done in their own time.
b. A few said that they feel they have to mark the assessments whilst learners are completing
them because listening back to the recordings is unappealing and would be too timeconsuming.
c. Some said that they dread marking the assessments because it takes so long, and some said
that they feel the marking process places a lot of pressure on them, largely due to a lack of
time.
2. A number of teachers also said that they find it difficult to internally standardise their marks within
the timeframes. They felt that more time should be built into the timeframes for this process.
3. Some teachers felt that the process to submit marks to the awarding body can be time-consuming
and difficult to achieve within the timescales.

Learner skills

Impact on teacher well-being
1. Some teachers said that the combination of workload to prepare for and facilitate, mark and
internally standardise the assessments means that the demands created by the NEA are unfair on
teachers, with some saying that teachers often have to work late for a number of consecutive nights
to be able to complete everything.
2. Similarly, some teachers said that they find the assessments day stressful and exhausting, and often
feel under a lot of pressure.
Teacher perceptions
A few teachers specifically said that they liked the fact that the assessments do not allow for learners to rote
learn a script. They felt that not enabling such preparation before the assessment encourages learners to
develop fluency and spontaneity in their oracy skills, which helps them to become natural speakers of the
language.
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Assessment
criteria

Standardisation

Learner perceptions
Learners felt that as a result of completing the NEAs, they gained the following:
1. An increased confidence in conversational Welsh, which they thought they may use in everyday life.
2. An opportunity to develop and demonstrate valuable skills, such as working with other learners and
sharing ideas.
3. An understanding of language, such as the difference between the past and present tense. They felt
that this could be useful if they wanted to learn other languages in the future.
Teacher perceptions
1. Teachers had mixed views on the clarity of the assessment criteria:
a. Some felt that some of the wording is ambiguous or vague. For example, they said they were
unsure what the difference between a learner using ‘a range of language patterns accurately’
or ‘a wide range of language patterns very accurately’ is.
b. As a result, some expressed concerns that teachers may be interpreting the criteria differently,
which they said could result in a lack of consistency in marking, both within and between
centres. Others said they felt unsure what is expected for learners to achieve a certain mark.
c. Others felt that the assessment criteria are clear and said that there needs to be an element of
flexibility.
Teacher perceptions
1. A few teachers said that it can be difficult to internally standardise work effectively within a small
department because there are only a few people who can discuss the work and agree a mark. They
felt that in some instances, the insight of a greater number of teachers might be helpful.
2. Some teachers felt that a process of cross-standardisation could be useful for smaller schools or
departments to help improve confidence and consistency in marking.43 However, they did not think it
would be feasible for larger schools to engage in the process, particularly within the current
timescales for submitting marks.

Cross-standardisation is the process by which teachers work with other schools (or clusters) to standardise learners’ work prior to the submission of marks
to the awarding body.
43
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Teacher
preparedness

Teacher perceptions
Teacher preparedness
1. Most teachers indicated that they felt at least somewhat prepared to deliver and assess the NEAs. A
few said that they felt prepared because they are experienced in teaching the subject and a few
others said that the training they have received from the awarding body had prepared them well.
2. The few that indicated that they did not feel prepared to assess the NEAs generally linked their view
to concerns about the clarity of the assessment criteria. A few indicated that they felt that their
confidence in marking will improve as they have more experience of using the criteria, and a few
requested more training to help them understand the assessment criteria.
Training
1. Although there was a general sense that training courses facilitated by the awarding body are useful,
some said that the cost of the course, combined with the cost of staff cover, means that not all
teachers are able to attend.

Aspects to keep

Exemplar materials
1. A few teachers said that the exemplar materials provided by the awarding body have been helpful in
developing their understanding of the expected standards in the NEAs.
2. However, others requested further examples of work that demonstrates learner attainment across the
full range of marks to help them with marking and internal standardisation.
Teacher perceptions
Teachers were asked to identify aspects of the NEAs that they think are working well and should be
maintained in any development of the qualification. There was a general sense that teachers were broadly
happy with the assessment tasks themselves and felt that they should not be changed too much. They also
felt that it is important to retain an oracy NEA element because it helps develop a learner’s confidence in
using Welsh and is considered to be less pressurised than a written exam.
Specific aspects about the tasks that teachers said they particularly liked included:
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1. The option for learners to work in groups.
2. The opportunity for learners to respond to written stimuli in unit two.
3. The fact that the tasks encourage a natural discussion between learners and are not based on a
learner rote learning a script in advance.
4. The breadth and relevance of the discussion topics and stimuli.
5. The way that unit two builds on the knowledge and skills developed for unit one by encouraging
them to provide a bit more detail.
6. The fact that learners can make mistakes in the accuracy of their delivery and still achieve high marks.
It was felt that a strong focus on accuracy in things like mutations would discourage learners from
developing natural speaking skills.
7. That they cover a range of important skills, such as speaking, listening, reading, and understanding.

Areas to develop

Other aspects about the NEAs that teachers identified as being a strong feature of the current specification
included:
1. The stipulated days for the assessments.
2. The weighting of 50% for speaking and listening skills.
3. They have enough time to prepare learners well for the assessment.
4. The length of time that learners are required to speak.
5. The assessment is facilitated by a teacher.
Teacher perceptions
Teachers were also asked to identify aspects of the NEAs that they would like to see developed in any future
iteration of the qualification. They gave the following suggestions, some of which conflict with aspects other
teachers felt should be maintained:
1. Allow teachers and exams officers to access the materials for the assessments the day before.
2. Increase the number of days that the assessments can be completed on, from three to either four or
five.
3. Change the assessment dates, with some making the following specific suggestions:
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a. Move the assessment days for both units to earlier in the academic year to allow more time to
prepare for the written exams.
b. Move the assessment dates for unit one to earlier in the academic year to spread out the two
assessments.
c. Give centres flexibility over when they choose to conduct the assessments.
d. Have two assessment periods.
4. Reduce the number of administrative tasks that need to be completed by teachers immediately prior
to the assessments.
5. Enable learners to see the stimulus materials in advance to negate the need to keep them in a
holding room until the time of their assessments.
6. Increase the preparation time for learners for unit one.
7. Introduce an individual presentation element to align with one of the NEA tasks in the GCSE Welsh
Language qualification.
8. Adapt the task in unit two so learners are encouraged to use the information for a specific purpose,
such as to make arrangements for something.
9. Change the timescales for submission of marks so that teachers have more time to mark and
internally standardise the work.
10. Simplify the process for submitting marks to the awarding body.
11. Provide more training for teachers.
12. Reduce the number of NEAs to one oral assessment.
13. Focus the assessments on individual work, rather than group work.
14. Review the assessments to make sure they are accessible for less able learners.
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Cross-cutting themes from teacher engagement
Many of the themes that arose during discussions around NEA with teachers were
specific to the subject being discussed. However, there were some themes that arose
across more than one subject. It was clear from discussions that views were mixed,
but, in many instances, discussions tended to focus on issues and areas for
improvement. Below is a summary of some of these cross-cutting themes.
Desire to retain NEA
Many teachers said that they wanted NEA to remain a component of the qualification
in their subject. However, in subjects where the assessment took the form of a
written response, there was a desire for the task(s) to better assess the practical skills
learners use when completing the NEA.
Purpose
When asked what they thought the purpose of NEA was there were some common
themes. These included:
1. To assess skills not assessable through written exam.
2. To allow learners to develop transferrable skills and skills for the world of
work.
3. To allow the assessment of practical skills which are integral to the subject.
4. To give those who struggle in exams an opportunity to demonstrate skills in a
less pressurised environment.
5. To give learners a chance to study independently.
Weighting
When discussing the weighting of the tasks, views were mixed amongst teachers
within and across subjects. Some teachers felt that the weighting is about right while
others felt that it should be worth more. Reasons given for this included that the
weighting does not reflect the amount of work involved in preparing for or
completing the task(s), or it is disproportionate in relation to the examined
components of the qualification.
Level of control and consistency of administration across centres
Some teachers perceived there to be variation in the administration of NEA tasks
across centres. There was a feeling that lower levels of control in areas such as task
taking means that there are inconsistencies in:
1. The level of input from teachers.
2. The settings in which learners sit the assessment.
3. Whether learners complete all the required elements of the assessment.
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4. The amount of time given to learners to complete the task.
Sometimes these speculated actions were attributed to the pressure felt by teachers
to get results for their learners and to get through all the specification content in
time. Some teachers were concerned that these inconsistencies created a level of
unfairness for learners in the sense that learners’ experiences and opportunities when
taking the assessment differed.
Feedback and guidance
While teachers in some subjects were content with the amount of guidance and
feedback they could provide, some teachers said that they would like the opportunity
to give more. The desire to give more feedback was particularly mentioned in
relation to learners with lower ability levels.
Learner skill and engagement
In a number of subjects, teachers felt that NEA allows learners to demonstrate their
skills at least to some extent. There were suggestions from teachers that learners
enjoy NEA and, in some instances, this was attributed to the variety it brings to
learning and assessment in some subjects.
In subjects where the NEA allows an element of choice for learners in terms of the
focus of the task or the question to answer, some teachers felt this is beneficial for
learners because they can select which task to respond to based on their level of
understanding or what they do well in.
Accessibility
There were contrasting views in some subjects about the accessibility of the NEA for
learners, particularly those with lower ability levels. Some felt that there are aspects
of the NEA for their subject that make it more difficult for learners to access them.
These included:
1. The level of skill required in terms of literacy or the ability to work
independently.
2. The time given to prepare for oral assessments.
3. The limited level of feedback that teachers are allowed to provide.
Others felt that NEA gives learners the chance to gain some marks and is a good
opportunity for those who don’t do well in an exam situation where time pressures,
the level of writing required or the pressure of sitting in an exam hall can influence
performance.
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Teacher in some subjects suggested that there should be a level of differentiation
within the NEA and some suggested that the assessments should be tiered.
Manageability for teachers and centres
Some teachers said that they find the volume of work required to prepare learners to
complete the NEA challenging. In some instances, teachers felt that this impacted on
the time available to teach content for other aspects of the course. Some also said
that they find it difficult to fit the time needed to prepare resources and materials
into their normal working hours, particularly in subjects where task details are
released close to the assessment date.
Some felt that changes in topics that occur across years add to the workload and can
be time-consuming to prepare for, particularly in subjects where the NEA task(s)
changes yearly.
Some reported difficulties in enabling learners to complete the NEA if they are
absent during the assessment period.
Many raised difficulties with regards to logistics within their centre when learners are
sitting assessments. These difficulties included:
1. Room availability.
2. Assessment lengths clashing with timetabled lesson lengths.
3. The number of rooms needed for oral and practical assessments.
In some cases, larger schools reported the size of the cohort adding to these issues.
Some teachers raised points in relation to teacher well-being. There were discussions
around the pressure felt by teachers to get good marks for learners on NEA tasks
and some felt that the workload was having a detrimental effect on teacher wellbeing.
Some also reported that sending or uploading documents, recordings, and other
evidence to the awarding body is time-consuming and often has to be completed to
a tight deadline. This was said to cause stress and sometimes meant that teachers
had to work outside of normal hours.
Resource considerations
Budgetary concerns were also raised as an issue in several subjects. These concerns
included:
1. Having the money to obtain the required resources such as clean copies of
literature texts or materials in subjects such as art and design, and design and
technology.
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2. Difficulty in accessing IT equipment to complete NEAs with learners.
3. Difficulty resourcing cover staff in subjects where the assessments need
teachers to be released from their typical timetabled lessons.
Marking
In subjects where NEAs are marked externally teachers were generally in support of
this approach with some suggesting that their workload would be too high if they
were expected to mark the assessment.
In subjects where the NEAs are marked internally, some teachers said that they felt it
was manageable. However, the majority suggested that it takes large amounts of
time and often takes more of their own time to complete, especially where they are
marking for a large cohort. Some suggested they would like the work to be marked
externally to ensure impartiality and to reduce workload.
Clarity of the assessment criteria
Teachers had mixed views on the assessment criteria within and across subjects.
Some teachers said that they are clear but others suggested that they would like
more guidance within them. Some said that they are unclear and open to
interpretation in places which was said to make it difficult to choose between grade
bands. Words such as ‘limited’ or ‘mature’ were said to be difficult to interpret and
quantifiers such as ‘some’ or ‘broad’ were seen as vague. Some were concerned that
this could lead to inconsistency in marking across centres.
Teachers in a number of subjects suggested that additional exemplars would help
improve the clarity and teacher confidence.
Moderation feedback
In some subjects, teachers felt that the feedback they received from moderators was
too generalised. Some said that this impacts on the extent to which they can learn
and improve their teaching and marking in subsequent years.
Teacher preparedness
Most teachers said that they felt prepared to deliver the NEA in their subject.
Teachers appreciated training and many reported finding it useful, but the vast
majority reported that the cost of attending and difficulties when organising cover
means that not all teachers who want to go are able to.
Some teachers made requests for more training that focuses specifically on the NEA
component of the qualification.
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